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Abstract

Each year educators call on parents to be involved in their children’s schooling; they believe
students of involved parents do better academically. The problem was restricted parental
involvement in school-sponsored activities, such as parent-teacher meetings, communications,
and conferences at the secondary grade level, impacts students’ academic performance.
Researchers have measured teachers’ perceptions of parental participation, but little research has
focused on Title 1 rural high schools with primarily African American pupils. This study may
help to fill the literature gap. Using Epstein’s parental participation frameworks and
transformational leadership theories, the purpose of this basic qualitative research study was to
explore educators’ perceptions of how the extent of parental involvement relates to the degree of
secondary students’ academic achievement at a high school in Eastern North Carolina. Twenty-
five educators participated in the research based on their engagement with students and parents.
Interviews were conducted and recorded for thematic analysis and reporting. Data were analyzed
using Creswell’s six-step process for examining qualitative data and were supported using the
MAXQDA data analysis software. Results revealed that secondary educators believed parental
involvement is vital to students’ academic achievement; parent-teacher collaboration increases
student progress, and administrators emphasize parents being advocates for their children.
However, more investigation on the obstacles to parental involvement at Title 1 public high
schools with mostly African American pupils is needed.

Keywords: academic achievement, academic socialization, cultural competency,
culturally and linguistically diverse, Epstein’s framework, family engagement, parental
involvement, perception, socioeconomic status, socio-psychological barrier, Title 1, and

transformational leadership theory
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Chapter 1: Introduction

Many educators believe that students will succeed if parents actively participate in their
student’s schooling. Educators, however, may hold varied perspectives on the importance of
family participation in secondary education (Anastasiou & Papagianni, 2020). Ongoing
communication with teachers, homework aid, involvement in school-sponsored events, and
financial donations are all examples of parental engagement. Similarly, some educators view
parents’ participation as having little to no discernible effect on students’ academic success.
Varma (2019) described parental involvement as actions that parents and their children engage in
at school and home.

Even though the focus of the study was on educators’ perceptions of parental
participation and student accomplishment, using the transformational leadership theory and
Epstein’s framework as a guide may benefit other parties and potential future researchers.
Therefore, the study may help students, instructors, institutions, and the country. Focusing on
educators in a Title 1 high school in a rural community with primarily African American students
may benefit future researchers by adding to the existing body of knowledge and highlighting the
limitations associated with the study topic in the proposed setting. Parental involvement aligns
with improved student performance, and teachers believe it is crucial to students’ success
(Grobler, 2022; Tan et al., 2020).The background of the problem, statement of the problem, the
purpose of the study, the significance of the study, research questions, theoretical framework,
definition of terms, assumptions, scope and delimitations, limitations, and chapter summary
follow.

Background of the Problem

Teachers believe high accomplishment comprises students progressing comfortably
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through coursework, graduating on schedule, and not dropping out (Ballafkih & Van
Middelkoop, 2019). However, the most significant evaluation that can impact students’ academic
progress is a summative assessment, followed by a formative one (Kamara & Dadhabai, 2022).
Formative and summative assessments provide information concerning students’ mastery of
academic content. Many factors contribute to students’ academic success, including family
demographics, school features, student school fees, and parent happiness (Oswald et al., 2018).
Higher parental participation is associated with improved student academic competence and
performance, parent and teacher satisfaction, and a more pleasant school environment (Purisi¢ &
Bunijevac, 2017; Kamara & Dadhabai, 2022). Therefore, students with involved parents may

achieve higher proficiency on exams and get better test scores.

Parental involvement in their children’s schooling is crucial and can contribute to
academic success. Malkawi and Smadi (2016) reported that increased parental involvement
directly affects student achievement, while Tamis-Lemonda et al. (2017) believed children get
vital abilities for scholarly accomplishments from early learning conditions. Therefore, parental
participation may improve academic success by elevating students’ self-esteem and attitude
toward learning. Teachers also believe parental involvement is essential to student success, and
parents must provide an environment that supports learning (Kalayci & Ergul, 2020). In the 2018
— 2019 school year, 80% of parents participated in parent-teacher association (PTA) meetings,
54% in parent-teacher conferences, 70% in school or class events, 32% volunteered or served on
the school committee, 48% participated in school fundraising, and 46% met with a guidance
counselor at rural secondary schools (National Center for Education Statistics [NCES], 2020).
Additionally, students’ academic achievement was 50% (NCES, 2020). Parents with a supportive

learning environment may experience children with a positive outlook on education while having
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an increased interest in schooling, contributing to better academic achievement.

Statement of the Problem

The problem was restricted parental involvement in school-sponsored activities, such as
parent-teacher meetings, communications, and conferences at the secondary grade level, impacts
students’ academic performance. Parents of students in kindergarten through grade 12 reported
participating in educational events such as attending PTA meetings (89%), attending a school or
class function (79 %), and parent-teacher conferences (75%) during the 2018-19 academic year
(NCES, 2020). Looking at the statistics, it may be concluded that parental involvement is not a
concern. However, a community member expressed dissatisfaction with the lack of parental
involvement (GreatSchools, 2022). Furthermore, at a staff meeting, a discussion started on how
to get parents involved, and a teacher who had worked at the school for 3 years recommended
establishing parent-teacher association meetings. The school’s behavior specialist informed the
teacher of a PTA committee and stated parents rarely attend meetings. According to a committee
member, parent engagement in school events, parent meetings, and school volunteerism has
fallen dramatically over the years.

Building and maintaining good partnerships, getting and giving positive comments, and
passing on clear information are all aided by parent-teacher communication, all of which
contribute to student accomplishment (Kuusiméki et al., 2019). Academic attainment among
students enrolled at a high school in Northeast North Carolina is low, and the school ranks in the
bottom half of the state’s schools (U.S. Schools & World Report, 2022). Math and reading scores
were 25% and 43%, respectively, with a graduation rate of 73% (U.S. Schools & World Report,
2022). Several studies on educators’ impressions of parental participation were undertaken by

Avrar et al. (2018), Borup et al. (2019), and Jacobbe et al. (2012). However, none focused on the
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high school in this study. Studies into educators’ perceptions of parental involvement and student
achievement will help close the gap in the literature, prove beneficial in understanding
educators’ perspectives globally, bringing awareness to parental involvement and how to engage
and improve participation, particularly among secondary school students.

Purpose of the Study

The purpose of this basic qualitative research study was to explore educators’
perceptions of how the extent of parental involvement relates to the degree of secondary
students’ academic achievement at a high school in Northeast North Carolina. Parental
engagement is a delicate issue in most professional learning committee (PLC) sessions at a high
school in Northeast North Carolina that evaluate student data. Administrators, on the other hand,
place a premium on teacher-parent contact. This study adds to the body of evidence on parental
participation and secondary student accomplishment by demonstrating the link between parental
involvement and academic achievement. By utilizing Epstein’s (1995) validated parental
engagement models, this study may also help to bridge the knowledge gap on educators’
perspectives of parental involvement.

The participants consisted of a group of educators at a high school in Northeast North
Carolina. Due to the study, educators may have a shared understanding of what parental
engagement means, and school representatives will share the study’s results. The research was a
qualitative approach using a basic qualitative design. Applying the results to real-world situations
right away was made easier by the basic qualitative design (Merriam & Tisdell, 2017). Focus
groups and semi-structured interviews were the instruments used to collect data. Fifty-one school
employees, including teachers, guidance counselors, librarians, and administrative staff with

varying years of experience, comprised the study’s population.
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Developing data on educators’ perceptions of parental involvement and how the
involvement contributes to students’ academic achievement was the main research goal. The
research offered further knowledge and research in the setting of the study and beyond in related
contexts, particularly secondary schools. Educators are essential in encouraging parental
involvement and promoting it strengthens the bond between parents and teachers (Anastasiou &
Papagianni, 2020). The secondary goals were to comprehend educators’ perspectives on how
parents help their students succeed academically and educators’ beliefs on the influence of
parental participation on secondary school students’ academic achievement based on educators’
experience with parents.

Significance of Study

Students’ academic achievement is a global concern, and researchers conduct studies to

ascertain the factors contributing to students’ success. One factor is parental involvement;

however, educators have varied views about the contribution of parental involvement to

students’ academic performance. While Simweleba and Serpell (2020) hypothesized that
parental involvement in their children’s education significantly promotes positive results,
Sujarwo et al. (2021) believed that parental engagement and children’s education cannot be
separated. Consequently, some pupils will succeed academically regardless of parental
participation (Assefa & Sintayehu, 2019).

Findings from the study may benefit students, educators, school leaders, and districts.
Students may benefit if teachers use the findings to develop better relationships with parents and
find creative ways to involve parents in their children’s academics. Teachers can share with
parents how to assist students with homework and create an environment that encourages learning

at home. Helping children with their homework can improve academic achievement, and parents
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and teachers can work together to help children develop academic skills (Coady,2019; Yildiz &
Kilig, 2020).

School leaders may understand how teachers believe parental involvement impacts
student achievement and can use the results to create ways to meet parental involvement
standards and enhance parent-teacher communication, which may aid students’ academic
performance. Family involvement and teacher support are essential for students’ academic
performance (Young, 2020). As a result, school administrators must encourage and support
parents’ involvement in their children’s education while strengthening the connection between
home and school (Abdullah Kamal et al., 2021; Quan-Baffour, 2020). Additionally, school
districts may find the results useful when developing educational programs, and educators will
get a glimpse into how they view parental participation, thus, contributing to improved student-
teacher and parent-teacher relationships.

Research Questions

The topic of parental engagement is a worldwide one that is regularly discussed in
schools, and it is thought that all parties involved at the school level have the same opinions on
the matter (Arar et al., 2018; Borup et al., 2019). Exploring educators’ perceptions of how the
extent of parental involvement relates to the degree of secondary students’ academic
achievement was the aim of this research. The goal was achieved by addressing the following
research questions:

Research Question 1: What are secondary educators’ perspectives on how parents assist
their children in achieving academic success?

Research Question 2: According to educators’ experience with parents, what are their

beliefs on the influence of parental participation on secondary school students’ academic
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success?

Theoretical Framework

Frameworks that served as the theoretical foundation for this investigation were
transformational leadership theory and Epstein’s parental participation framework. The
transformational leadership paradigm relies on team encouragement by appealing to emotions,
goals, wants, and success accomplishment ideas (Yulianti et al., 2019). Therefore, motivated
parents will participate in their children’s schooling, positively impacting student performance.
Administrators and teachers are two primary agents for promoting parental involvement
(Yulianti et al., 2019). Transformational leaders can create an environment for teachers to engage
in continuous learning via collaboration with colleagues and leadership that works with the
school community to generate and form consensus around common goals and vision (Hallinger,
2003, as cited in Sol & Sheldon, 2020). Motivating parents to participate in their children’s
academics requires hard work and a positive outlook. In challenging situations, transformational
leaders provide support while employing new work techniques to reduce workloads; the same
applies to educators having a positive perspective of parental involvement. The transformational
leader elicits engagement and a willingness to consider new ideas. Teachers with increased
transformational leadership for partnership engage families more actively (Sol & Sheldon, 2020).

The Epstein framework divides parental engagement into parenting, communicating,
volunteering, studying at home, decision-making, and community participation (Epstein et al.,
2019). Parenting is the initial degree of participation that educates parents about their children’s
growth and progress; it concerns parents’ care for their children and the methods used in their

development (Epstein et al., 2019). Different ways parents raise their children can have a



PARENTAL INVOLVEMENT AND STUDENT ACHIEVEMENT 20

favorable or unfavorable effect on their academic performance. Students who had parents who
were in charge performed better in school than those who had other types of parents (Mihret et
al., 2019). Meaningful communication among teachers and parents is essential to student success
(Cao et al., 2019). The home is the foundation for learning; hence, parents must ensure that
children’s surroundings facilitate educational growth and development. Parents should encourage
educational activities while at home. Parental involvement is a method for schools to involve
parents in their children’s education, resulting in higher accomplishment (Purisi¢ & Bunijevac,
2017). Despite a parent’s socioeconomic status, it is vital to get involved in decisions concerning
their child’s academic well-being (Epstein et al., 2019). Community involvement is another
parental involvement. Community services, resources, and partners are essential to the
educational process because they promote cooperation across school systems, family customs,
and student learning and growth (Epstein et al., 2019).

The research questions were developed based on Epstein’s parental engagement model
and transformational leadership theory to learn more about educators’ perceptions of parental
involvement and student accomplishment. Epstein described various types of parental
participation, and the transformation leadership theory was the foundation for analyzing the data
acquired. In Chapter 2, the theories of Epstein’s parental involvement model and
transformational leadership will be further explained.

Definition of Terms

Keywords and concepts emerge when conducting studies; defining the keywords will aid
with understanding. Readers may have their meaning of the terms or may not be familiar with
them; hence the definitions will guarantee the intended comprehension of the study’s

components. The definitions of the keywords relevant to this study are below.
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Academic achievement is defined as the extent to which students attain curriculum
objectives about their learning outcomes and performance in a school curriculum (Tian & Sun,
2018).

Academic socialization is defined as parental ideals and behaviors that help children form
school-related behavior standards (Ashdown & Faherty, 2020).

Cultural competency is defined as a process whereby individuals attempt to cooperate
effectively with someone from a different cultural background (Falatah et al., 2022).

Culturally and linguistically diverse is defined as possessing various languages, faiths,
family systems, life experiences, and distinct cultural norms, rituals, and traditions (Shepherd &

Masuka, 2020).

Epstein’s framework is defined as a model for parental involvement focusing on
parenting, communicating, volunteering, partnering with the community, and integrating families
into school choices (Epstein et al., 2019).

Family engagement is defined as parents participating in activities crucial to their kids’
academic performance, such as speaking with the teacher, helping in the classroom, attending
school functions, and participating in the Parent Teacher Association (PTA), run by the school
(Liang et al., 2020).

Parental involvement is defined as the process by which parents impart their worldviews,
attitudes, and preferences (i.e., habits) to their children, contributing to improved academic
performance (Tan et al., 2020).

Perception is defined as creating meaning by organizing, categorizing, and interpreting
sensory information (Keenan, 2020).

Socioeconomic status is defined as the advantages, privileges, and social status that come
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with economic, cultural, and social resources and the resources themselves (Sengoniil, 2022).

Socio-psychological barriers are defined as obstacles students face during schooling that
affect learning (Asma-Ul-Ferdous, 2018).

Title 1 is defined as a federal funding initiative that offers financial support to regional
educational organizations so that kids from low-income families can satisfy the high academic
standards set by the state (US Department of Education, 2018).

Transformational leadership theory is defined as a style of leadership whereby leaders
use the power of their vision and personality to persuade followers to change their expectations,
perceptions, and motivations to work toward common goals, values, beliefs, and higher-order
demands (Liu, 2018).

Assumptions

Assumptions speak to people’s or groups’ views of social or human problems through an
interpretive lens (Creswell & Poth, 2017). Educators being accurate and thorough in their
answers to interviews and probing questions is one assumption essential to the study’s
significance; however, there was no way to know if participants were truthful and thorough with
their responses. Although subject matter experts reviewed the research questions to ensure the
data collected from the study subjects’ responses was sufficient. A second assumption was that
teachers, school administrators, and district personnel may use the findings to support and
encourage parental involvement. The final assumption was the results add to the knowledge
concerning educators’ perception of parental involvement and student achievement. Since the
interviewees’ comments served as the data source for the research, they must be honest and

accurate. Dishonest responses can impact the integrity of the study.
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Scope and Delimitations

The characteristics that defined the study’s bounds, including its participants and
location, are referred to as the study’s scope (McMillan, 2016). Educators’ perceptions of
parental involvement and student achievement are well-researched, but the perception of
educators at Title 1 schools in rural areas with predominantly African Americans is seldom
researched. The scope of the study was limited to educators — teachers, administrative staff,
guidance counselors, and librarians—at a rural secondary school in Northeast North Carolina.
Additionally, only 25 educators participated in the study, and interviews occurred face-to-
face. Given that the research site is one of only two high schools in the county and has the
most educators, recruiting 25 participants from the other school would be difficult.
Examining barriers between the researcher and participants and how social positionalities and
locales employed will uphold or tear down the said boundaries are imperative (Thurairajah,
2019).

Delimitations are constraints purposefully placed by researchers which necessitate
questioning presumptions and candidly admitting flaws (Theofanidis & Fountouki, 2019). A
sample size of 25 educators shared their views on parental involvement and student
achievement. Purposive sampling, which refers to the deliberate selection of study
participants, served as one of the study’s delimitations. Optimizing data sources for
answering research questions occurs through purposive sampling (Johnson et al., 2020).
Instead of canteen or cleaning personnel, educators were included in the selection. Although
the focus was on educators’ impressions, the custodial and canteen staff may have opinions
about family participation and student accomplishment. However, they do not regularly

interact with parents and students.
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Ensuring the interview location was centralized, quiet, private, and distraction-free served
as another delimitation. It was possible to record without adding more noise based on the
interview location’s qualities. To accurately record information, audiotaping was used in the
interview space. Another study restriction was the preference for in-person interviews over
phone interviews. Even though telephone interviews are the most reliable data source, they are
only useful when a researcher does not have direct access to participants (Creswell & Poth,
2017).

The research site was selected because it was easily accessible; however, the school type
and the area played a significant role in determining how transferrable the research findings
were. Purposeful sampling added credibility to the research while assuring receipt of needed
information (McMuillan, 2016) thus, making it less challenging for individuals wishing to
generalize the findings to different contexts to determine whether generalization is feasible.

Limitations

All research has limitations and highlighting them demonstrates that the researcher
carefully considered the impact and has a solid understanding of the research topic. Study
limitations are flaws in a research design that could affect the findings and conclusions of the
investigation (Ross & Bibler Zaidi, 2019). Therefore, making known the study limitations
rather than ignoring them can convince researchers and reviewers of the findings and
conclusions. Making limitations transparent will inform research consumers of any known or
potentially hidden biases that may have affected the study and prevent generalization beyond
the study parameters (Ross & Bibler Zaidi, 2019).

Restricting the study to a secondary school in Northeast North Carolina and the

population size were the main limitations on the generalizability of the study outcomes. The
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limited population size of 51 educators could impact the sample size. Sample size insufficiency
can threaten the validity and generalizability of study results (Vasileiou et al., 2018).
Additionally, the limited research that compares the same subjects limits the possibility of
comparison (Sadiku & Sylaj, 2019). In general, the sample size for qualitative research should be
determined by how much information participants are able to provide on the study’s topic
(Creswell & Poth, 2017). Without a sufficient sample size of 20 participants, credible
information and the most in-depth understanding of dependability may be impacted (McMillan,
2016).

Working and conducting a study simultaneously at the research site may have
preconceived notions of parental involvement and student achievement; however, practicing
reflexivity eliminated such views. An ongoing internal conversation and critical self-evaluation
where the researcher acknowledges potential influence on the research process and explicitly
identify the influence is known as reflexively (Berger, 2015). Reflexivity is a practice that is not
only encouraged but also frequently demanded by qualitative researchers (Thurairajah, 2019).
Therefore, it was crucial to describe experiences related to the study’s subject and to be aware of
how those experiences could affect the findings, the conclusions, and the interpretations made in
the study (Creswell & Poth, 2017).

Chapter Summary

The qualitative study design used the semi-structured interview and focus group to elicit
educators’ perspectives on how parental involvement affects academic achievement. The
theories that guided the research were the Epstein framework for parental participation and
transformational leadership. Hard work and a good attitude are required to motivate parents to

participate in their children’s academics. Transformational leadership allows for using innovative
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work approaches to minimize workloads. Parental engagement is divided into six categories
under the Epstein framework: parenting, communicating, volunteering, learning at home,

decision-making, and community participation (Epstein et al., 2019).

Student’s academic performance is a universal concern, and researchers conduct studies
to identify the variables that influence students’ success, such as family demographics, school
features, student school fees, and parent happiness (Oswald et al., 2018). Parental participation is
one aspect, although educators have varying opinions on how much it affects children’s
academic achievement. Therefore, the primary study objective focused on obtaining data on how
educators view parental engagement and student achievement. The research questions probed the
characteristics of parent involvement. Northeast North Carolina was the location of the study site
and the purposive sample included administrators, school counselors, librarians, and teachers. A
thorough assessment of the literature, including the search approach and theoretical framework,

is presented in the upcoming chapter
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Chapter 2: Literature Review

Many educators feel that students will succeed if parents are involved in their children’s
education. Parental involvement aligns with higher academic achievement and well-being in
students (Cranston et al., 2021). The study focused on the possible relationship between parental
involvement and student achievement in school and parent and teacher satisfaction. The problem
was restricted parental involvement in school-sponsored activities, such as parent-teacher
meetings, communications, and conferences, at the secondary grade level, which impacts
students’ academic performance (Boonk et al., 2018; Coskun & Katitas, 2021; Doi et al., 2020).
A community member used an online platform to express their dissatisfaction with the lack of
parental involvement (GreatSchools, 2022). At a staff meeting, a discussion on how to get
parents involved started, and a teacher who had worked at the school for 3 years recommended
establishing parent-teachers association meetings. The school’s behavior specialist informed the
teacher of a parent teacher association (PTA) committee and stated parents rarely attend
meetings and parent engagement in school events, parent meetings, and school volunteerism has
fallen dramatically.

The purpose of this basic qualitative research study was to explore educators’ perceptions
of how the extent of parental involvement relates to the degree of secondary students’ academic
achievement at a high school in Northeast North Carolina. Some instructors think parents lack
accountability for their children’s education, while others believe that parents do their best
(Ahmed et al., 2021; Ekinci-Vural & Dogan-Altun, 2021). However, previous research focused
on parental involvement at the early childhood and elementary level, not educators’ perception of
parental involvement at the secondary level in Title 1 rural schools (Bang et al., 2021; Bartolome

et al., 2020; Dereli & Turk-Kurtga, 2022; Ekinci-Vural &Dogan-Altun, 2021; Gubbins & Otero,
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2020; Hakyemez-Paul et al., 2018; Simweleba & Serpell, 2020). Also, there are limited views on
parental involvement in Title 1 schools. The research addressed the gap in the literature to
address the perceptions of educators in Title 1 schools.

The following sections cover the literature search approach, Epstein’s framework for
parental engagement and transformational leadership, and the theoretical foundations that guided
the research. Next, the research literature review discusses parental involvement and
achievement, parents’ educational backgrounds, educators’ roles, barriers to parental
involvement, and the parent-teacher relationship. A summary highlighting the major themes and
how the present study may extend the knowledge base for the topic closed this section.

Literature Search Strategy

A search in online databases occurred to gather literature. The American College of
Education Library catalog through EBSCOhost, Directory of Open Access Journal (DOAJ),
Google Scholar, Education Resource Information Center (ERIC), PubMed, and ProQuest were
the online databases used. The initial scope of the search was peer-reviewed literature published
between 2018 and 2022. After recent literature was reviewed, the research was broadened to
include additional years of publication. Included in the literature were books and publications
relevant to the topic. Key terms and phrases that guided the search were parental involvement,
academic achievement, teachers’ perception, parents’ participation, parents’ perspective,
barriers to parental involvement, teachers as transformational leaders, parent-teacher
relationship, family engagement, and school leadership.

Theoretical Framework
Epstein’s (1995) parental participation frameworks and transformational leadership

theories guided the study to address the research challenge of restricted parental involvement
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while exploring educators’ perceptions of parental involvement. Epstein’s parental involvement
framework addresses the approach to parental involvement, and transformational leadership
theory focuses on inspiring and motivating others (AL-Nawafah et al., 2022; Epstein, 1995;
Hamlin & Flessa, 2018). The theoretical frameworks highlighted concepts and premises
developed to construct the study (Varpio et al., 2020). Similarly, the frameworks provided the
study direction and organization, exposed and clarified meaning, and related the investigation to
previous research (Collins & Stockton, 2018).

Epstein’s Framework of Six Types of Parental Involvement

Epstein’s (1995) model started with five categories and expanded to include a sixth
(Montes & Montes, 2021). Many studies and years of work by educators and families in
elementary, middle, and high schools resulted in the Epstein framework of six major categories
of involvement (Epstein et al., 2019). Communicating, parenting, volunteering, working with the
community, and including families in educational decisions are among the six types of parental
participation (Epstein et al., 2019). The concepts encompassed several issues, methods, and
outcomes for parents, students, and schools (Epstein et al., 2019). For an effective partnership
with parents, Epstein proposed that schools:

- assist all families in creating home circumstances that encourage children to learn while
giving parents education and other courses or training,
design successful school-to-home and home-to-school communications on school
programs and students’ achievement,
recruit and coordinate parent assistance and support,
guide families in assisting children with homework and other curriculum-related

activities, decisions, and preparation at home,
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- encourage family participation in school choices by developing an active PTA. Thus,
creating parent leaders and representatives; and

gather community resources and services to support families (Epstein et al., 2019).

Many educational systems in the United States and worldwide have embraced Epstein’s
family participation approach (Montes & Montes, 2021). Epstein’s framework does, however,
obscure primary parts of parental engagement, such as recognizing the need for enabling parental
involvement, stressing parenting practices for promoting well-being (e.g., nutrition, mental
health, and technology usage), and developing skills for home-based learning (Hamlin & Flessa,
2018). Schools can affect parental involvement while stressing its relevance through
communication, school resources, and parental programs or activities (Fernandez-Alonso et al.,
2022). Parental involvement is critical to students’ academic success, and schools will
experience low parental participation unless parents understand the importance of their
association (Caridade et al., 2021; Dettmers et al., 2019; Lara & Saracostti, 2019; Pek & Mee,
2020). Reduced student absenteeism, improved behavior, and increased teacher performance, all
of which contribute to students’ academic achievement, can all be attributed to parental
participation. As a result, parents aware of their involvement influence and choose to participate
in their children’s education will positively impact students’ motivation, leading to outstanding
academic results (Aman et al., 2019; Hendita, 2019).

Effective parental involvement is vital to student success (Caridade et al., 2021; Dettmers
etal., 2019; Lara & Saracostti, 2019; Pek & Mee, 2020). Parental involvement helps educators
become familiar with students’ learning needs at home and enhances academic performance
(Aykac & Msengi, 2019). However, successful involvement depends on effective

communication; effective communication requires trust, transparency, and attentive listening
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(Salamondra, 2021). Weekly notes or newsletters, bulletins, brochures, family participation
calendars, and wish boxes are some preferred communication means schools can employ
(Ekinci-Vural & Dogan-Altun, 2021). Harmonious relationships, mutual responsibility, work
division, and parent-teacher collaboration are other factors that contribute to good
communication (Bartolome et al., 2020). Although not all parent participation and
communication are equal, communicating with parents is critical for student development
(Henderson et al., 2020). A meaningful relationship between parents and educators will see
parents more involved in school-sponsored activities and, by extension, improved student
performance. The transformational leadership theory is another component of parental
involvement through school leadership; the preceding paragraphs discuss its relevance to
parental involvement and student achievement.
Transformational Leadership Theory

Downton (1973) coined transformational leadership, and Burns (1978) built on it. Bass, a
scholar and former professor at the University of Binghamton, developed the concept in 1985 to
incorporate methods for measuring transformational leadership achievement (Barbinta et al.,
2017). Burns (1978) defined transformational leadership as leader behaviors that stimulate and
inspire followers to achieve extraordinary results by raising the level of motivation and morality
in both the leaders and their followers. Bass (1985) considered transformational leadership as
leader behaviors that stimulate and inspire followers to achieve extraordinary outcomes by
raising the level of motivation and morality in both the leaders and their followers. Parental
involvement and student accomplishment are inextricably linked. Although transformational
leadership has no direct impact on student outcomes, it does assist school leaders in providing

chances for teacher collaboration, which increases teacher efficacy and, as a result, their capacity
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to engage parents in their children’s education (Kwan, 2020; Liu, 2021; Menon, 2021).

School administrators and instructors are the primary agents in fostering parental
involvement, in which they play a critical role (Yulianti et al., 2021). Transformational leaders
can inspire followers to shift their expectations, perceptions, and motives to strive toward
common goals, values, beliefs, and higher-order demands through the strength of their vision and
personality (Liu, 2018). School administrators as transformational leaders can help foster healthy
parent-teacher and school-parent connections, reducing some parents’ negative experiences
through visits to schools and by email with race and the fear of retaliation from school officials
and contributing to student progress (Henderson et al., 2020).

Research Literature Review

Parental involvement is critical to students’ academic skills (Anastasiou & Papagianni,
2020; Ghahdarijani & Rahimi, 2021; Hakyemez-Paul et al., 2018; Polasek, 2021; Tan et al.,
2020). Such association can take several forms, including cognitive, behavioral, and personal
involvement, which have varied implications on student accomplishment (Huang et al., 2021).
The contribution is complicated, intense, and includes home-based and school-based activities
(Coskun & Kattas, 2021; Jezierski & Wall, 2019). The partnership between schools and parents
could appear as parent-teacher communication, homework assistance, or creating an at-home
learning environment (Coskun & Kattas, 2021). The power balance between parents and school
is vital to student success. It transforms when school employees rethink and modify their goals
from primarily school-centered to equitable education for all kids, making home- school
collaborations more genuinely collaborative (Blair & Haneda, 2021). Family-school partnerships
are essential to student academic success, and such associations gained popularity by increasing

parental participation and parental abilities to help their children learn (Dettmers et al., 2019).
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Teachers blaming parents, poverty, lack of parental knowledge, parental influence produced by
established local norms, and teacher perception are all hurdles to parental involvement (Ahmed

etal., 2021).

Parents must demonstrate their understanding of the importance of their children’s
education while having a positive relationship between themselves and teachers, which aligns
with pupils’ educational success and is achievable through meaningful communication and
parent-teacher relationship. Parental engagement is frequently taken for granted, seeing the ideal
parental role shifting from giving direct aid to establishing an atmosphere that allows children to
accept responsibility for themselves (Jezierski & Wall, 2019). Such mobility might have a
harmful influence on pupils’ emotions and schooling (Jezierski & Wall, 2019). Through a mix of
students’ sense of relatedness, competence, and autonomy, parent, and teacher participation,
positively and indirectly improves students’ academic engagement; however, these patterns
change differently between people (Rickert & Skinner, 2022). Parent-teacher contact, homework
support, or the building of a learning environment at home could all be part of the collaboration.
Student achievement aligns with strong teacher-student relationships through frequent parent-
teacher contact (Malkawi & Smadi, 2016). The parent’s attitude toward their child’s education

naturally translates into the student’s learning attitude (Kalayci & Ergul, 2020).

Parental Involvement and Achievement

Regardless of the criterion used, parental participation has a favorable influence on
student success. Parental engagement cannot be separated from children’s education when they
begin studying in formal and non-formal education units (Sujarwo et al., 2021). There is a direct
relationship between parental involvement and the capacity of students to overcome certain

behavioral disorders; learners do better academically and socially when their parents are
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regularly involved in various ways (Barger et al., 2019; Caridade et al., 2021; Roy & Giraldo-
Garcia, 2018). Also, academic results benefit from family emotional support because it fosters
psychological well-being and increases student engagement (Roksa & Kinsley, 2019). However,
parents’ emotional or mental health difficulties, stress, or sadness can detrimentally influence

family participation (Kelty & Wakabayashi, 2020).

The consistent link between parental involvement and academic success goes across
grade levels and ethnic groupings (Wilder, 2014). Academic socialization, home-based
involvement, and school-based involvement are three components of parental involvement that
can take numerous forms (Benner et al., 2016; Coskun & Kattas, 2021). Academic socialization
occurs when parents provide messages to their children about academic challenges and the
relevance of education, which concerns academic success (Cross et al., 2019; Duan et al., 2018).
Home-based engagement refers to actions such as assisting with schoolwork that parents
undertake at home to help their children learn and usually relates to school behavior. (Boonk et
al., 2018; Duan et al., 2018). School-based involvement concerns activities that parents do at
school, such as attending school events or parent-teacher conferences (Boonk et al., 2018).
However, other forms of active parental involvement in children’s education include simple
usage of services, contribution, attendance consultation, service delivery, and implementation of
delegated power (Assefa & Sintayehu, 2019).

Parent Participation

Parental engagement is critical in increasing knowledge and supporting children’s
education (Wulandary & Herlisa, 2018). Their participation correlates to students’ educational
outcomes, but the link is not as strong as previously thought (Boonk et al., 2018). Hence, some

students will perform well academically regardless of parental involvement (Assefa & Sintayehu,
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2019). Though parental participation is positively associated with academic achievement, it
varies, yielding diverse effects depending on the children’s age, parental involvement activity,
and the students’ ability level (Cranston et al., 2021; Goshin et al., 2021; Gulevska, 2018). Most
parents consider assisting their children with their homework the most vital means of becoming
involved in their education (Singh, 2020). However, they feel that engaging in activities such as
talking with instructors and other parents and reading for personal growth are necessary for being
active (Singh, 2020).

When parents get involved in the learning process, it motivates children to do better at
school (Wulandary & Herlisa, 2018). Parents who engage in school events, keep in touch with
instructors, and are actively involved when there is a problem will see their children’s motivation
and accomplishment levels grow (Zedan, 2021). Children with disabilities usually experience
more parental involvement with academics than those with gifts and talents (Gulevska, 2018).
Furthermore, helicopter parenting, which focuses on grades rather than learning, limits the
child’s control and self-discipline and can negatively impact academic performance (Love et al.,
2020). Students’ educational accomplishment differs according to parental participation levels,
demonstrating that children with low parental involvement have worse academic achievements
(Lara & Saracostti, 2019; Pek & Mee, 2020).

Increased academic achievement occurs due to parental involvement; hence, parents
should try to create a learning environment at home, communicate reasonable but high
expectations for their children’s future, and become involved in their children’s education at
home, school, and the community (Erdem & Kaya, 2020). Parental involvement ensures stability
in education by providing continuity and collaboration between school and home, strengthening

previously acquired information and abilities (Smith, 2020). Parents with an active interest in
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their children’s academics boost their children’s interest in school, which leads to higher
academic performance (Caridade et al., 2021; Mata et al., 2018). Though some variables, such as
changing family structures, advancements in technology, new educational environments, and
expectations, reduce the impact of parental participation on students’ academic progress (Erdem
& Kaya, 2020). Parents’ involvement is vital since the absence of a parental role model and their
involvement aligns with poor student behavior (Caridade et al., 2021).

Parent-Teacher Relationship

Teachers and parents may have differing perspectives on parental engagement and how to
promote it in the classroom (Anastasiou & Papagianni, 2020). Teachers felt that parents should
always be the ones to encourage and assist their children with academic accomplishment
(Gulevska, 2018). This underlying belief that parental engagement is the duty of the parents
hampered the formation of meaningful and balanced parent-teacher relationships and left teachers
with little knowledge of the children’s histories, cultures, and experiences (Bromley &
Yazdanpanah, 2021). Developing parent-teacher collaboration is critical to student success and
may motivate parents to undertake home-based learning, demonstrating a considerable impact on
student performance (Cheung, 2019; Polasek, 2021; Smith et al., 2020).

In contrast to teachers who may be professional musicians, educators, education partners,
and role models, parents commonly function as home managers, supporters, providers, role
models, and consumers (Ang et al., 2021). Parents that have a positive relationship with teachers
and engage in active contact with them will be better informed about their children’s academic
achievement (Wulandary & Herlisa, 2018). Positive parent-teacher relationships occur with
parents when teachers conduct home visits; these teachers also get more support from parents

(Soule & Curtis, 2021). Effective teacher-parent collaboration is critical and has a variety of
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effects on parents’ willingness to seek assistance from instructors (Harpaz & Grinshtain, 2020).
Parent-teacher connections can have a positive and negative relationship strengths, but strong
partnerships can influence pupils’ academic achievement (Yazdani et al., 2020). Teachers rely on
parents’ expertise and experience to provide the best education possible for their children
(Stroetinga et al., 2021). For the parent-teacher relationship to work, teachers must have a gulf of
knowledge on how to cooperatively support children’s learning situations at school and home
because of their grasp of the socio-cultural and economic constraints that may limit parental

engagement (Sibanda, 2021).

Building parent-teacher relationships can occur in several ways. However, the most
common approach is parent-teacher meetings or informative sessions (Gulevska, 2018;
Milosavljevi¢ Bukic¢ et al., 2022), followed by one-on-one interactions initiated by the classroom
teacher (Milosavljevi¢ Buki¢ et al., 2022). In addition to expecting teachers to make connections,
parents may encounter several structural and socio-psychological obstacles that prevent them
from doing so (Conus & Fahrni, 2019). Teachers who contact parents regularly notice that
parents are primarily concerned about their children’s education (Al-Fadley et al., 2018),
increasing better student-teacher interaction and, as a result, academic achievement (Malkawi &
Smadi, 2016; Sadiku & Sylaj, 2019). Parents have the most positive sentiments about their
capacity to support their children, have a higher appreciation for instructors in general, and
students demonstrate their attitude and achievement when teachers make parental involvement
part of methodical teaching methods (Epstein et al., 2019).

Meaningful parental participation enhances student academic progress (Doi et al.,
2020). Parental participation is an excellent start to having a positive teacher-parent relationship.

A lack of faith in instructors discouraged parents from participating in their children’s education
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(Ahmed et al., 2021). Parents will be more supportive of their children’s learning if educators
encourage open communication and patience with them. Teachers who establish two-way
communication with parents exhibit professionalism and encourage active participation, such as
seeing student performances or dropping by their children’s schools, will increase parental
engagement (Levinthal et al., 2021). Additionally, teachers must refrain from starting a
conversation with students’ negative attributes and emphasize the good. Also, how teachers
provide information to parents, and the content is essential to parental involvement; providing
detailed student reports will make them pleased and involved (Coskun & Katitas, 2021).

Homework Help

The desire for academic success is one every parent hope for their children. Students’
academic self-efficacy and achievement favorably relate to parental educational aspirations
(Cross et al., 2019). Helping students with schooling at home allows parents to get closer to
realizing their goals for their children. However, some caregivers may opt to promote home
learning or homework, monitor their kid’s academic development, and collaborate with
instructors to help their children acquire academic abilities, depending on cultural norms and
customs (Coady, 2019). Families can aid at home by assisting children with homework,
discussing academic achievement, school activities or events of interest, course or program
selection, and college plans and preparation, which influences academic progress (Rasool et al.,
2021; Roy & Giraldo-Garcia, 2018). Participating in homework increases students’ academic
success (Yildiz & Kilig, 2020). Contrastingly, family homework assistance may not always
guarantee academic achievement (Barger et al., 2019; Fernandez-Alonso et al., 2022). However,
studies revealed a significant relationship between academic achievement and parental

involvement practices at home; parents who participate in homework completion give youngsters
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opportunities to improve their knowledge and approach their parents (Lindberg & Glven, 2021,
Saleem & Zaffar, 2021). Higher parental involvement equates to higher academic achievements
(Assefa & Sintayehu, 2019).

Providing daily homework assistance as a parent will result in higher expectations for
their children’s education, participation in more home-based educational activities, and more
communication with their children about daily activities (Li & Hamlin, 2019; Xu et al., 2020).
Due to teachers’ high work demands and schools’ culturally specialized attitudes, some parents
limit home-based engagement (Bromley & Yazdanpanah, 2021). Parents are their children’s first
teachers; they teach them academic and social development skills. Parental involvement with
homework and other school-related home-based activities can enhance children’s academic
achievement leading to higher academic performances (Rasool et al., 2021). However, as
children become older, their parents become less interested in helping them with homework,
which can detrimentally influence their academic success (Gubbins & Otero, 2020; Turtulla &
Lopar, 2022).

Home Environment

Substantial parental participation occurs at home and influences student success
(Aykac & Msengi, 2019; Bartolome et al., 2020). Parental participation at home includes
establishing a welcoming environment for the family, imparting life values via character
development, and giving safety from numerous hazards (Sujarwo et al., 2021). Creating a
disciplined home environment is crucial to pupils’ academic success (Sadiku & Sylaj, 2019).
Additionally, a healthy home learning environment offers children ongoing learning
opportunities that benefit their cognitive development (Roy & Giraldo-Garcia, 2018). Unruly

behavior, non-adherence to school regulations, and poor student achievement may arise from a
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lack of disciplinary management abilities (Lumadi, 2019).

Parental participation in their children’s schooling significantly influences favorable
outcomes; learner performance improves with parent-child engagement and resource training
(Lumadi, 2019; Simweleba & Serpell, 2020). Ilomo and Chawanga (2015) postulated a strong
link between a student’s family environment and academic success. Asking children about
school, checking homework, addressing school difficulties, and constantly monitoring academic
achievement and discipline are all things that parents do at home (Aykac & Msengi, 2019).

Parents who place a higher value on behavioral skills and qualities are more likely to
engage in home-based parental engagement activities, which predict their children’s
accomplishments (Puccioni, 2018). Educational success improves when parents create an
acceptable setting for their children, complimenting or demonstrating that they care about them
(Boonk et al., 2018). Children require aid to continue their education; parents cannot overlook
such needs (Sujarwo et al., 2021). Meetings and interactions between families motivate children
to do well in school, which leads to improved academic performance (Khan et al., 2019;
Sanguiliano et al., 2019). Talking to children about their grades motivates them to perform better
because they know their parents are watching (Sanguiliano et al., 2019). In contrast, researchers
have found that parent-child communication and homework assistance have no impact on
academic performance (Sadiku & Sylaj, 2019). Balanced meals, study spaces, and study aids are
examples of physical home amenities that contribute to students’ academic achievement (Khan et
al., 2019). A rich literacy environment also helps pupils attain academic success (Dong et al.,
2020). However, the home impact alone is insufficient for students’ academic success (Kakumbi

etal., 2016).

Socioeconomic Background
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Regardless of the socioeconomic levels of parents, they share similar attitudes about their
engagement in their children’s education (Kuru Cetin & Taskin, 2016). The range of parents’
occupations indicates that parents’ activities will differ (Sujarwo et al., 2021). A parent’s
socioeconomic status can positively or negatively affect their involvement in their children’s
schooling. However, parental engagement in any socioeconomic class is a deliberate choice
made by responsible parents, and such choice determines a child’s educational progress (Roy &
Giraldo-Garcia, 2018). Parents of a better socioeconomic position usually devote more time and
resources to ensuring their children stay in school and improve their grades (Opoola & Nasir,
2020). The same is true for lower-middle-class parents when supporting their children’s
education (Sujarwo et al., 2021). However, compared to economically advantaged parents,
medium and lower-middle-class parents prefer to convey academic or school difficulties behind
closed doors (Sujarwo et al., 2021).

A family’s wealth influences the combined aspects of parental participation (Erdener &
Knoeppel, 2018). Some parents limit parental participation because of vulnerable socioeconomic
situations and adherence to local customs (Ahmed et al., 2021). Through contact with instructors,
socioeconomically advantaged parents influence the amount of classroom attention their children
receive, which may impact student learning (Young, 2020). Socioeconomic status negatively
moderates the relationship between home-based involvement and school behavior (Duan et al.,
2018) and, by extension, student academics. High living expense leads parents to an obsession
with business initiatives, limiting their engagement in their children’s education (Appiah-Kubi &
Amoako, 2020). Furthermore, children from low socioeconomic backgrounds typically have low
educational expectations (Fadiji & Reddy, 2020) and do not recognize the importance of

academic achievements.
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The socioeconomic situation of parents influences students’ academic success (Bora &
Ahmed, 2018). Parental poverty and illiteracy are the leading causes of children dropping out of
school, forcing parents to drive their children to work for the family’s money (Ahmed et al.,
2021). However, school pupils from low-income homes benefit from parental participation
initiatives (Duan et al., 2018). Though lengthy or irregular work hours or a lack of transportation

and childcare, challenges attending school-based events (Park & Holloway,

2018); parents will become involved in unconstructive ways (Andersen et al., 2020). However, a
student in a low-income household can make substantial progress because their parents invest
emotionally in developing their social and emotional skills (Roy & Giraldo-Garcia, 2018). The
higher the family’s socioeconomic level, the higher their involvement and the children’s
academic success (Gubbins & Otero, 2020; Li & Qiu, 2018). Low-income-based families are less
involved (Echeverria-Castro et al., 2020). High-socioeconomic families are more likely to
enhance parental homework assistance, parent-child contact, and parental time with children (Li

etal., 2020).

Educators’ Role

Students spend their days between home and school, two entities vital to their
development. Therefore, children will be more successful in accomplishing their academic goals
if their parents and teachers work together (Sujarwo et al., 2021). Parents make a significant
contribution to their children’s education and the school, and their engagement can aid
instructors in the learning process (Wulandary & Herlisa, 2018). Two-way communication
between school and home, goal alignment, a long-term balance of trust and power, and parental
engagement quality are all drivers of student achievement (Ates, 2021). Schools and parents

collaborate to assess students’ academic progress and personal development (Kuru Cetin &
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Taskin, 2016). Schools must encourage and persuade parents to play an integral role in students’
schooling (Mudzielwana & Mulovhedzi, 2020). Educators are crucial in fostering parental
participation, and those displaying positive relationships with parents would note that said
parents voluntarily engage in school activities. Furthermore, schools with policies that encourage
parental development have a higher rate of association (Anastasiou & Papagianni, 2020).
Educators have a good attitude toward parental engagement, although they believe there are
impediments to it, which are increasingly changing (Gulevska, 2018; Hornby & Blackwell,

2018).

Principal as Leader

Some schools’ cultures and climates do not encourage parental engagement but are
essential to student learning and parental involvement (Wulandary & Herlisa, 2018). However,
for children’s’ academic performance, both family participation and teacher assistance are
cardinal (Young, 2020). The principal is the school’s leader, and via their leadership style, the
principal may create a school climate welcoming parental engagement. Parents’ participation in
the school, and their involvement in their children’s education, rise in tandem with their positive
impressions of school leadership (Erol & Turhan, 2018). School leaders must support and
promote active parental participation in their children’s education; it is vital to foster and nurture
the bond between home and school (Abdullah Kamal et al., 2021; Quan-Baffour, 2020). Also,
utilizing inclusive tactics and attending to students and families will see parents involved
(Protacio et al., 2021).

Parents interact with their children at home but do not collaborate with school staff
enough regarding their children’s education (Erol & Turhan, 2018). Hence, developing

collaboration between school, home, and the environment is a significant factor in establishing a
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school corporation (Ulker & Baris, 2020). Principals may inspire and motivate teaching staff
with fresh ideas and motivation, building parent-teacher relationships and, as a result, increasing
parental participation (Alzoraiki et al., 2018). The correlation can lead to teachers being able to
better relate to and engage parents, especially if they are aware of their cultural background.
Also, they may support positive parent-teacher interactions for all children and focus on how

these relationships range from one student to the next (Zulauf-McCurdy & Zinsser, 2021).

Principal as Communicator and Connector

The principal plays a vital role in promoting good relationships between families,
teachers, and students; as a result, school administrators must connect with teachers and create
initiatives uniquely and originally to increase parental participation (Keetanjaly et al., 2019).
Some instructors blame parents’ educational background and refusal to respond to
school-centered collaboration plans for bad parent-school partnerships (Gulevska, 2018). Parents
are consumers and partners, and having an open-door policy as principals is a successful and
crucial communication tool. Additionally, schools with policies encouraging parental
development usually experience better association (Anastasiou & Papagianni, 2020; Aykac &
Msengi, 2019). Maintaining close and effective communication with parents enhances parental
involvement (Coskun & Katitas, 2021).

Students from linguistically and culturally diverse homes are becoming more prevalent in
the student population (Kelty & Wakabayashi, 2020). Linguistic issues prevent some families
from fully participating in their children’s education, as some families speak and utilize
languages different than the school’s primary language (Coady, 2019; Henderson et al., 2020;
Norheim & Moser, 2020). Teachers’ lack of understanding of such a barrier may reinforce their

deficit-oriented image of parents; hence, schools and teachers must reconsider their role in
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everyday communication by attempting to eliminate it (Conus & Fahrni, 2019).

Another factor limiting parental participation is teachers’ unawareness of students’
cultural backgrounds (Kelty & Wakabayashi, 2020). Having a bilingual staff, using translators
for parent-teacher conferences when necessary, translating materials into different family
languages, approaches to facilitate partnerships, taking time, and showing patience and respect

would all help to increase parental involvement (Norheim & Moser, 2020). Staff training on

cultural competency practices might assist in bridging the gap between families and educators
(Kelty & Wakabayashi, 2020) and, by extension, improve their participation.

One of the most fundamental aspects of family participation is communication (Kelty &
Wakabayashi, 2020). Reduced misunderstanding between parents and schools requires effective
communication utilizing several strategies (Aykac & Msengi, 2019). Staying connected to the
family requires updating communication methods, phone numbers, and contact information
(Coady, 2019). Effective family-school communication is an essential performance component
that promotes student accomplishment and well-being by improving the quality of parents’
homework engagement (Dettmers et al., 2019). Parents support using digital technology for
communication, but they utilize it for recreational purposes rather than for educational or
developmental goals. Yet, technological use can help parents and schools communicate more
effectively (lvanova et al., 2019).

Schools can use their website, emails, or phone conversations to communicate with
parents. However, material for parents on public school websites is often restricted, focusing on
schools’ expectations for family engagement in education are mostly centered on social elements
of student development rather than educational concerns (Gu, 2017). Families that have

experienced problems with a teacher or other school employees may doubt the need for
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communication (Sylaj, 2021). Obstacles to parental engagement are obvious when schools fail to
respond to extracurricular demands on talented children; developing their skills involves a lot of
time and effort in practice, which frequently necessitates time away from school (Gulevska,
2018). As a result, the school must take steps to meet the parents of those children where they are

to enable their participation.

Principals define parental engagement as supporting school-parent association activities
that include processes and work for developing, implementing, and following up on school-
parent association bureaucratically (Tabak, 2021). As a result, parental engagement includes
parents helping their children with homework, making the home environment conducive to
learning, showing up at school, and participating in activities critical to their children’s
educational development. An increased number of parents work during school hours and find it
challenging to get involved with their child’s schooling. Working long, exhausting days or on
shifts see parents facing time limits; they had a rigorous daily schedule and were responsible for
multiple things (Abdullah Kamal et al., 2021; Aykac & Msengi, 2019; Haykemez-Paul et al.,
2018). Therefore, educators who establish an organizational structure revolving around parents’
time will witness increased participation.

School administrators can encourage family participation by developing parent-teacher
communication routines, parent programs, and events and by including parents in decision-
making processes, thus, giving families a chance to express concerns and advocate for their
children’s education leading to improved academic success (Aykac & Msengi, 2019; Blair &
Haneda, 2021). Parents should be informed about the expected workload of home learning
chores, that resources should be available to assist parents’ social and emotional coaching. That

effective parent-teacher communication channels should be available (Tao et al., 2019). A lack of
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chances for family participation can lead to parental marginalization, which is often invisible to
instructors (Bromley & Yazdanpanah, 2021).

Home Visits
Parental participation in school has a mixed effect on students’ academic progress (Erdem

& Kaya, 2020). Therefore, exploring other options like home visits may prove beneficial to
parental involvement and student achievements. A personal commitment to communities and
knowledge of how the communities operate positively aid parental involvement (Coady, 2019).
Meeting parents in familiar surroundings such as their homes can improve their involvement in
their children’s schooling and student achievement, and it is an approach welcomed by some
parents (Pek & Mee, 2020; Soule & Curtis, 2021; Wright et al., 2018).

Home visits encourage parents to support their children’s education, resulting in
substantial academic achievement (llhan et al., 2019). Also, face-to-face interactions between
parents and teachers will strengthen their relationship while contributing to students’ educational
success (Conus & Fahrni, 2019; Ilhan et al., 2019). However, some teachers prefer textual
communication, such as home bulletins and pamphlets (Ekinci-Vural & Dogan-Altun, 2021).
Additionally, face-to-face interactions require trust; trust in teachers serves as a buffer between
instructors and parents, preventing superfluous disputes or misunderstandings in their
relationships (Bang et al., 2021).

Home visits allow teachers to tell parents about imminent activities and school
requirements and solicit input from parents (Aykac & Msengi, 2019). Also, they help students to
feel more at ease with their teacher-student connection, which contributes to increased classroom
involvement (Il1han et al., 2019). Teachers can also take advantage of this chance to learn about
their students’ family culture (Coady, 2019), which will help them prepare for students during

teaching and learning. Culture influences family communication and participation (Coady,
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2019). When teachers make home visits, students improve their attendance and graduation rate
(Soule & Curtis, 2021), indicating academic progress. However, directly conveying due dates
and grades to parents may absolve pupils of responsibility, restricting their learning (Polasek,

2021).

Attitude Toward Parents

Educators conclude parental engagement based on their experiences as students or
teachers; they have a good attitude toward parental engagement, although they believe there are
impediments to it, which are increasingly changing (Gulevska, 2018; Hornby & Blackwell,
2018). Teachers believe parental engagement is necessary to help students develop self-
confidence, responsibility, social expression, and a sense of belonging to the school, reinforce
classroom learning, and assure successful learning and motivation (Ekinci-Vural & Dogan-
Altun, 2021). A fear of conflict, unforeseen battles, parental distrust, and excessive demands
experienced by teachers can cause challenges in their relationships with parents (Bang et al.,
2021). Some parents tend to withdraw assistance or support out of judgment or lack of
communication (Kelty & Wakabayashi, 2020). Additionally, parents do not only want invitations
to help with school events, parent-teacher conferences, holidays, and national day festivities;
they welcome invitations to participate in classroom activities such as reading to the class or
creating class learning activities (Yulianti et al., 2019).

School administrators’ attitudes towards parental involvement and their relationships
with parents influence parental participation substantially; if administrators demonstrate a
negative attitude towards parental involvement, then parents will believe that their participation
is unwelcome (Coskun & Katitas, 2021). Teachers typically have negative attitudes toward

children’s parents; such attitudes can harm parent-teacher relationships and children’s learning
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(Ahmed et al., 2021). Some parents limit their association with their children’s schooling
because they are concerned about being evaluated or chastised by educators, prompting them to
be reluctant to visit schools to inquire about their children. Educators frequently blame parents
for their children’s issues; they criticize their parenting practices, and parents, like children, do
not want to be scolded or reprimanded (Coskun & Katitag, 2021). Ahmed et al. (2021) postulated
that teachers typically hold negative impressions about children’s parents, and these beliefs have
the potential to affect parent-teacher communication and student academics negatively. Families
or family members who have had positive experiences with the school are more inclined to go
when invited; the reverse is true for families that have experienced issues with teachers or other
personnel (Kelty & Wakabayashi, 2020; Sylaj, 2021).

Parents Educational Background

Despite the parents’ educational level, they send their children to school to acquire the
greatest possible education (Ghanney, 2018). However, they must engage in education to help
educate their children (Dereli & Tirk-Kurtca, 2022). The academic degree of parents is a
decisive element in parental participation and has a significant impact (Markovi¢ et al., 2020;
Sahin, 2019); however, the type of participation depends on their educational backgrounds
(Sahin, 2019). A parent’s literacy status does not become a handicap when they are eager to see
their wards through formal education (Ghanney, 2018).

Parents with low literacy and formal education were less likely to help their children with
homework at home (Ghanney, 2018). More schooling equals more parental involvement and
improved academic success (Gubbins & Otero, 2020; Li & Qiu, 2018). Additionally, parental
education enhanced parent-child communication but had little effect on school-based participation

(Jhang, 2019). Parents with a university education express the desire to be active in their children’s
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education (Ghanney, 2018; Yulianti et al., 2019). Families with a high level of education devote
more time and resources to ensure that their children stay in school and improve their grades
(Opoola & Nasir, 2020). Illiterate or underinformed parents have a negligent attitude toward their
children resulting in the frequent exploitation of outstanding students and losing their enthusiasm
for learning (Ahmed et al., 2021).

Many components of parental involvement, such as academic expectations, parent-child
academic dialogues, parent-child reading, and parental participation in school events, help all
youngsters, regardless of their parents’ education (Tan et al., 2020). High educational level
parents know that if their children do not have academic credentials, it may interfere with
entrance to higher education and training levels, which will always lead to preferable career and
work chances (Opoola & Nasir, 2020). Great self-esteem and confidence align with parents who
have excelled academically, which allows them to collaborate with teachers (Sadiku & Sylaj,
2019). Parents with poor self-esteem due to illiteracy may lack the same degree of knowledge
and belief in their children’s education as those with more and think they cannot provide much
assistance (Appiah-Kubi & Amoako, 2020; Oswald et al., 2018). Similarly, students’ academic
achievement is unaffected by their parents’ educational background (Darko-Asumadu & Sika-
Bright, 2021; Goldsmith & Kurpius, 2018; Sadiku & Sylaj, 2019; Simweleba & Serpell, 2020).

Parents with a middle or high school education are more active at home in their
children’s education and seek assistance from others, such as their children’s older siblings,
uncles or aunts, and neighbors (Yulianti et al., 2019). Compared to parents with lower academic
levels, parents with higher educational levels are less involved in instructing their children (Shao
et al., 2022). Higher-educated parents are more preoccupied with their professions, resulting in
less time for their children’s academics (Shao et al., 2022). When parents do not have time to

help themselves, they entrust their youngsters to a private tutor (Yulianti et al., 2019).
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Chapter Summary

The literature review explored educators’ perceptions of how the extent of parental
involvement relates to the degree of secondary students’ academic achievement at a high school
in Northeast North Carolina. Epstein’s (1995) model first had five categories but later added a
sixth (Montes & Montes, 2021). Parenting, communicating, volunteering, partnering with the
community, and integrating families in school choices are the six categories of parental
participation (Epstein et al., 2019). Educational institutions can influence family involvement
through communication, school resources, and parental programs or activities while emphasizing
its importance (Fernandez-Alonso et al., 2022). School systems in the United States and
worldwide have embraced Epstein’s concept of family participation (Montes & Montes, 2021).
The model obscures key aspects of parental participation, such as emphasizing the importance of
good parenting techniques in fostering well-being (Hamlin & Flessa, 2018). Parental
participation is intrinsically related to student achievement. As transformational leaders, school
administrators may assist in developing healthy parent-teacher and school-parent relationships.
School administrators can help decrease some parents’ unpleasant experiences with race and the
fear of punishment from school officials by visiting schools and sending emails (Henderson et
al., 2020).

The literature research aided in comprehending educators’ views on parental
participation. Major themes in the study include parental involvement and achievement,

educators’ role, and parents’ educational background. There is a substantial body of research on

parental engagement, but few focused on Title | educators’ perspectives on parental involvement.
At the secondary level, little is known about educators’ perceptions of family participation.

Many studies focus on parental participation in elementary school. Limited research exists on
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educators’ perceptions. Instead, the focus was on how parents view their involvement in their
children’s schooling and the barriers that limit participation. Much of the research focused on
parents of elementary students rather than parents of secondary students.

The study was necessary to fill the gap in the research literature and increase awareness
of educators’ viewpoints concerning parental involvement. Students’ academic success is closely
tied to parental engagement (Barger et al., 2019; Caridade et al., 2021; Roy & Giraldo-Garca,
2018). Some parents are apprehensive about being involved in their children’s education.
According to researchers, a student’s family environment influences their academic performance
(lomo & Chawanga, 2015). Some parents restrict their engagement because of their financial
situation and adherence to local traditions (Ahmed et al., 2021). Parents of children from affluent
families can influence how much attention their children receive at school (Young, 2020).

Principals have a vital role in building strong relationships between families, instructors,
and students. Parents interact with their children at home but do not collaborate closely enough
with school personnel on their children’s education (Erol & Turhan, 2018). Some parents limit
their engagement because they are frightened of being criticized or scolded by educators (Kelty
& Wakabayashi, 2020). Additionally, parents’ educational level significantly influences parental
involvement with their children (Markovic et al., 2020; Sahin, 2019). Parents who have
graduated from college are eager to participate in their children’s education (Opoola & Nasir,
2020). Illiterate or underinformed parents have a callous attitude toward their children (Yulianti

etal., 2019).

A literature review that provided background information and looked at the methodology
of previous studies formed the current study’s subject. The upcoming section will further discuss

the study’s background and include the study methodology and design, the researcher’s role, the
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research technique, data analysis, reliability and validity, and ethical procedures. The

demographic and sampling selection, equipment, and data collecting are all described in the next

section.
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Chapter 3: Methodology

Every parent wants the best for their children academically, but teachers have varied
views on family involvement. Varma (2019) postulated parent participation describes the
routines parents follow with their children at home and the activities engaged in at school. While
keeping lines of communication open with teachers, parents must ensure their environment
promotes learning. Malkawi and Smadi (2016) found a correlation between higher parental
involvement and higher student accomplishment. Tamis-Lemonda et al. (2017) asserted that
children’s early learning environments aid in the development of the abilities necessary for
academic success.

The problem was restricted parental involvement in school-sponsored activities, such as
parent-teacher meetings, communications, and conferences, at the secondary grade level impacts
students’ academic performance (Boonk et al., 2018; Coskun & Katitas, 2021; Doi et al., 2020).
One member of the neighborhood expressed displeasure with the absence of parental
involvement in their child’s educational setting (GreatSchools, 2022). A PTA committee
member claims that parent participation in school activities, parent gatherings, and volunteer
work at the school has drastically decreased.

The purpose of this basic qualitative research study was to explore educators’ perceptions
of how the extent of parental involvement relates to the degree of secondary students’ academic
achievement at a high school in Northeast North Carolina. While some educators believe parents
are not responsible for their children’s education, others say parents are diligent in their efforts
(Purisi¢ & Bunijevac, 2017); all teachers want their students to achieve academic success. The

following research questions guided the study:
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Research Question 1: What are secondary educators’ perspectives on how parents assist
their children in achieving academic success?

Research Question 2: According to educators’ experience with parents, what are their
beliefs on the influence of parental participation on secondary school students’ academic
success?

The theoretical foundation for the study, a timeline of parental involvement in education,
and the gap in existing research on teachers’ perspectives of parental involvement were all
introduced in the literature review. Methodology and design, the researcher’s role, the research
procedures, data analysis, reliability and validity, and ethical procedures are all covered in the
following sections. The population and sampling selection, data instrument, instrument
validation, and data collecting are discussed, ending with the chapter summary.

Research Methodology, Design, and Rationale

The study was conducted to explore educators’ perceptions of parental involvement and
student academic performance. Aligned with a basic qualitative research design, the study’s
population included people directly involved with the research subject: individuals employed at a
secondary school in Northeast North Carolina. The collection of data necessary for finding links
between phenomena was made possible by the research approach and design.

Methodology

Obtaining educators’ perceptions of parental involvement and students’ academic
achievement occurred through a qualitative approach. A qualitative approach is suitable if a
concept or experience needs to be studied and comprehended because of limited studies done in
the area (Creswell & Creswell, 2018). Researchers can use several interconnected interpretive

techniques with qualitative research, always seeking a profound understanding of a topic
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(Johnson et al., 2020). The qualitative approach was the preferred method of analysis since it
emphasizes meaning over facts, comprehension over knowledge, and differences in kind rather
than differences in degree (Shank et al., 2018). Additionally, qualitative research emphasizes
multiple realities that are rooted in participants’ views and perceptions to develop an
understanding of or describe them and is a way to examine and comprehend the meaning that
particular people or groups ascribe to a social or human problem (Creswell & Creswell, 2018;
McMillan, 2016).

Design

A basic qualitative design was used for this study (Merriam & Tisdell, 2017). The
fundamental qualitative research design enables the comprehension of how participants interpret
events or phenomena while revealing successful administrative and instructional tactics and
practices (Merriam & Tisdell, 2017). Because of this, basic research aims to offer broad
generalizations about the relationship between different phenomena. Hence, it is not concerned
with immediately applying the findings to real-world scenarios (Merriam & Tisdell, 2017).
Researchers use focus groups and interviews to learn about participants’ experiences during
basic qualitative studies. Merriam and Tisdell (2017) stated that participant attitudes, views,
ideas, and opinions may surface as part of basic qualitative research findings, they should not be
the primary emphasis.

Traditional research methodologies like phenomenology, ethnography, and grounded
theory have limitations; the study’s research questions did not fall within the purview of any
preexisting study methodology (Kahlke, 2014). The research questions centered on participants’
experiences and thoughts about the issue, which was the actual substance of the report. Hence,

the basic qualitative design was more appropriate for addressing the research questions and better
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matched the context than other qualitative designs (Percy et al., 2015).
Role of the Researcher

| conducted the interviews, gathered, and analyzed the data, and safeguarded the
participants; hence, close involvement while acting as a confidant and being trustworthy. An
essential role involved asking study participants to talk about experiences that may be highly
personal, which can be difficult, to access their thoughts and feelings (Sutton & Austin, 2015).
The researcher’s responsibility also included acquiring access to a research site and dealing with
potential ethical dilemmas (Creswell & Creswell, 2018).

Bias is a continual concern in qualitative studies since they tend to be more exploratory,
open-ended, flexible, and less objective than other types of research (McMillan, 2016). The
researcher served as both the data’s collector and its interpreter; hence, data collecting methods
and analysis can be subjective and, some may argue, biased (Florczak, 2022; Johnson et al., 202).
Therefore, there was knowledge of potential biases from affiliation with study participants
Occasionally, a researcher’s bias hinders them from seeing blatantly obvious facts and causes
incorrect event interpretation (McMillan, 2016).

| worked as a schoolteacher at the study site throughout the investigation. Administrative
tasks providing authority or control over the study’s potential participants were not part of a
schoolteacher’s role. Therefore, my role did not have any power over the research participants
and did not incur any decisions on the research subjects’ parts regarding answers to the research
instruments. Familiarity with the potential conflicts that may arise when performing studies in a
professional setting was known. Hence, research ethics was vital; ethics in research concerns the
application of fundamental principles in alignment with the Belmont Report. In educational

research, ethical dilemmas, which are organic, dynamic, dependent on context and relationships,



PARENTAL INVOLVEMENT AND STUDENT ACHIEVEMENT 58

and frequently debatable, go beyond adherence to rules, regulations, and principles (Henderson
& Esposito, 2017). It is crucial to take the necessary precautions to protect the privacy of study
participants and the data gathered. As a result, participants were explained the research protocols,
and they were informed they could withdraw at any time.
Research Procedures

Finding the population and choosing the sample is crucial for data gathering. Before data
collection could start, the tools used were decided on and validated. The following section
describes the population and sample selection, data collecting, and instrumentation techniques.
Population and Sample Selection

The term "target population™ in research refers to the broader group of people about
whom scholars are interested and from which a smaller group, or "sample,” is chosen to
represent the entire group (McMillan, 2016); it is the group about which the focus is to learn
more about. The demographic that was easily accessible was one that could be reached easily. As
a result, the selection of responders occurred according to their convenience and availability
(McMillan, 2016). A rural high school in Northeast North Carolina served as the study’s targeted
demographic. The study’s population included 51 school personnel, of which 16 classroom
teachers and nine non—teaching staff participated in the research. Participant’s role was
considered because they had a direct line to parents and pupils. Additionally, they offered a more
impartial assessment of parental participation and academic performance. Custodial and canteen
staff did not participate in the study. Eligible participants included teachers, guidance counselors,
librarians, and administrative staff, who regularly interact with parents and students. Classroom
teachers participated in the semi-structured interviews, while non-teaching staff made up the

focus group.
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The purposive sampling technique was used to find study subjects. Purposeful sampling
refers to the deliberate selection of study participants to maximize the use of data sources for
addressing the research topic, (Johnson et al., 2020). The participants of the interested
population shared the characteristics of being an educator with extensive knowledge of the
research topic due to their professional role and interaction with students and parents.

Before beginning the study, the school’s superintendent was contacted requesting
approval to conduct the study at the institution (see Appendix A). After site permission was
granted, the potential study participants received an invitation letter (Appendix H) via e-mail to
participate in the study along with a letter (see Appendix C) to get their informed consent (U.S.
Department of Health & Human Services (HHS), 2018). An authorization letter provided plain-
language details regarding the study, such as its goals, assumptions, potential risks, and the
awareness of optional participation. Names and identifying information were erased from the
study report to maintain confidentiality while safeguarding participants’ information (McMillan,
2016). Included with the email, participants received a video presentation describing the research
and the reason for being asked to participate in the study. Since | worked at the research study
site, e-mail addresses were obtained using the school’s contact information page per permission
given by the school district’s superintendent (see Appendix B).

Semi-structured Interviews

Interviews see the interviewer asking research subjects questions while transcribing or
summarizing the responses (McMillan, 2016). Once the maximum number of informed consent
documents was received, | worked with the eligible participants (classroom teachers) to schedule
a preferred date and time for the interview. During a semi-structured interview, the interviewer

asks the interviewee selected questions that they responded to from a list of predetermined
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replies, resulting in an easily understandable collection of responses (Phillips, 2016).

Interviewing is an effective technique for capturing participants’ perspectives and ideas
on a topic, but interviewers must be wary of inherent prejudice in what they hear or record
(McMillan, 2016). Face-to-face semi-structured interviews occurred to get indirect information
mediated via the viewpoints of respondents (Creswell & Creswell, 2018). Identifying the goal
and the participants, selecting the interview style and sets, devising the procedure, and pilot
testing are all phases in designing qualitative interviews, according to McMillan (2016). These
recommendations served as the foundation for interviewing study participants. Separating the
study’s research questions into digestible sections that were theoretically and topically relevant
to the research topics occurred to create the interview questions (see Appendix E) (Staller, 2022).
Therefore, the goal of each question was identified and used as the basis for writing interview
questions. The developed interview questions were converted into theoretically informed
concepts in a format that participants could understand (Staller, 2022). Interview questions were
related to participants’ experience, relationship with parents, and how the relationship affects
students’ academic performance.

Focus Group

A focus group is a one- to two-hour interview of 6 to 12 people meant to encourage
discussion among the participants, which leads to a better knowledge of the topic under
consideration (Creswell & Creswell, 2018; McMillan, 2016). | worked collaboratively with
eligible participants (non-teaching staff) to plan a desired day and time for the interview after
obtaining the maximum number of informed consent forms. Focus groups are necessary for
investigating collective perspectives, attitudes, behaviors, and experiences because it allows

participants to provide in-depth information by expressing their ideas and opinions about a topic,
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idea, value, or other aspects of their lives about which they are knowledgeable (Gill & Baillie,
2018; McMiillan, 2016). Members’ social engagement usually leads to active discourse, allowing
rich, relevant data capture (Gill & Baillie, 2018). Open-ended focus group questions (see
Appendix D) were generated to allow a deeper understanding of participants’ perceptions of
parental involvement and student achievement. Such questions can generate short answers, lists,
or in-depth narratives (Weller et al., 2018). There were opportunities for "tell me more™
inquiries, but the questions were pre-structured according to prior knowledge (Percy et al.,
2015).
Subject Matter Experts

The development of data-gathering tools enabled the gathering of the information desired
for the study. Interviews allow researchers to gather information from important informants with
relevant personal experiences, attitudes, opinions, and beliefs (DeJonckheere & Vaughn, 2019).
When creating the data collection tool, the goals and parameters of the study and the people who
would be most able to offer the information needed to address the research questions were
considered (DeJonckheere & Vaughn, 2019). To establish the instrument validity; subject-matter
experts reviewed the appropriateness of the semi-structured and focus group interview open-
ended questions. Subject-matter experts are those regarded as authorities or experts in specific
subjects and are significant sources of information; they have experience or specialized
competence in something and can give insights and understanding that others cannot perceive
(McMillan, 2016). Three subject matter experts—executive director of curriculum and instruction,
the school principal, and a veteran teacher—in the field of education were contacted via email (see
Appendix F) to provide expertise. The final interview questions considered the input from the

SMEs (see Appendix G).
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Data Collection

According to McMillan (2016), the steps to designing qualitative interviews are
identifying the purpose, identifying the participants, selecting the type of interview, developing
the protocol, selecting sets, and pilot testing. These guidelines were the basis for administering
the interview to research participants. Interview subjects were referred to as participant one,
participant two, and so on to ensure confidentiality. Interviews occurred in a private and
convenient location for participants that was peaceful, distraction-free, and at the research site.
The semi-structured interview lasted no less than 20 minutes and no more than 45 minutes; they
took place at a convenient time and location for the participant.

Self-introduction and the purpose of the study was the first step in the procedure.
Participants received a detailed description and explanation of the study, including
confidentiality problems, data protection, interview type and duration, communication method,
and information about voluntary participation. The interview only continued if the participants
agreed to participate in the study; if they chose not to, they were appreciated for listening to the
information. Participants were notified that the recording began; the respondents’ audio and
written (verbatim) replies were captured using the voice memos app on an Apple smartphone and

a notebook.

Administration of the planned interview questions on parental engagement and influence
occurred through elaborative probes. Hence, they were asked additional questions to ascertain
information. Only questions pertaining to the study, or the sample description were asked to
avoid being invasive. Research subjects were thanked for taking part in the interview and ask if

they had any more information they wanted to add to their responses. The interview data assisted
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in addressing the study’s questions by capturing participants’ experiences with parents and the
impact on student achievement.

The site for the face-to-face focus group interview was appropriate in size, private, calm,
devoid of distractions, and in a centrally located area at the research site according to
participants’ preference. It took 65 minutes to complete the focus group interview segment of the
research study. Participants were referred to as Participant A, Participant B, Participant C and so
on to maintain confidentiality. At the start of the focus group interview, acquaintance with the
participants occurred through introductions and establishing rapport, which helped to put them at
ease and lead to a more meaningful conversation (Gill & Baillie, 2018; McMillan, 2016).
Participants learned more about the study and how the procedure will function in practice, and
the ground rules (Gill & Baillie, 2018).

Confidentiality, permitted access, guidelines, and safe data storage with the focus group
were examined (Gill & Baillie, 2018). Each participant was also informed that they had the
option to leave at any time. The interviews started with introductory questions on the
participants” work environment and practices, followed by the remaining planned interview
questions. After finishing all the interview questions, all research participants were thanked for
their time. All interviews were audiotaped and transcribed verbatim. The voice memos app on an
Apple smartphone was used to record interviews, and the transcribing feature of Microsoft Word
was used for transcription. Participants were invited to check the audio recordings and
transcriptions of interviews to identify any misinformation and give their approval.

Data Analysis
The study used Creswell’s six-step process to examine qualitative data (Creswell &

Creswell, 2018). Transcribing interviews and scanning the information for relationships and
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patterns from the gathering and arrangement of data for analysis was the first step. Using the
MAXQDA data analysis software supported the process. Next, theme identification and
participant descriptions using the inductive thematic coding process occurred. Therefore, the
transcribed data was read thoroughly and often while highlighting keywords and phrases. After
familiarizing the brain with the work by reading the transcribed material once, trying to grasp it
again, and making the crucial leap from having opinions to having ideas, one cannot read it
enough (Zemilansky, 2016). The third step was to organize the data by labeling the categories
with a term; these terms were codes. In step four, the coded data was tabulated, describing each
code and identifying excerpts from the participant’s interview. ldentified codes were examined
and merged to produce themes. Step five saw themes being defined, named, and then analyzed
by looking at repetitive phrases and concepts and making comparisons. The final phase was to
make interpretations of the results and support them with actual data that responds to the study
question.

Reliability and Validity

The assessment of the measure’s suitability for the deductions, interpretations, or
conclusions that flow from the measure’s scores constitutes validity (McMillan, 2016).
Reliability is the degree to which participant, rater, and observer scores are error-free (McMillan,
2016). Since researchers must provide proof of validity, indicating that the intended interpretation
of results is suitable and reasonable, validity and reliability help determines a study’s quality
(McMuillan, 2016). Additionally, it is vital to verify validity and reliability before and throughout
the study (McMillan, 2016).

Credibility and dependability were established through triangulation and member

checking. An independent person (the school district’s Executive Director of Curriculum and
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Instruction) reviewed the themes generated to determine alignment with the collected data.
Triangulation concerns cross-validating findings from various sources and data-collecting
techniques (McMillan, 2016). Data collection using semi-structured interviews and a focus group
demonstrated triangulation. Therefore, all semi-structured interviewees were asked the same
questions, and the interview occurred in the same setting. Collected data were from different
participants, including teachers, guidance counselors, and administrative staff with varied years
of experience.

Member checking occurs when study participants review interview transcripts (Creswell
& Creswell, 2018; McMillan, 2016). Hence, the participants were given access to the interview
transcript once the data was processed so they could correct any inaccurate information. The use
of SMEs to review interview questions and ensure that they were consistent with the research
objectives and the study’s goal also contributed to credibility. Additionally, an interview
procedure according to Creswell’s six-step qualitative data analysis model (Creswell & Creswell,

2018) leads the semi-structured and focus group interviews for credibility and dependability.

To guarantee transferability requires specifying the extent to which applying the study
results to various circumstances and conclusions (McMillan, 2016) — rich, detailed summaries of
the research report, including a description of participant selection, research site, and interview
processes. Excerpts from participants’ interviews were also included in the study report. Being
trustworthy is a primary concern in qualitative studies. The study was open to all instructors at
the institution to divert biases. Likewise, ensuring all inquiries during interviews, research, and
probing were relevant and unbiased was essential (McMillan, 2016). Therefore, conveying all
opinions expressed by study participants in their own words occurred, and the study report

included verbatim replies to the research.
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Ethical Procedures

The decision-making process is governed by ethical rules about behavior, reporting, and
the use of research findings (McMillan, 2016). Therefore, all subjects received treatment per the
legal criteria specified in the Belmont Report (Office for Human Research Protections (OHRP),
2018). Each study participant received an invitation letter via email (see Appendix H) to include
a brief description of the study and participation criteria; they received informed consent before
participation.

Before the commencement of data collection, permission was attained from the research
site and the American College of Education’s Institutional Review Board (IRB). Ensuring that
the study subjects were free from harm or danger was essential. Therefore, the informed consent
was explained at the beginning of the interview; hence, participants knew the interview
procedure, safety issues, and the study’s purpose. Precautions to ensure the confidentiality of the
information and obtain permission to use the interviewee’s responses, adhering to their wishes,
took place. If an educator declined to participate in the study at any point without providing a

reason, their autonomy was respected and was not considered a failure.

Participants’ responses remained confidential during the interviews and were only
identified as interviewees. As a result, any reports or records did not contain genuine names or
other information that may be used to identify someone. Participants’ information and interview
are stored on a password-protected computer. The information is kept in a password-protected
Google Doc. The password-protected computer and password-protected Google document are
secured in a locked cabinet to which I alone can access. The hard copies of the data will be

shredded after 3 years, and the digital versions will be deleted from the computer.
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Chapter Summary

The qualitative study design used semi-structured interviews and a focus group to get
educators’ perspectives on how parental involvement affects students’ academic performance.
Northeast North Carolina is the location of the study site, and the purposive sample included
guidance counselors, librarians, administrators, and teachers. Data analysis occurred using
Creswell’s six-step model to analyze qualitative data (Creswell & Creswell, 2018). To ensure the
reliability and validity of the study, triangulation, member checking, and review of interview
questions by SMEs were conducted. Also, consent from the research site and subjects was
obtained. The study technique described in Chapter 3 is validated in the subsequent chapter. In
Chapter 4, the research findings and a detailed analysis is presented. There is also a discussion of
how well the dependability and validity threats mentioned in Chapter 3 were removed or

handled.
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Chapter 4: Research Findings and Data Analysis Results

High accomplishment is defined as students progressing comfortably through their
coursework, graduating on schedule, and not dropping out (Ballafkih & Van Middelkoop, 2019).
Formative and summative assessments provide information concerning students’ understanding
of academic content. Parental involvement in their children’s schooling is essential and can
contribute to academic success. Higher parental participation is associated with improved student
academic competence and performance, parent and teacher satisfaction, and a more pleasant
school environment (Puris$i¢ & Bunijevac, 2017; Kamara & Dadhabai, 2022). In the 2018-2019
school year, 80% of parents participated in PTA meetings, 54% in parent-teacher conferences,
70% in school or class events, 32% volunteered or served on the school committee, 48%
participated in school fundraising, and 46% met with a guidance counselor at rural secondary
schools (National Center for Education Statistics [NCES], 2020).

Additionally, students’ academic achievement was 50% (NCES, 2020). Parents who
promote a supportive learning environment may experience children with a positive outlook on
education and an increased interest in schooling, contributing to better academic achievement.
The problem was that restricted parental involvement in school-sponsored activities, such as
parent-teacher meetings, communications, and conferences at the secondary grade level, impacts
students’ academic performance. This basic qualitative research study explored educators’
perceptions of how the extent of parental involvement relates to the degree of secondary
students’ academic achievement at a high school in Eastern North Carolina. By responding to the

following research questions, the purpose was accomplished:

Research Question 1: What are secondary educators’ perspectives on how parents assist

their children in achieving academic success?
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Research Question 2: According to educators’ experience with parents, what are their
beliefs on the influence of parental participation on secondary school students’ academic
success?

The data collection techniques used to determine how educators view parental
participation and student accomplishment are described in-depth in the following sections. This
part also includes a detailed analysis of the data gathered to show the results. After discussing
reliability and validity metrics, the summary will be covered.

Data Collection

After site permission and IRB approval were granted, educators at the research site
received invitation letters (see Appendix H) via e-mail to participate in the study along with a
letter (see Appendix C) to get their informed consent (U.S. Department of Health & Human
Services [HHS], 2018). Included with the e-mail, participants receive a video presentation
describing the research and the reason for being asked to participate in the study. Twenty-five
educators (16 classroom teachers and nine non-teaching staff) responded in person or by e-mail,
agreeing to participate in the study. Prior to the commencement of data collection in January
2023, the informed consent forms from the 25 participants were personally obtained. Table 1
provides demographic data about participants interviewed for the study, and Figure 1 gives an
overview of the participants’ experience as an educator.

Data collection occurred through semi-structured interviews with classroom teachers and
a focus group interview with non-teaching staff. At the beginning of the focus group and semi-
structured interviews, discussion on the informed consent and addressed participants’ concerns
occurred. Participants agreed to have the interview recorded. The semi-structured interviews

occurred over three weeks in January and February 2023 and lasted between 23 and 44 minutes.
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The focus group interview lasted 65 minutes and took place in February 2023. Both semi-
structured and focus group interviews occurred in person at the research site.

The interviews were recorded using the voice memos app on an Apple smartphone and
uploaded to Microsoft Word for transcription using the transcribe feature. Each interview audio
was thoroughly listened to, and discrepancies between the recordings and the transcriptions were
clarified without altering or erasing the pertinent content. Participants were invited via e-mail to
check the audio recordings and transcriptions of interviews to identify any misinformation and
give their approval.

Table 1

Participants” Demographic Information

Participants Males Females Total

General Educator 4 9 13
Special Educator 2 3

1
Non-Teaching Educators 3 6 9
Total 8 17 25

Figure 1

Educators Years of Experience

Number of Educators
O RPN WM OOl OO N

1-5 6-10 11-15 16-20 21-25 26+
Years
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Data Analysis and Results

Evidence was collected through semi-structured interviews and a focus group to answer
two research questions. The process examined educators’ personal interactions with parents and
students to synthesize individual experiences with both into a collective one. Depending on their
experiences and whether they were general, special, or non-teaching educators, it was anticipated
that participants would have diverse opinions of parental participation and student
accomplishment. The thematic analysis model following Creswell’s (2018) six-step process to
examine qualitative data was used to analyze the collected data.

The semi-structured and focus group interview transcripts were manually reviewed for
relationships and patterns. Transcribing interviews and scanning the information for relationships
and trends was the initial stage in acquiring and organizing data for analysis. The MAXQDA
data analysis software supported the process. The individual interview transcripts were uploaded
to the software, enabling the visualization of the codes and the generation of themes more
quickly. Next, theme identification and participant descriptions using the inductive thematic
coding process occurred. Therefore, reading the transcribed data thoroughly and often while
highlighting keywords and phrases occurred. The third phase involved categorizing the data and
assigning terms (codes) to each category. In step four, the coded data were tabulated, describing
each code and identifying excerpts from the participant’s interview. Codes were examined and
merged to generate themes. In stage five, themes were defined, named, and evaluated by spotting
recurring words and ideas and drawing analogies. The final stage was to interpret the findings
and support them with information that addressed the research topic. Five themes were generated
to answer the research questions. The themes were examined considering the research questions

and theoretical framework. The codes and themes create in conjunction with quotes from
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supporting participants are summarized in Table 2.

Table 2

Codes, Themes, and Quotes According to Participants * Responses

Emergent Codes Final Themes Participants’ Quote
Homework Educators’ “But to actually see actually see that they have
Monitoring Expectations completed their homework assignment, if there are
Social any, and make sure that they get enough rest and be

Appreciative and
supportive
Proactive Responsibility

Positive Expectation

Parents as
Advocates

Impact on Students

prepared for the following day.” (Participant 7)
“Aside from teacher monitoring, the progress of the
student, there is a person at home checking.”
(Participant 13)

“A lot of the students who I've gotten a chance to
build connections with, their parents are not only
involved in their sports life, but also in their
academic life, their social life.” (Participant 14
“Parents are appreciative for the ones that are
truly involved because they want to know.”
(Participant 2)

“Just being supportive with school events and
things of that nature, we don't have a lot of
parent involvement like for open house or
parent night.” (Participant 5)
“They need to be more proactive in terms of
checking on children.” (Participant 4)

“I've had some parents to put it all on teachers. It’s
your responsibility to make sure they're doing their
work or to behave properly.” (Participant 8)
“If you are able to foster a positive relationship with
the parent that helps to increase that trust between
the student and the teacher, which will then lead to
better academic success.” (Participant C)
“Teach high expectations that they have for their
children and encompass the importance of their
total environment, not just home, but school and
community as well.” (Participant F)

Emergent Codes

Final Themes

Participants’ Quote

Parental Support

Parent — School
Partnership

“Idon't think that there is enough parental
involvement with our community here.”
(Participant 8)

“Parental involvement is not just coming to
games.” (Participant A)

“Parents participating by coming to parent,
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parental meetings, meeting with the teachers,
serving on parent committees.” (Participant F)
“I know that we have had family nights, in the
past, but also with the sports, I think that’s the
big thing for parent involvement, not only
with parents of players or of the athletes, but
just parents in general just to support the
school that their students go to.” (Participant

5)
Communication Parent-Teacher “The student will engage more and try to perform
Academic success Partnership better because there is an open line of

communication with the teacher and the parent.”
(Participant 16)
“We need to have more communication with
our parents and students because that would
help the academic success.” (Participant 11)

Research Question 1

Research question 1 asked: What are secondary educators’ perspectives on how parents
assist their children in achieving academic success? Participants were questioned about their
perceptions of parental participation and academic success. The inquiries are consistent with the
transformational leadership theory and Epstein’s model of parental participation. Data analysis
revealed several themes supporting the research question. The themes are educators’
expectations, parents as advocates, and their impact on students.
Educators’ Expectations

Educators have varied views of the role parents should play in the student’s academic
success. However, all agreed that parents play a significant role in students improved academic
performance. One participant, Participant 11, lamented that the role of educating the students to
achieve academic success "seems like it always goes back on the teacher.” The primary
responsibilities indicated are assisting students with their homework, keeping track of their
academic progress, and participating in their social lives. According to Participant F, "Parents

should be an advocate, a motivator, and a good listener.”
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"If the parent is not supportive and insistent on the students doing what they're supposed
to do to get their grades, to keep their grades up and to keep looking towards the future, then the
student’s motivation kind of lags behind.” (Participant 12). Another teacher added that "the
school doesn't end only in a classroom; as a parent, they have to check now and then their child
what they are learning, how they are progressing and be very consistent in checking not only on
the academic progress of their child but also the emotional and other aspects of the of the
learner" (Participant 13). Participant 7 remarked that parents should "confiscate or take away the
screen time, minimize it because a lot of them stay up. Those who do not work stay up late on
devices that aren't teaching them anything.”

Parents As Advocates

Educators are responsible for setting pupils up for academic achievement through
instruction and evaluation; they have various viewpoints on parents’ contribution to students’
academic success. Teachers shared that parents appreciate and support them in guiding students
to academic success; however, they need to be proactive and responsible concerning their
children’s schooling. Teachers believed that the more parents are involved in their children’s
schooling, the greater the academic success. When asked about the percentage of parents actively
guiding children academically, the responses range from below five percent to 80% with five
teachers being undecided, see Figure 2. Participants 1, 14, and 15 all mentioned how much
parents value knowing how their children are doing. However, Participant 7 mentioned, "Parents
must take proactive measures to ensure that their kids stay on track.” A parent that is proactive
about their child’s progress will invite teachers to let them know if they see anything; or any
problems and call them anytime if it is helping their child (Participant 15). Teachers shared that

they believe it is their responsibility to keep parents informed about students’ performance.
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However, some parents believe that it is entirely the teachers’ responsibility to ensure children
are doing their schoolwork, hence, the reason they send them to school (Participant 8). While the
teacher is to ensure the students do their work at school, they can also periodically check in at the
school to see how their children are performing in their classes (Participant 10).

Figure 2

Teacher Perception of Parental Involvement Percentage

Undecided
B Percent Range
m1-20
m21-40
™ 41-60

61-80
™ Undecided

Impact On Students

Administrators emphasize parents being advocates for their children and having grand
expectations for them. According to Participant C, parental involvement entails parents having a
"seat at the table and is a part of the team of making sure that the student is able to achieve his or
her goals that are comprised of a collaborative and cooperative effort between the student, the
school, and the parent, so they should be a cooperative and collaborative element to that student’s
educational team." However, participant D believes that "the involvement is dependent on the
child’s need level and that parents are their child’s first educator.” Participant | noted: "each

child, how much that parent is involved or how much they have to do to help their student be
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successful can vary because some students are a little more independent and are able to manage
and bring home information to them; others are less able to do that, so, they have to know their
child and know what they're capable of." Parents visiting the school to check on their children is
a common consensus among administrators. Participant B shared that "there is a direct
correlation with parental participation in the academic success of a child and if the parent is
showing the child that their academics are important to them, then therefore it becomes
important to the child as well." But with "parents who do not contact teachers or make enough
contact with the teachers to check up on their own students™ (Participant H), then academic
success may be limited. Participant C also shared that better academic success comes through
trust between the student and the teacher, which develops by fostering a positive relationship
with the parent.
Research Question 2

Research question 2 asked: According to educators’ experience with parents, what are
their beliefs on the influence of parental participation on secondary school students’ academic

success? Participants were asked reflective questions about communicating and partnering with

parents, promoting parental involvement, and the challenges parents faced with being involved in
their children’s academics. Data analysis revealed two primary themes: parent-school partnership
and parent-teacher partnership.
Parent-School Partnership

Educators believe that parental involvement at school is vital to students’ academic
success; however, they do not think there is enough parental involvement occurring at the school.
Parents limit their involvement for varied reasons; one educator, Participant B shared that

"sometimes parents have not had a positive experience with school themselves; so, therefore,
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they're apprehensive about coming out to the school.” Another shared that "we do a decent job of
communicating negative, but again enough contact is not being made to highlight the positive
things happening with our students” (Participant C). Teachers concurred that parents’ support for
sporting events is consistently high, but they can also participate in other activities. Other
activities at the school mentioned by participants include award ceremonies, open houses, and
parents’ night. However, the turnout for those events is low compared to sporting activities.
Participant 11 shared that the support for the sporting events is way higher than the parent night
and awards night for academics; academics should be first,” while Participant A remarked,
"Parental involvement is not just coming to games." Parental involvement aligns with improved
academic performance and "the more involved the parent is in a positive manner with academics,
the more successful the students will be™ (Participant 2). Participant F suggested parents get
involved by attending parent-teacher conferences, meeting with teacher conferences, and serving
on parent committees.

Parent—Teacher Partnership

All educators agreed that parent-teacher collaboration increases student progress. A
primary mechanism teachers use to collaborate with parents is a phone call. Other methods
include e-mails, text messages, and one on one conferences. Through these mediums, teachers
share with parents how students are performing academically and offer support and
encouragement to improve students’ performance. However, there are instances where parents
may be reluctant to answer teachers’ phone calls and hear what they have to say about their
children’s academics.

On average, teachers contact parents once weekly; however, it is frequently not the same

parent, and some teachers shared that they need to improve in that department. Participant 5
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noted: "Most of the time when | speak to parents, if they know that their child is not doing well,
they tell me, okay, call me as often as you need to, my phone is always open, and you can call
me." Likewise, participant 16 shared that when you make phone calls, and the student knows that
you're in contact with the parents, and if there’s a student-parent relationship where there’s an
admiration for the parent or respect for the parent, then generally the student will engage more
and try to perform better because there is an open line of communication with the teacher and the
parent.

Being in constant dialogue with parents helps with developing meaningful partnership
essential to students’ academics, also, "it just helps build the relationship with the parents so that
they know that they do have an advocate in the teacher for their child" (Participant 2). A parent-
teacher relationship helps with student achievement; therefore, "it’s not enough for me to, or it’s
not enough for the parent, for the kid to be successful, it has to be both the teacher and parents
working together for their children™ shared Participant 3.

Reliability and Validity

Addressing difficulties with a study’s transparency, transferability, and credibility
contributes to the reliability of findings. Researchers must provide proof of validity, indicating
that the intended interpretation of results is suitable and reasonable; validity and reliability help
determine a study’s quality (McMillan, 2016). Triangulation and member checking establish the
credibility and dependability of the research data. Also, the school district’s executive director of
curriculum and instruction, who did not participate in the research, reviewed the themes
generated to determine alignment with the collected data.

The study was conducted to explore educators’ perceptions of parental involvement and

student achievement; data collection occurred through semi-structured interviews and a focus
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group. Inclusion in the study required participants to be classroom teachers or non-teaching staff
(guidance counselors, librarians, and administrative staff) with regular parental contact. All
qualified participants were invited via e-mail (see Appendix H). Participants shared their
agreement to participate in the study by responding to the e-mail or by in-person communication.

Data were collected from 16 classroom teachers via semi-structured interviews and from
nine non-teaching staff through a focus group interview. Most classroom teachers provided the
same or similar responses to interview questions; this became evident after interviewing nine
classroom teachers. The situation exemplified data saturation. Data saturation means a researcher
must stop acquiring new data for specific topics; it necessitates collecting data from research
participants beyond the point where no more data is attainable (Mwita, 2022).

Eliminating researcher bias is essential to a study’s credibility; therefore, member
checking occurred. Member checking is when study participants review interview transcripts
(Creswell & Creswell, 2018; McMillan, 2016). Participants received the interview transcript
once the data was processed via e-mail, allowing them to correct any inaccurate information. The
use of SMEs to review interview questions and ensure that they are consistent with the research
objectives and the study’s goal also contributed to credibility. Additionally, an interview
procedure according to Creswell’s six-step qualitative data analysis model (Creswell & Creswell,
2018) leads the semi-structured and focus group interviews for credibility and dependability.

Rich, detailed summaries of the research report included descriptions of participant
selection, research site, and interview processes to guarantee transferability. Transferability is the
extent to which a study’s findings apply to other situations and conclusions (McMillan, 2016).
Excerpts from participants’ interviews were included in the study report through the conveying

of all opinions expressed by participants in their own words. Hence, the study report includes
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verbatim replies to the interview questions.
Chapter Summary

Studying educators’ perceptions of parental participation and student achievement added
to the existing literature and knowledge of the topic. The data findings addressed the two
research questions posed in the study. The first question addressed educators’ perspectives on
how parents assist their children in achieving academic success, and the second focuses on
educators’ beliefs on the influence of parental participation on secondary school students’
academic success.

Participants agreed parents should be an advocate, a motivator, and good listeners,
regardless of their differences of opinion on the subject. They shared that parents’ primary duties
are to help their children with their schoolwork, monitor their academic development, and get
involved in their social lives. Parents should encourage their children to do what is needed to
achieve academic success. Though teachers’ main objective is to prepare pupils for academic
success, they have varying opinions on parents’ responsibilities in their children’s academic
performance. Teachers argue that parental involvement directly correlates with academic
success. Administrators stress the parents being there for their children and having ambitious
standards for them. Depending on the child’s level of need, parental participation can differ.
Parents need to check in on their children at school because there is a link between parental
involvement and academic achievement.

The participants shared that parents should be more involved in their children’s education,
but it seldom happens. Parents limit their involvement for distinct reasons but can still participate
in other events like parent’s nights, award ceremonies, and open houses. Increased parental

participation is achievable by participating in parent committees, attending parent-teacher
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conferences, and meeting with teachers in person. Teachers communicate with parents through
various communication techniques, including phone calls, emails, text messages, and one-on-one
conferences. Parent-teacher relationships promote student progress and foster genuine
cooperation essential to academic success. However, parents may sometimes be reluctant to hear
what teachers share about their children’s academic performance over the phone.

The data provided by participants supported the research questions, and a discussion of
the findings will occur in the following chapter interpreting the results. Addressing limitations
focusing on transferability, credibility, reliability, and validity will also be discussed in Chapter

5. Finally, recommendations, implications for partnership, and a conclusion will close Chapter 5.



PARENTAL INVOLVEMENT AND STUDENT ACHIEVEMENT 82

Chapter 5: Discussion and Conclusion

The goal of education stakeholders is academic success for all students. Some instructors
believe that parental participation has a more positive than negative effect on pupils’
performance. Socioeconomic background, cultural background, and parents’ educational
accomplishments are just a few variables contributing to a student’s academic achievement
(Kelty & Wakabayashi, 2020; Opoola & Nasir, 2020; Sahin, 2019). The school where the
research occurred lacks such participation; therefore, the study was conducted to explore
educators’ perceptions of parental involvement and student achievement. The problem was
restricted parental involvement in school-sponsored activities, such as parent-teacher meetings,
communications, and conferences, at the secondary grade level impacts students’ academic
performance (Boonk et al., 2018; Coskun & Katitas, 2021; Doi et al., 2020).

In this basic qualitative research study, participants answered interview questions aligned
with the two research questions. As demonstrated in Table 1 and Figure 1, triangulation occurred
through interviewing 25 educators, whether general, special, or non- teaching educators with
varying experience. The purpose of the study was to explore educators’ perceptions of how the
extent of parental involvement relates to the degree of secondary students’ academic
achievement at a high school in Northeast North Carolina. Semi-structured interviews and a
focus group were used to gather data to address two research questions and provide support for
the study’s goals.

The codes and themes generated during the analysis matched the study questions. The
following gives the research questions and a summary of the findings.

Research Question 1: What are secondary educators’ perspectives on how parents assist

their children in achieving academic success?
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The findings revealed that parents have an essential role in their children’s academic
achievement; their primary duties are to help with schoolwork, monitor their academic progress,
and get involved in their social lives. Parents need to be more proactive in checking on their
children, fostering a positive relationship with them, and having high expectations of them; this
will lead to better academic success. Better academic success comes through trust between the
student and the teacher, which develops by fostering a positive relationship with the parent.

Research Question 2: According to educators’ experience with parents, what are their
beliefs on the influence of parental participation on secondary school students’ academic
success?

Results of the study revealed that parental involvement extends beyond attendance at
sporting events to parent meetings, conferences with teachers, and participation on parent
committees. Academic success depends on parents and students having open communication.
Teachers communicate with parents through several communication techniques, including phone
calls, emails, text messages, and one-on-one conferences.

Data results validated the study questions. Discussed in this chapter are each research
question’s conclusions in detail. Research findings, interpretations, and conclusions are
presented in the section that follows. Chapter 5 of the study also includes restrictions,
suggestions, leadership implications, and a conclusion.

Findings, Interpretations, and Conclusions

Student achievement is a pressing issue in many schools; several factors contribute to

pupils’ performance. However, a primary factor is parental involvement. The relationship

between parental participation and student accomplishment is strongly positive (Sujarwo &
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Herwin, 2023). Exploring educators’ opinions of parental involvement and student
accomplishment was the primary goal of this basic qualitative research study. Data collection
methods used included in-person semi-structured interviews and a focus group interview. The
research questions related to the data gathered, and the themes emerged during the data analysis.

Since the results show that educators believe parents play a significant role in their
children’s academic achievement and that a partnership between the parent and the school and
the teacher and the parent is necessary, the framework of transformational leadership theory and
Epstein’s model of parental participation relate to this study. Given that many participants hold
the same opinions, the educators’ attitudes are congruent with those of earlier studies. Parents
must actively participate in their children’s education to increase performance that reflects
transformational leadership and Epstein’s (1995) model of parental participation. Educators must
collaborate with parents to enable involvement. Initiating positive change in parental
involvement associates with transformational leadership, and Epstein’s (1995) parental
involvement model requires understanding educators’ perceptions of family involvement and
student accomplishment. The data analysis led to the following three vital findings: Parents must
understand the impact of their responsibility, partnerships are necessary, and effective
communication is essential.
The Impact of Parents’ Responsibility

Parental involvement in students’ academics is essential to improved performance.
Effective parental involvement is necessary for student success since research has demonstrated a
direct correlation between parental involvement and student achievement (Caridade et al., 2021;
Cranston et al., 2021; Dettmers et al., 2019; Lara & Saracostti, 2019; Pek & Mee, 2020). Parents

are their children’s first teachers; children look to parents for guidance and advice and see them
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as role models. Children are inspired to perform better in school when their parents participate in
the educational process (Wulandary & Herlisa, 2018). The results showed that parents must take
the initiative to ensure their children stay on track. Periodically checking on their child to see
what they are learning and how they are progressing and being consistent in checking on their
child’s emotional and academic growth and in other areas are a few roles that parents must play
in their children’s schooling. The results are consistent with the elements of parental
involvement—academic socialization, home-based involvement, and school-based
involvement—highlighted by Benner et al. (2016) and Coskun and Kattas (2021). Some parents
lack the knowledge to motivate their children and assist them with academics. Educators can
help in developing such skills by applying transformational leadership. To influence and inform
parents about how to assist their children with schoolwork, educators can encourage parents by
appealing to their emotions to work toward shared objectives, values, and beliefs; their
expectations, perceptions, and motivations will change (Liu, 2018; Yulianti et al., 2019).
According to educators at the research site, parents’ primary duties are to help with
schoolwork, monitor academic progress, and get involved in students’ social lives. Educators
perceive parents’ primary roles as assisting with schoolwork, monitoring children’s academic
progress, and getting involved in their social lives. Among the six categories of parental
involvement are communication, parenting, volunteering, community service, and including
families in educational decisions (Epstein et al., 2019). All of which were stressed by the study’s
participants. Administrators emphasized how crucial it is for parents to stand up for their
children and have high expectations for them. The student, the school, and the parent must
collaborate. Given that parents are their children’s first teachers, parental engagement depends

on the degree of the child’s needs.
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Partnership

Parents’ participation in their children’s education is crucial to their academic
achievement. Hence, parent and school partnerships are essential. The study revealed that parents
limit their involvement for several reasons, including negative experience with the school, lack
of trust, and constant communication of negative student behaviors. The onus is on educators to
elicit engagement and consider new ideas for parents to collaborate. A teacher demonstrates
transformational leadership when they encourage parents to participate in their children’s
schooling and do so without reservations (Sol & Sheldon, 2020). Educators agree that parents
collaborate with the school and have a relationship with teachers and administrators. However,
support for sporting events outweighs that for other events such as award ceremonies, open
houses, and parent’s nights.

Coskun and Kattas (2021) stated that partnership could appear as parent-teacher
communication, homework assistance, or creating an at-home learning environment; sentiments
shared by research subjects when they agreed parents increase involvement by participating in
parent committees, attending parent-teacher conferences and meetings with teachers. The
parental involvement described by Coskun and Kattag (2021) aligns with the Epstein parental
involvement model and the proposal for effective partnership with parents. Epstein et al. (2019)
argued that assisting families in creating learning-friendly home environments, planning school-
home interactions, organizing parental help and support, and establishing a vibrant PTA
contributes to an effective partnership with parents.

Strong partnerships can improve students’ academic progress, although parent-teacher

relationships can have positive and negative relationship strengths (YYazdani et al., 2020).

Educators demonstrate evidence of such partnership through one-on-one conferences, parents’
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nights, and open houses; however, when the turnout for such events is low, it hampers the

parent-teacher and school-parent relationships and, by extension, student achievement. A

meaningful relationship between the school, parent, and teacher is essential for student success.

Effective Communication

Research shows that communication is one of the most fundamental aspects of parent
participation (Kelty & Wakabayashi, 2020). The study findings revealed that teachers
communicate with parents through phone conversations, emails, and text messages. Establishing
two-way communication with parents, exhibiting professionalism, and encouraging active
participation, such as seeing student performances or dropping by their children’s schools, will
increase parental engagement (Levinthal et al., 2021). Such an argument by Levinthal et al.
(2021) was confirmed by teachers who shared that they experienced improved academic
performances in students whose parents they communicate with constantly. Maintaining open
communication with parents promotes the growth of meaningful partnerships that are crucial to
children’s academic success. It also helps build relationships with parents, so they know the
teacher’s role as their child’s advocate.

Transparency, honesty, and careful listening are necessary for effective communication
(Salamondra, 2021). Parents who don't believe in the school and the teachers will keep their
contact and involvement to themselves. The study results showed that parents are wary of
answering calls from teachers and paying attention to information about their children’s
academic achievement. Keeping frequent and effective contact with parents can increase parental
participation (Coskun & Kattas, 2021). According to educators at the research site, maintaining
an open line of communication with the teacher and the parent more frequently will aid in

academic performance.
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Limitations

Limitations are flaws in a study that could affect its findings and interpretation (Ross &
Bibler Zaidi, 2019). There were several limitations in this current study. Parental involvement is
necessary to support students’ academics, and their participation in the study was lacking.
Another limitation was the small sample size that was limited to 25 educators (16 classroom
teachers and nine non-teaching staff) in a small Title 1 public high school where most of the
student population is African American. The small sample size can compromise the study’s
validity and transferability (Vasileiou et al., 2018). The study’s report, which provides a richly
detailed account of the research site, participants, and data collection techniques, overcame the
constraint. The report also includes excerpts from participant interviews.

Another limitation was data collection came from participants working at the same school
in the district. The school district is home to eight public schools, of which two are high schools.
Since only educators employed by the same school shared their opinions during the study, the
results may only apply to that institution. However, a comparison study’s findings can reveal
similarities in the district, state, and national schoolteachers’ viewpoints on parental participation
and student accomplishment.

The final limitation of the study was being an employee at the research site. Working at
the research site may be seen as biased and can impact interview participants’ perspectives and,
consequently, believability. However, maintaining a professional stance throughout the study
and following the six-step paradigm for qualitative data analysis proposed by Creswell when
conducting interviews (Creswell & Creswell, 2018) helped to alleviate the limitation. Credibility
concerns whether research findings correctly reflect the opinions and meanings of participants

(McMillan, 2016). SMEs examined the interview questions to ensure alignment with the research



PARENTAL INVOLVEMENT AND STUDENT ACHIEVEMENT 89

questions and the study’s goal to guarantee the reliability and credibility of the research findings.
Participants also verified the accuracy of the data by reading interview transcripts, and an
impartial party (the district’s Executive Director of Curriculum and Instruction) examined the
generated themes and determined alignment with the collected data.

Recommendations

Parental involvement is critical to student accomplishments and is a sentiment lamented
by the study participants. In this study, educators shared their views on parental involvement and
student achievement. Participants believed that parental involvement directly affects a child’s
academic success. The study’s findings led to recommendations derived from the perspectives of
the educator participants about how parents can be involved in their children’s schooling. The
suggestions include parents monitoring students’ progress, advocating for their children, being
proactive in their children’s academics, periodically checking on children at school, getting
involved in school-sponsored activities such as open houses, award ceremonies, parent nights,
parent-teacher conferences, and meetings, and maintaining open lines of communication with
teachers and school administrators.

The recommendations above speak of ways for parents to get involved in their children’s
academics. However, further research into the barriers to parental involvement at Title 1 public
high schools with predominantly African American students is essential for a complete
understanding of the lack of parental involvement. The data gathered on parental involvement
and student achievement are solely through qualitative means and speak to personal views.

Therefore, future research should use a mixed-methods study, which may present a more
in-depth understanding of the impact of parental involvement on student achievement. By

emphasizing knowledge and meaning based on social interactions, verbal narratives, and
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observations rather than numbers, qualitative research stresses different realities founded on
participants’ opinions and experiences (McMillan, 2016). The mixed method technique provides
inductive and deductive statistical and narrative analyses of quantitative and qualitative data
using shared meaning and controlled measurement (McMillan, 2016).

The study findings revealed that five classroom teachers are unsure, while the remaining
teachers indicated that 5% to 80% of parents are actively interested in helping their children with
their academics. Additionally, teachers concurred that parents’ support for sporting events is
consistently high compared to activities such as award ceremonies, open houses, and parent’s
night. Administrators should therefore consider adopting more positive leisure-based programs
to engage parents. Due to the intense academic emphasis and examination-oriented culture,
some parents reduce face-to-face after-school activities for their children; however, involvement
in structured leisure activities like academic or community-based clubs, music, art, and drama
can increase turnout (Ng, 2021). Educators can use the opportunity to communicate with parents
about students’ academics.

Participants revealed that educators sometimes communicate poorly with parents about
their children’s education and do not make enough effort to highlight the good things happening
with pupils. Such actions are consistent with parents’ reports of occasionally negative
experiences with their children’s schools. Educators should focus on building a positive and
meaningful relationship with parents by highlighting positive characteristics when
communicating with parents rather than focusing on the poor ones. Appealing to parents’
emotions, aspirations, and success accomplishment ideals can result in pleasant interactions
between the parents and the teachers, increasing the likelihood that the parents will attend

activities or visit the school when invited (Kelty & Wakabayashi, 2020; Sylaj, 2021; Yulianti et



PARENTAL INVOLVEMENT AND STUDENT ACHIEVEMENT 91

al., 2019). The motivation of such parents to be involved in their children’s education should
positively affect student achievement.
Implication for Leadership

A main goal of the current study was to investigate educators’ perspectives on how
parental participation levels connect to secondary students’ levels of academic accomplishment.
The secondary goal concerned comprehending educators’ views on how parents help students
succeed academically and the influence of parental participation on secondary school students’
academic achievement based on educators’ experience with parents. Research findings
confirmed that parental involvement is vital to student achievement. One participant shared,
"The more involved the parent is positive with academics, the more successful the students will
be." The findings will benefit students, parents, educators, and policymakers.

The findings will be shared with the participating school district superintendent and
educators at the research site. Such an approach will allow educators to have a shared
understanding of parental engagement and use such comprehension to improve parent-teacher
and student-teacher connections. Meaningful relationships will aid good communication,
improve student achievement, and regular contact from parents with the school and teachers
(Bartolome et al., 2020; Malkawi & Smadi, 2016; Wulandary & Herlisa, 2018). Classroom
teachers and non-teaching staff can share with parents how to get involved in their children’s
schooling. School leaders may understand how teachers believe parental involvement impacts
student achievement and can use the results to create ways to meet parental involvement
standards and enhance parent-teacher communication, which may aid students’ academic
performance. In addition to fostering positive parent-teacher and school-parent relationships,

school administrators can reduce some parents’ negative interactions with the school and teachers
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(Henderson et al., 2020).

Classroom teachers and non-teaching staff can share with parents how to get involved in
their children’s schooling by applying transformational leadership and the approaches to parent
and school partnerships proposed by Epstein et al. (2019). Therefore, rather than communicating
negatives about students and compounding the negative experiences some parents experience
with the school, educators can create effective school-to-home and home-to-school
communications about educational initiatives and students’ progress; direct parents in helping
children with homework and other educational activities, decisions, and preparation at home;
develop an active PTA with parents serving as leaders and representatives and assemble
community resources and services to help families to promote family participation in school
events (Epstein et al., 2019). Coupled with Epstein et al. (2019) strategies, educators must
exhibit behaviors that stimulate and inspire parents to achieve extraordinary outcomes by raising
motivation levels and morality through idealized influences, intellectual stimulation, and
personalized consideration or attention (Bass, 1985; Saleh et al., 2021).

The school district leaders may find the results resourceful when developing educational
programs. Making wise decisions will be aided by having access to educational research.
Researchers’ context contributes to determining how research is mobilized in practice,
facilitating the transmission of knowledge and its application to influencing policies and
practices (lon et al., 2019). The study’s recommendations offer ideas for how educational leaders
can improve parental involvement. Focusing on parental involvement activities that appeal to all
parents and ensuring the activities not only focuses on academics but on social development
creating an avenue for educators and teachers to form meaningful relationships beneficial to

student academic success.
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Conclusion

The findings indicated that parents play a significant role in their children’s academic
success. Though some parents are actively interested in assisting their children with academics,
others, according to educators, should keep an eye on their children’s development and serve as
advocates, motivators, and good listeners. Better academic success depends on the student and
instructor having a trusting relationship, which develops through a positive parent-student
relationship. Through phone calls, emails, texts, and one-on-one conferences, teachers share
information with parents about how their children are progressing academically and offer support
and encouragement.

Critical outcomes of the study indicated parents’ support for sporting events is
consistently high compared to award ceremonies, open houses, and parent’s night. Therefore,
school leaders and educators can use such opportunities to communicate with parents about their
children’s schooling. Another revelation from the study speaks to parents being an advocate for
children, motivating, and supporting them. Children with involved parents perform better in
school (Wulandary & Herlisa, 2018).

The study’s primary objective was to examine educators’ perceptions of the relationship
between parental involvement levels and academic achievement among secondary pupils.
Results supported the notion that parental involvement is essential for student success. Students,
parents, educators, and politicians will all benefit from the findings. Parents can learn from
classroom instructors and non-teaching staff how to get involved in their children’s education.
School administrators can use the findings to develop strategies for enhancing parent-teacher
communication and meeting parental involvement standards. The results may benefit school

district executives when creating instructional programs. Recommendations based on the results
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of this study may give educators suggestions on how to increase parental involvement.
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Appendix A
Site Permission Request

Kadian Coote
), 9.9.9.9.9.9.9.¢

July 26, 2022

Dr. XXX XXXX
Superintendent

REQUEST FOR PERMISSION TO CONDUCT RESEARCH IN SCHOOL
Dear Dr. XXXX
My name is Kadian Coote, and | am a doctoral student at the American College of Education
(ACE). I am writing to ask permission to interview XXXXX School staff members. | will
utilize this data for my dissertation research on A Basic Qualitative Research Study:
Educators’ Perception of Parental Involvement and Student Achievement. The purpose of this
basic qualitative research study will be to explore educators’ perceptions of how the extent of
parental involvement relates to the degree of secondary students’ academic achievement. If
you agree to these interviews, kindly give your consent in the form of a brief letter on the
school’s or school district’s letterhead. Please do not hesitate to get in touch with me at XXX-
XXX-XXXX or XXXX@my.ace.edu if you need more information. | appreciate your time
and thought in this situation.
My heartfelt thanks,

Kadian Coote


mailto:XXXX@my.ace.edu
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Appendix B
Site Approval Letter

August 3, 2022

American College of Education
101 W Ohio St Suite 1200
Indianapolis, IN 46204

Subject: REQUEST FOR PERMISSION TO CONDUCT RESEARCH IN
SCHOOL

o whom it may concern:

In this letter, | acknowledge that | have reviewed and approved Kadian Coote's
request 10 conduct dissertation research on “A Basic Qualitative Research Study:
Educator's Perception of Parental Involvement and Student Achievement” at
Bertie High School.
Dr.
iuperintendent of Schools ) L ) . 2
If we have any concemns or need additional information, we will contact the
B coun American College of Education - Doctoral Programs at (8040) 280-0307.
Board odeuchon:

I, - Choir

Vice-Chalrman

I County Schools
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Appendix C

Informed Consent

Prospective Research Participant: Read this consent form carefully and ask as many questions
as you like before you decide whether you want to participate in this research study. You are free
to ask questions at any time before, during, or after your participation in this research.

Project Information

Project Title: A Basic Qualitative Research Study: Educators’ Perception of Parental
Involvement and Student Achievement

Researcher: Kadian O. Coote

Organization: American College of Education

Email: XXXX@my.ace.edu Telephone: XXX-XXX-XXXX
Researcher’s Dissertation Chair: XXXXX XXX

Organization and Position: American College of

Education Email: XXXX@ace.edu

Introduction

| am Kadian Coote, and | am a doctoral candidate student at American College of Education. |
am doing research under the guidance and supervision of my Chair, Dr. Anthony Wes. 1 will
give you some information about the project and invite you to be part of this research. Before
you decide, you can talk to anyone you feel comfortable with about the research. If you have
questions, ask me to stop as we go through the information, and I will explain. If you have
questions later, feel free to ask me then.

Purpose of the Research

The purpose of this basic qualitative research is to explore educators’ perceptions of how the
extent of parental involvement relates to the degree of secondary students’ academic
achievement. You are being asked to participate in a research study which will assist with
evaluating relationship between parental involvement and student achievement. Conducting this
qualitative methods study will assist lay the groundwork for future research and give your
administration vital information.

Research Design and Procedures

The study will use a qualitative methodology and a basic qualitative research design. The study
will comprise of 15 — 20 classroom teachers and 6 — 12 non — teaching staff participants who will
participate in semi-structured interview and a focus group. Parents’ engagement and student
accomplishment will be the subject of semi-structured interviews with classroom teachers and
the focus group interview with non — teaching staff at this location who have regular contact with


mailto:XXXX@my.ace.edu
mailto:XXXX@ace.edu
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parents. The semi-structured, and a focus group interview will be conducted at a site that is most
convenient.

Participant selection
You are being invited to take part in this research because of your experience as an educator who
can contribute much experience, which meets the criteria for this study.

Voluntary Participation

Your participation in this research is entirely voluntary. It is your choice whether to participate. If
you choose not to participate, there will be no punitive repercussions. If you choose to
participate, you are not obligated to see the interview through and can withdraw from the study
any time without penalty.

Right to Refuse or Withdraw

Participation is voluntary. At any time, you wish to end your participation in the research study,
you may do so by sending me an email explaining you are opting out of the study. There will be
no repercussions for leaving the study.

Procedures

We are inviting you to participate in this research study. If you agree, you will be asked to agree
to a semi-structured or focus group interview. The type of questions asked will range from a
demographical perspective to direct inquiries about the topic of parental involvement and student
achievement.

Duration

The semi-structured interview portion of the research study will last no less than 20 minutes and
no more than 60 minutes. The focus group interview segment of the research study will take a
minimum of 60 minutes to complete but can last up to 90 minutes. If you are chosen to be in the
study, semi-structured and focus group interviews will be conducted at a location and time
convenient for the participant. Before an interview, you will be asked to provide permission to
have the interview recorded to have accurate transcripts for data.

Risks

The researcher will ask you to share personal and confidential information, and you may feel
uncomfortable talking about some of the topics. You do not have to answer any question or take
part in the discussion if you don't wish to do so. You do not have to give any reason for not
responding to any question.

Benefits

While there will be no direct financial benefit to you, your participation is likely to help us find
out more about parental involvement and student achievement. The potential benefits of this
study will aid the school in assessing the effects of parental involvement and student
achievement.
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Confidentiality

I will not share information about you or anything you say to anyone outside of the researcher.
During the defense of the doctoral dissertation, data collected will be presented to the
dissertation committee. The information and interview data will be stored on a password-
protected computer in a password-protected Google Doc. The password-protected computer and
Google document will be secured in a locked cabinet to which only the researcher will have
access. The hard copies of the data will be shredded after 3 years, and the digital versions will be
deleted from the computer. Any information about you will be coded and will not have a direct
correlation, which directly identifies you as the participant. Only I will know what your number
is, and | will secure your information.

Sharing the Results
At the end of the research study, the results will be available for each participant. It is
anticipated to publish the results so other interested people may learn from the research.

Questions About the Study

If you have any questions, you can ask them now or later. If you wish to ask questions later, you
may contact me at XXXX@my.ace.edu. This research plan has been reviewed and approved by
the Institutional Review Board of American College of Education. This is a committee whose
role is to make sure research participants are protected from harm. If you wish to ask questions
of this group, email IRB@ace.edu.

Certificate of Consent

| have read the information about this study, or it has been read to me. | acknowledge why | have
been asked to be a participant in the research study. | have been provided the opportunity to ask
questions about the study, and any questions have been answered to my satisfaction. | certify |
am at least 18 years of age. | consent voluntarily to be a participant in this study.

Print or type name of participant:
Signature of participant:
Date:

I confirm that the participant was given an opportunity to ask questions about the study, and
all the questions asked by the participant have been answered to the best of my ability. |
confirm that the individual has not been coerced into giving consent, and the consent has been
given freely and voluntarily. A copy of this Consent Form has been provided to the
participant.

Print or type name of lead researcher:
Signature of lead researcher:
Date:

PLEASE KEEP THIS INFORMED CONSENT FORM FOR YOUR RECORDS.


mailto:XXXX@my.ace.edu
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Appendix D
Focus Group (Non-Teaching Staff) Interview Questions

1. What does parental involvement mean to you?
2. What role do you think parents should play in their child’s education?
3. What are the links between parental participation and academic success that
you perceive?
4. How do you communicate with parents about their children’s academic progress?
5. How often do you communicate with parents about school happenings
surrounding academics?
6. As an administrative staff, what do you do to promote parental involvement at
your school?
7. What challenges do you believe parents face with involvement in their
children’s education?
8. Do you think there is enough contact between parents and teachers? Please explain.
9. Do you think there is enough contact between administrators and parents? Explain.
10. What advantages do you think students gain from parents’ involvement in
their education?
Closing question: Is there anything else you would like to share about parental involvement
in your school?
Your replies will not be reported as ones associated with your name and are private. You will

receive the interview transcript via email for approval. | appreciate your participation.
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Appendix E
Semi-structured (Classroom Teachers) Interview Questions

Interview Date and Time:

Interview Location:

Name of Interviewer:

Name of Interviewee:

By signing below, I verify the completion of the participant informed consent form.

Name: Date:

Introductory Questions:
How many years have you been teaching?
Have you always taught in the same school setting — public high school?
What influenced you to become an educator?
Do you serve as a general educator or a special educator?
Interview Questions
1. What do you think the relationship between parental involvement and academic success
is like for your students?
2. What percentage of parents do you believe are actively involved in guiding their
children academically, and what led you to that percentage?
3. Isthere a higher academic success rate for students whose parents are involved in their
schooling? Explain your answer.
4. Describe your methods of communicating with parents about students’ academic
progress.

5. How effective do you believe are the methods used to communicate with parents? What
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changes if any do you observe in students’ academics? Explain.

6. How often do you communicate with parents about students’ progress?
7. How do parents respond to you updating them on their children’s academics?
8. What are parents’ responses about how often you should communicate about their
child’s academics?
9. Describe the strategies you use to encourage parental involvement in their
children’s academics.
10. What are the responses from parents about their role in their child’s academic success?
11. How can parents help their children succeed academically, according to what they
have revealed to you?
12. What kinds of parental involvement programs are currently in place at your school?
13. How do parents respond to the parental involvement programs?
Closing question: What more information do you wish to add to your responses?
Your replies will not be reported as ones associated with your name and are private. You will

receive the interview transcript via email for approval. | appreciate your participation.



PARENTAL INVOLVEMENT AND STUDENT ACHIEVEMENT 130

Appendix F
Email for Subject Matter Expert Review Request

Good day. | trust that you are having a splendid day. | am a Doctoral student at the
American College of Education. As part of my upcoming research, | would like experts to
look at my interview questions and provide feedback. The research topic is A Basic
Qualitative Research Study: Educators’ Perception of Parental Involvement and Student
Achievement, and the questions guiding the research are as follows.

Research Question 1:

What are secondary educators’ perspectives of how parents assist their children in achieving
academic success?

Research Question 2:

According to educators’ experience with parents, what are their beliefs on the influence of
parental participation on secondary school students’ academic success?

| would appreciate it if you could have a look and reply via email (XXXX@my.ace.edu)
with any recommendations. Please offer input in the body of an email instead of making
changes to the actual paper. Saying that everything is in order is also acceptable. Thank you

for your assistance.
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Appendix G
Subject Matter Experts Feedback

Subject Matter Expert Review Request 02w

e To: Kadian Coote

Good evening Ms. Coote,

Thank you for allowing me to review your work as you prepare for data collection. Your topic is one that is
discussed almost daily in the educational arena. | will be interested to hear about the results of
your research.

Tue 8/16/2022 10:48 PM

Regarding the Administrator Focus Group questions, | recommend adding "Please explain your answer" to
question number 8. This would allow for a more open-ended response to the question. All other
questions for that group and for the teachers appear to be in order and sufficient for a robust discussion.

Best,

CONFIDENTIAL EMAIL: This e-mail is intended solely for the addressee. The information contained herein
is confidential. Any dissemination, distribution or copying of this e-mail, other than by its intended
recipient, is strictly prohibited. If you have received this e-mail in error, please notify me immediately and
delete this message.

Executive Director of Curriculum & Instruction

Subject Matter Expert Review Request bav

@ _ ‘ * ;

To: Kadian Coote Tue 8/9/2022 4:15 PM

Greetings Future Dr. Coote,

I have added comments in both documents. Let me know if you need anything else.
Much success to youl!l!

Sincerely,
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».Unk A Z
I s invited you to edit the

nown )
i following document:
profile

photo

Interview Questions.docx

To: Kadian Coote

1 comment

Do you think there is enough contact between parents and teachers?

Suggested question: Do you think there is enough contact between administration
and parents?

8. Do you think there is enough contact between pareats and teachers?
Assigned to

9. What advantages do you think students gain from parents'involvement i their ® i coot_

education?

Closing question: Is there anything else you would like to share about parental involvement in _

Suggested question: Do you think there is enough

Ji q
your oo contact between administration and parents?

Your replies will not be reported as ones associated with your name and are private. You wil 0 _
kadian.coote

receive the interview transcript via email for approval. | appreciate your participation. Assigned to kadian.c _



PARENTAL INVOLVEMENT AND STUDENT ACHIEVEMENT 133

To: Kadian Coote

How effective are the methods used to communicate with parents?

I oz 1, Aug o (POT) QD)

How do they know their communication methods are effective? How do they

monitor effectiveness? @@Mgt_e_

Assigned to you

Open

Introductory Questions:

Another good introductory question: Do you a serve as a general educator or
special educator?

5. How effective are the methods used to communicate with parents?

Assigned to

/ i i ! il
6. How often do you communicate with parents about students' progress? ® Kadian.coot e_ v

7. How do parents respond to you updating them on their children's academics?

How do they know their communication methods are

effectlve7 How do they monitor effectiveness?

Introductory Questions:

Assigned to

, ino? §
How many years have you been teaching? ® ladian coote_ v

Have you always taught in the same school setting - public high school?

What influenced you to become an educator? -

Another good introductory question: Do you a serve as
a general educator or special educator?

e . ~ i we_
. What do you think the relationship between parental involvement and academic success 0

Interview Questions
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Subject Matter Expert b2v

To: Kadian Coote Tue 8/9/2022 3:34 PM

Good day, Miss Coote. thank you for the vote of confidence you have in me to think that | am capable of
giving you sound feedback on your interview questions. | have read the questions and agree that they are
appropriate questions to ask to achieve the desired outcome of your research. The questions seek to find
out the definition of parental involvement from an administrator standpoint and it also addresses the
benefits of parental involvement to both the school and the student. you also seek to find out what
improvement can be made to attain greater parental involvement in the institution. If | think about any
other pertinent questions to your research | will let you know.
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Appendix H
Invitation to Participate Letter
Date:
Dear ------

| am a doctoral student at American College of Education. | am writing to let you know
about an opportunity to participate in a dissertation research study.

Brief description of the study: The research will explore educators’ perceptions of how the
extent of parental involvement relates to the degree of secondary students’ academic
achievement. Parents’ engagement and student accomplishment will be the subject of semi-
structured interviews with classroom teachers and the focus group interview with non —
teaching staff at this location who have regular contact with parents.

Description of criteria for participation: Any educator at the institution with direct contact
with parents and students is eligible to participate in the study.

Your participation in the study will be voluntary. If you wish to withdraw from the
research at any time, you may do so by contacting me using the information below.

I may publish the results of this study; however, | will not use your name nor
share identifiable data you provided. Your information will remain confidential.
If you would like additional information about the study, please contact the
following.

Candidate Contact Information: XXXX@my.ace.edu
Chair Contact Information: XXXX@ce.edu

If you meet the criteria above, are interested in participating in the study, and would like
to be included in the potential participant pool, please use the link below to access,

review, and accept the informed consent.

Thank you again for considering this dissertation research opportunity.


mailto:XXXX@my.ace.edu
mailto:XXXX@ce.edu
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