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Abstract 

The purpose of the qualitative descriptive case study was to explore how cultural and religious 

factors act as barriers to education among Haredi males in the United States. Unlike much of the 

U.S. population, Haredi males do not receive much secular education but receive religion-

focused education, which does not adequately prepare them for the job market. Inadequate 

education can have a devastating effect on employability. Within the ultra-Orthodox Jewish 

community, the lack of core curriculum studies hindered the men’s ability to gain employment 

and support their families. The goal for the study was to explore how cultural and religious 

factors act as barriers to education and employment and to address the gap of knowledge 

surrounding the impacts of cultural and religious factors in academics. Using social cognitive 

theory, in-depth interviews were conducted in accordance with the qualitative descriptive inquiry 

research design with graduates of ultra-Orthodox education institutions, considering the various 

religious, ethnic, and cultural backgrounds of the subjects. A total of 10 participants were 

selected from a group of 30 males who were educated exclusively at yeshiva for the study, with 

semi-structured interviews and an online questionnaire being the two main sources of qualitative 

data collection from which the results and findings were drawn. The data were coded and 

analyzed using NVivo 12 under Braun and Clarke’s six-step thematic analysis protocol. The 

findings indicated culture and religion affect the quality of education received, and skill sets 

lacked by the sample included language proficiency, lack of core education, cultural and 

religious restrictions, discrimination, and having large families. This study contributed to the 

body of knowledge in education by providing the context for the challenges faced by ultra-

Orthodox Jews and the consequences associated with not attaining secular skill sets in favor of 

preserving cultural and religious heritage.  
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Chapter 1: Introduction 

Many ultra-Orthodox Jewish males enter the labor market without adequate secondary 

and postsecondary education and struggle to find employment (Arlosoroff, 2016). Research 

indicates these individuals often lack the required skill sets, experience, and expertise needed to 

become productive employees in the corporate realm (Arlosoroff, 2016). For example, Haredi 

individuals, are ultra-Orthodox Jews who form a considerable subpopulation of the Jewish 

culture (Genut & Ben-David Kolikant, 2017). While Haredi individuals may possess many 

unique technical attributes and skills (e.g., manual dexterity) and soft skills (e.g., emotional 

stability, agreeableness, conscientiousness), individuals often do not partake in traditional 

mainstream education (Genut & Ben-David Kolikant, 2017). An inadequate education provided 

by the Haredi education system hinders these individuals in finding gainful employment and 

substantially increases the risk of poverty and dependence on government subsidies (Genut & 

Ben-David Kolikant, 2017). A lack of proper formative education hinders Haredi individuals 

throughout life, limiting the ability to support themselves and contribute to greater society 

outside of the Haredi community (Arlosoroff, 2016). 

Chapter 1 contains the background of the problem and the literature related to the topic. 

The problem statement, purpose, significance, and nature of the study are described. Also 

included are the research questions, definitions of terms, assumptions, scope and delimitations, 

and limitations. The chapter concludes with a summary as well as a transition to Chapter 2. 

Background of the Problem 

The Haredi are ultra-Orthodox members of the Jewish society (Engelsman, Huss, & 

Cwikel, 2018). In 2014, the Haredi subpopulation comprised approximately 11% of the Israeli 

population (Genut & Ben-David Kolikant, 2017) and 6% of the U.S. Jewish population (Pew 
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Research Center, 2013). Since antiquity, education for Haredi boys and men consisted primarily 

of the study of the Torah, with a focus on encouraging boys to embody religious traditions and 

dedicate themselves to a lifelong pursuit as knowledgeable religious scholars (Katzir & Perrry-

Hazan, 2019). In traditional Haredi society, girls receive more secular education than boys do, as 

girls are not expected to fill traditional religious roles in society (Katzir & Perry-Hazan, 2019). 

Consequently, women have been generally able to support families even during youth, to allow 

more time for husbands to devote to Torah studies rather than be encumbered by work or secular 

education (Katzir & Perrry-Hazan, 2019). In Israel, where the largest group of Haredi individuals 

resides, only 50% of Haredi working aged men are employed, compared to 89% of the general 

working aged male population in Israel (Waksman, 2019). 

In the United States, many Haredi choose to send children to yeshivas, private religious 

schools focusing primarily on studying Jewish texts rather than the traditional private schools or 

public schools providing more standard educational guidelines (Greenberg, 2018). In most U.S. 

states, laws mandate nonpublic schools must provide an education equivalent to education 

provided at public schools, and nonpublic schools are required to include instruction in English, 

math, U.S. history, and science (Greenberg, 2018). Reports from yeshiva graduates challenge the 

quality of the education received at yeshivas. In 2015, the New York City Board of Education 

launched investigations into educational neglect in yeshivas (Matthews & Frost, 2015). In 2018, 

the state of New York was sued for allegedly turning a blind eye to educational mismanagement 

in yeshivas and allowing yeshivas to continue teaching a curriculum lacking courses in the core 

competencies (English, math, U.S. history, and science; Greenberg, 2018). 

The absence of these secular courses means many ultra-Orthodox Jews do not have the 

skills necessary to become productive employees (Genut & Ben-David Kolikant, 2017). The 
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proportion of the Haredi community with college degrees (25%) is significantly lower than the 

total U.S. Jewish population (58%; Pew Research Center, 2013). Among the Hassidic Haredi in 

New York, 55% of workers earn less than $50,000 a year, and 89% earn below $100,000 (Pew 

Research Center, 2013). In contrast, 41% of the general Jewish population earn less than $50,000 

a year, and 63% earn less than $100,000 (Pew Research Center, 2013). Increased competition for 

jobs coupled with the lack of competency in the core curriculum of secular studies make the 

ultra-Orthodox Jewish community, particularly males in the community, vulnerable to 

unemployment and lower annual incomes (Katzir & Perrry-Hazan, 2019; Waksman, 2019). 

Statement of the Problem 

Little is known about how cultural and religious factors act as barriers to education 

among Haredi males in the United States. The problem of how cultural and religious factors act 

as barriers to education among ultra-Orthodox Jewish males the United States was explored via 

semi-structured interviews (Arlosoroff, 2016). Decreasing employment rates for ultra-Orthodox 

Jewish men (Waksman, 2019), coupled with reports of poor educational standards at yeshivas 

(Greenberg, 2018), indicated the education ultra-Orthodox Jewish boys receive may not 

adequately prepare them for employment in the modern job market. The extent of the problem 

was signified by evidence in the extant literature regarding the continued inadequate educational 

preparation of ultra-Orthodox Jewish males (Genut & Ben-David Kolikant, 2017), despite the 

increasing formation of international firms more inclined to hire these individuals (Albright, 

Winston, & Zappe, 2014). Individuals other than ultra-Orthodox Jewish males are likely to be 

affected by the issue, including ultra-Orthodox Jewish males’ families. The greater U.S. society 

also is likely to be affected as the United States could forgo the economic earning potential 
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individuals may have and provide additional support to individuals and their families in the form 

of social welfare programs (Arlosoroff, 2016). 

Using semi-structured interviews, the study was an examination of the experiences of 10 

Haredi males in the ultra-Orthodox Jewish community in the United States as they searched for 

jobs. Numerous studies of the job market and its dynamics investigated what aids or hinders an 

individual from getting employment (Arlosoroff, 2016). Arlosoroff (2016), Genut and Ben-

David Kolikant (2017), and Katzir and Perrry-Hazan (2019) recommended further study to 

investigate how cultural and religious factors influence academics in ultra-Orthodox Jewish 

Haredi males whose values and beliefs play a significant role in the learning process. The 

literature presented a gap relating to how ultra-Orthodox Jewish male students describe the effect 

of cultural and religious factors in academics. The goal of the study was to address the gap in 

literature by exploring the barriers preventing ultra-Orthodox Jewish men from acquiring 

employment in the United States and to identify potential affordances helpful in assisting male 

ultra-Orthodox Jewish secondary school graduates to overcome these barriers. 

Purpose of the Study 

The purpose of the qualitative descriptive case study was to explore how cultural and 

religious factors act as barriers to education, using a sample of 10 Haredi males in the United 

States via semi-structured interviews. Research indicates increased competition for jobs coupled 

with a lack of competency in the core curriculum of secular studies make the ultra-Orthodox 

Jewish community, particularity males in the community, vulnerable to unemployment and 

lower annual incomes (Katzir & Perrry-Hazan, 2019; Waksman, 2019). Further research was 

needed to understand the effect of a Haredi education on unemployment among ultra-Orthodox 

Jewish males. The essence of using a qualitative descriptive case study research design was to 
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bring to the forefront some of the challenges faced by male ultra-Orthodox Jewish secondary 

school graduates who may not have employable skills comparable to traditional secondary 

school graduates. 

Significance of the Study 

Approximately 43% of Haredi households in New York are below the poverty line, and 

another 16% are close to the poverty line (Rosenberg, 2018). Haredi communities have a greater 

percentage of families receiving cash assistance, food stamps, public health-care coverage, and 

Section 8 housing vouchers, as compared to the surrounding communities (Rosenberg, 2018). 

The percentage of people in Haredi communities utilizing public income support such as cash 

assistance, Supplemental Security Income, and Medicaid increased dramatically between 2007 

and 2018 as the population grew rapidly without improvements in education (Rosenberg, 2018). 

Research indicates non-ultra-Orthodox Jewish graduates who take part in the core 

curriculum activities arising from secular education are more prepared than yeshiva graduates to 

meet the challenges of the modern job market (Baum et al., 2014; Greenberg, 2018; Waksman, 

2019). The researchers provided much-needed information on the barriers male ultra-Orthodox 

Jewish secondary school graduates perceived as hindering students from acquiring employment 

in the United States. Additionally, the information identified potential affordances helpful in 

assisting male ultra-Orthodox Jewish secondary school graduates to overcome these barriers. The 

goal of the study was to understand the perceived challenges male ultra-Orthodox Jewish 

secondary school graduates face as the individuals look for employment and to identify potential 

affordances helpful in assisting these individuals to overcome the described barriers. The study 

contributed to the knowledge base by exploring the real-life contextual effect the Haredi 

education system has on male ultra-Orthodox Jews as the individuals search for employment. 
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The study findings will be published and shared with the Jewish Haredi education officials and 

members of the Jewish community. 

Research Questions 

The research questions for the study centered around the influence of religious and 

cultural beliefs on the attainment of employable skills, the specific barriers existing in acquiring 

employment, and how those barriers can be overcome. The difference between secular and 

religious-focused education was at the core of the reason why the questions were asked. The 

following research questions were considered for the purpose of this study. 

Research Question 1: How have male ultra-Orthodox Jewish secondary school graduates’ 

religious and cultural beliefs influenced the attainment of employable skills? 

Research Question 2: What are the barriers male ultra-Orthodox Jewish secondary school 

graduates face in acquiring employment? 

Research Question 3: What are the strengths male ultra-Orthodox Jewish secondary 

school graduates bring to the job market; what skills do ultra-Orthodox Jewish males 

lack? 

Research Question 4: How can male ultra-Orthodox Jewish secondary school graduates 

be more prepared to enter the job market? 

The a priori conjecture was the lack of education in fundamental secular subjects 

afforded to male ultra-Orthodox Jewish secondary school graduates creates a lack of 

employment skills among graduates. The lack of employment skills creates significant barriers 

for individuals who seek employment in the United States. The a priori conjecture was based on 

the assumption stating, while these individuals may possess strong soft skills (e.g., 
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communication, work ethic), the lack of secular education creates key knowledge gaps for these 

individuals, potentially hindering the individuals when searching for gainful employment. 

Theoretical Framework 

The theoretical framework used to guide the study was based on the tenets of social 

cognitive theory. Social cognitive theory dictates an individual’s capacity to learn occurs within 

a social context (Bandura, 1989). According to the theory, learning is a process occurring 

through reciprocal and other forms of dynamic interaction with people, environments, and 

behaviors (Bandura, 1989). The social cognitive theory was also developed to describe the way 

people develop and practice behavior and the unique ways individuals maintain those behaviors, 

in addition to learning (Bandura, 1991). Bandura (2012) noted social cognitive theory 

distinguishes three components of an individual’s agency: (a) personal, (b) proxy, and (c) 

collective. Personal agency is practiced individually, proxy agency occurs when an individual 

influences other people, and collective agency occurs when people work together to achieve a 

collectively desired outcome (Bandura, 2002). 

The interpretation of the themes and patterns formulated regarding the research questions 

was facilitated by the application of the social cognitive theory. By pointing to the social context 

of culture, as the main reason why employment opportunities for Haredi males continue to 

remain poor, the researcher assessed existing strengths and skills lacking in Haredi males being 

able to present themselves with better situations in the U.S. job market. The qualitative data 

gathered provided detailed narratives of the participants regarding the barriers the participants 

see for Haredi male graduates in the job market, as well as the shortcomings of such participants 

socially and culturally, according to the perspectives of graduates who experienced the 

phenomenon firsthand. 
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Definitions of Terms 

The following terms are defined as they apply to the study. The terms are applicable for 

understanding the specific culture and educational setting upon which the study was based. The 

following key terms were considered for the study. 

Core Curriculum. The core curriculum is a set of courses considered academically and 

culturally essential for the general education of a student regardless of the field of study upon 

which future studies and life skills can be built and generally required before the student can 

move on to the next educational pursuit. The subjects generally include English (both grammar 

and composition), arts, mathematics, science, and social studies (Moran, 2019). 

Graduates. Graduates are people who have completed a course of study or training, 

especially people who have been awarded an undergraduate or first academic degree (Bittinger, 

2017). 

Haredi/Ultra-Orthodox Jews. Haredi/ultra-Orthodox Jew is a term commonly reserved 

for those Orthodox Jews who claim not to make any compromises with contemporary secular 

culture by maintaining social solidarity and a cultural distance from the surrounding secular 

society, or essential changes in practicing Judaism from what tradition and halakhah sanctify. 

The Haredim also distinguish themselves by living in relatively insular communities, speaking 

Yiddish, sending children to yeshivas, arranging marriages, and being overwhelmingly 

endogamous (Engelsman, Huss, & Cwikel, 2018). 

Orthodoxy. Orthodoxy is a modern designation borrowed from Christian usage to 

describe the traditional section of Jewry, which maintains the halakhic way of life based on the 

Torah (Brown, 2018). 
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Secular. Secular means of the world (the social, political, and cultural spheres as distinct 

from the religious sphere). In terms of Judaism, secular refers to Jews with no religious 

affiliation but who adhere to an ethnic, cultural, or national Jewish identity (Prawer Kadar, 

2017). For the study, the term refers to the teaching and study of nonreligious subjects. 

Underemployment. Underemployment is the hiring of workers with postsecondary 

education into low-skill, low-wage jobs; underutilizing skills gained (Bell & Blanchflower, 

2018). 

Yeshiva. The oldest institution for higher learning in Judaism, the yeshiva focuses on the 

study of traditional religious texts, primarily the Talmud, and, to a lesser extent, the Torah and is 

exclusively for Jewish males (Helmreich, 2000). The term can also refer to an ultra-Orthodox 

Jewish secondary school in the United States (Greenberg, 2018). 

Assumptions 

Assumptions are defined as factors or conditions that are beyond the researcher’s control 

and have the possibility of influencing the interpretation of study results (Percy et al., 2015). The 

assumptions guiding the study included the participants being truthful and honest about personal 

opinions and experiences, the attempt to minimize the distance with the participants, the 

appropriateness of the research questions, and the changes in the environment (Merriam & 

Tisdell, 2015). The assumptions were important because participants were required to volunteer 

to take part in the study without economic motivations (Lincoln & Guba, 1985). While self-

reporting is easily replicated, quantifiable, and allows for the collection of large amounts of data 

quickly and inexpensively, the procedure relies on the subjects being honest and not just 

acquiescing or wanting to seem good or successful (Percy et al., 2015). The difficulty was in 
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avoiding leading questions and eliminating social desirability bias to maintain reliability and 

validity. The research was based on inductive reasoning. 

The participants were treated with as much sincerity and curiosity as possible, while 

actively seeking to minimize the distance between the parties. The participants’ situations, 

backgrounds, and experiences were different, and the opinions provided may have been 

somewhat misconstrued despite the researcher’s best efforts (Percy et al., 2015). Another 

assumption was the research questions were appropriate to the study, as the research questions 

were based in the literature and aligned with the study’s purpose (Merriam & Tisdell, 2015). Due 

to the dynamic nature of the study linking people’s actions to perceptions, the priori conjectures 

were slightly modified during the research process to fit new facts. 

Scope and Delimitations 

The scope and delimitations are defined as the boundaries that a researcher sets to guide 

the study (Percy et al., 2015). The researcher investigated the barriers, affordances, and 

employability of ultra-Orthodox Jewish males educated exclusively in yeshivas in the United 

States. In-person open-ended interviews were conducted with 10 male participants throughout 

the United States, with particular attention given to the observation of the participants’ thoughts 

and feelings in accordance with the recommendations from the literature (Spradley, 2016). The 

scope of the study was carefully chosen to ensure a highly descriptive narrative of the 

participants can be obtained for the formulation of appropriate themes and patterns emerging 

from the data. 

No specific rules exist for determining the appropriate sample size for a qualitative study 

aside from the institutional guidelines suggesting at least 10 participants. For the purpose of the 

study, the sample size was limited to 10 ultra-Orthodox Jewish males in the United States 
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between the ages of 25 and 55 who were educated exclusively at a yeshiva, whether at home or 

in another educational institution, and who have been out of school for 5 years. The sample size 

was limited to 10 individuals due to the cost and time required in conducting in-person 

ethnographic interviews while allowing enough feedback to reflect most perceptions of the 

situation faced by the Haredim (Morse, 1994). 

To maintain the focus of the study and limit indefinable variables, foreign-educated 

males and non-Jewish individuals were excluded as the education systems and communities of 

each student’s upbringing differed greatly from those being researched and were not directly 

relevant to the study. Ultra-Orthodox women were deemed to be not appropriate to include in the 

study. The education of women within the Haredi community varies greatly, and social biases 

and norms affect the employment of women outside the home (Percy et al., 2015). 

The researcher did not examine the conditions of economy or racism associated with 

employment opportunities, as the motivations of the employers would require a much deeper 

investigation and was unrelated to the focus of the study. Social class, marital status, and family 

size also were not considered for the study. The variables presented by these demographics are 

too problematic and would not have allowed for a focus on the quality of education and its effect 

on participants’ job prospects. 

Limitations 

Limitations refer to potential weaknesses in research that are beyond researcher control 

(Percy et al., 2015). In the study, the sample size was limited to 10  ultra-Orthodox Jewish males 

based on the recommendations by Morse (1994). The figure was a small percentage of the 

approximately 126,000 ultra-Orthodox Haredi-educated males who still identify as ultra-

Orthodox (Greenberg, 2018). The quality of the data and the number of interviews determined 
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the amount of usable data. Qualitative interviews generate a large amount of data (Neumann, 

2007). An inverse relationship exists between the amount of usable data and the number of 

participants needed (Neumann, 2007). The sample group was selected from carefully screened 

volunteers but may not have been truly random and may be limited in its generalizability of 

application to other geographic areas and scope not covered by the study. 

While participants were assumed to be honest when providing answers to the interview 

questions, participants’ willingness to share uncomfortable experiences or give accurate 

responses may be a limitation. Time constraints limited the study to 3 months. The restricted 

nature of the time frame may have affected the results by reflecting societal factors of the period, 

including the economy. 

The interpretation of interviews is highly subjective as interviews may reflect the 

unconscious bias, experiences, and values of an individual who was educated in a yeshiva and 

experienced its weaknesses firsthand. Awareness of the condition specific to each participant and 

dedication to transparency were reflected in the collection and analysis of the data (Morse, 

1994). 

The study lacked generalizability, controls, and the ability to manipulate variables. The 

theory heavily focuses on processes of learning, and in doing so, disregards biological 

predispositions potentially influencing behaviors, regardless of past experience and expectations. 

The model did not focus on emotion or motivation, other than through reference to experience, 

as the constructs are not elements of the study’s problem statement and purpose.  The theory can 

be far-reaching and thus difficult to operationalize in its entirety. 
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Chapter Summary 

Decreasing employment rates for ultra-Orthodox Jewish men (Waksman, 2019), in 

conjunction with reports of poor educational standards at yeshivas (Greenberg, 2018), indicates 

the education ultra-Orthodox Jewish boys receive may not adequately prepare the students for 

employment in the job market. The purpose of the qualitative descriptive case study was to 

identify barriers hindering male ultra-Orthodox Jewish secondary school graduates in acquiring 

employment in the United States and to identify potential affordances helpful in assisting male 

ultra-Orthodox Jewish secondary school graduates to overcome these barriers. 

The researcher utilized a qualitative descriptive case study. A qualitative research 

methodology allows for the study of complex phenomena involving participants’ opinions and 

perceptions of external, real-world conditions and processes (Percy, Kostere, & Kostere, 2015). 

A qualitative descriptive case study was the most appropriate design for the present research, as 

the aim of the research was to identify barriers participants face, potential affordances helpful in 

assisting participants to overcome these barriers, and opportunities to improve preparedness of 

male ultra-Orthodox Jewish secondary school graduates to enter the job market. 

Chapter 1 included an introduction to the study, including the background of the problem, 

problem statement, and purpose of the study. The research questions, theoretical framework, 

assumptions, scope, and limitations of the study were discussed. Chapter 2 presents a review of 

the literature covering all key themes of the study. 
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Chapter 2: Literature Review 

One byproduct of adhering too strictly to one’s faith is one may not adequately develop 

the skill sets needed to navigate through various challenges in life. The purpose of the qualitative 

descriptive case study was to explore how cultural and religious factors act as barriers to 

education, using a sample of 15 Haredi males in the United States via semi-structured interviews. 

The problem examined was the experiences of ultra-Orthodox Jewish males in the United States 

job market. The gap in knowledge for the study was in understanding the experiences of the 

unique religious group living in the United States. The following literature review includes 

information related to the literature search strategy, theoretical framework, and a comprehensive 

review of the literature related to all key themes surrounding the study. 

Literature Search Strategy 

The literature review contains the following subsections: (a) Haredi education, (b) 

religious and cultural beliefs, (c) curriculum, issues, (d) comparison with secular education, (e) 

ultra-Orthodox Judaism and employment, (f) ultra-Orthodox Jewish men and employment, and 

(g) barriers to employment. The primary tools used for the literature search included electronic 

databases, such as EBSCOhost, ERIC.gov, Google Scholar, PloS One, and SpringerLink. 

Keywords and phrases used to identify literature included social cognitive theory, social 

cognitive theory religious institutions, social cognitive theory religion, Haredi education, Haredi 

education men, issues with Haredi education, curriculum Haredi schools, Yeshiva education, 

Yeshiva schools male education, Yeshiva graduation, ultra-Orthodox education, ultra-Orthodox 

curriculum US, ultra-Orthodox employment US, ultra-Orthodox schools, ultra-Orthodox Jewish 

males employment patterns, ultra-Orthodox trends in employment, ultra-Orthodox males 

limitations in education, and comparison between secular and Jewish schools. 
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Theoretical Framework 

The theoretical framework for the study was based on the tenets of social cognitive 

theory. Social cognitive theory dictates an individual’s capacity to learn occurs within a social 

context (Bandura, 1989). Learning occurs through reciprocal and other forms of dynamic 

interaction with people, environments, and behaviors (Bandura, 1989). Not limited to the 

learning occurring to foster education, social cognitive theory was developed to describe the way 

people develop and practice behavior and the unique ways individuals maintain those behaviors 

(Bandura, 1991). Bandura (2012) argued social cognitive theory distinguishes three models of an 

individual’s agency: (a) personal, (b) proxy, and (c) collective. Personal agency is practiced 

individually, proxy agency occurs when an individual influences others and collective agency 

occurs when people work together to achieve a collectively desired outcome (Bandura, 2002). 

 Forms of agency are often dictated by an individual’s cultural upbringing (Bandura, 

2002). Cultures are not static and are prone to evolving and backsliding, particularly as 

globalization contributes to the mass migration of people (Bandura, 2009). The majority of the 

research conducted using social cognitive theory posited the influence of one’s various agencies 

and social interactions are usually physically close to the individual, such as the workplace or 

educational institution (Wood & Bandura, 1989). Social cognitive theory has also been used to 

describe gender differences (Bussey & Bandura, 1999) and how differentiation in forms of 

motivation can influence an individual’s life path (Schunk & DiBenedetto, 2020). The use of 

social cognitive theory has been widely applauded throughout academic social psychological 

research (Nabi & Prestin, 2017). 

Studies concerning social cognitive theory and the influence the theory has over 

motivation and behavior, particularly as the tenets relate to education and religion, and how these 
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in turn influence involvement in the workplace, have not been conducted on the scale of the 

present study. Following are details of the religion- and education-based studies using the theory 

as a guiding framework. In the context of education, most of the studies focused on college-age 

adult learners or perceptions of teachers (Schunk & DiBenedetto, 2016; Tang, 2016). 

Social Cognitive Theory and Religion 

Religious societies developed through prosocial behaviors and the interpretation of what 

the societies deem to be good values or prosocial values (Rasit, Hamjah, & Mansor, 2016). The 

prosocial values were inherently aligned with social cognitive theory and dictate one’s religious 

affiliations are the core creator of these values (Rasit et al., 2016). Some researchers have 

reasoned these same prosocial values are indoctrinated limitations falling under extreme forms of 

ideological conviction (Holbrook, Izuma, Deblieck, Fessler, & Iacoboni, 2016). Group prejudice 

and religious belief were susceptible to various forms of targeted neuromodulation, suggesting 

in-group settings such as religious institutions can narrow a child’s development (Holbrook et 

al., 2016). 

The literature on social cognitive theory and religion was limited in terms of specific 

investigation in the United States. Much of the literature about ultra-Orthodox Jews was situated 

in Israel, where the largest concentration of followers can be found. A study by Moskovich and 

Liberman (2018) examined the social identity of ultra-Orthodox students enrolled in schools in 

Israel. The authors examined a typically self-segregating demographic and the demographic’s 

educational careers (Moskovich & Liberman, 2018). In the study, students integrated with 

secular peers. The researchers sought to identify feelings, personal identities, social proximity, 

and attributions perceived by ultra-Orthodox Jewish students to discern any difference between 

those students who self-segregated and those who did not. According to the findings, students in 
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self-segregated schools wanted to be in greater proximity to secular students, a finding 

contradicting the hypothesis of the study (Moskovich & Liberman, 2018). 

Findings from the literature shed light on the value of using social cognitive theory to 

guide research on niche cultural and religious groups. The present study filled the gap in 

literature on social cognitive theory and ultra-Orthodox Jews in the United States (Friedman, 

Paradis, & Cukor, 2019). To fill the gap, the study extended the findings from previous studies 

and conducted further exploration of barriers experienced by Haredi males in the U.S. job 

market. The literature review continues with a discussion of social cognitive theory in religious 

education institutions. 

Social Cognitive Theory in Religious Education Institutions 

Research into religious education using social cognitive theory has been broad and 

largely international but indicated significant results. Elliot (2019) sought to understand the 

context and nature of education in Catholic schools as the aspect of religious education was 

hypothesized as a unique challenge to teachers, compared to other aspects of a normal 

curriculum. According to Elliot, self-efficacy is a key component of social cognitive theory, 

which can be used to explore Haredi male perspectives of how cultural and religious factors act 

as barriers to education. The way religion can limit the social development of some children was 

one of the largest issues hindering broader societal development in many emerging economies 

and has been discussed throughout academic literature (Spilka, 2019). 

The arguments put forth by researchers revolved around the disparity concerning gender 

and the necessity of scientific exploration and subsequent ownership of minerals and other 

resources for financial growth of the inherently religious state, which are often hindered through 

aspects of religious education (Spilka, 2019). Culturally inclusive religions not allowing children 
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to acquire a general, secular education have been found to place additional stressors on students 

upon graduating (Spilka, 2019). The exact nature of these stressors has yet to be studied in an 

American context. 

The major limitation found within religious education research, when guided by social 

cognitive theory, was the emphasis placed on learning about religious rituals (Kilpeläinen & 

Nielsen, 2018). Though these forms of religious education were successful in forming the 

intended educational perspectives and foundations in the minds of followers, religious education 

often limited the inclusion of followers into broader society (Kilpeläinen & Nielsen, 2018). 

Other researchers have posited these findings were simply limitations of research methodologies 

used to investigate such demographics (Weisberg, 2018). For example, under the American 

education system, parents had difficulty finding traditional Jewish education for children and 

often were faced with the decision of placing children in traditional, secular schools (Weisberg, 

2018). The following review outlines the literature related to religious education and its impact 

on the employment of followers. 

Research Literature Review 

The review of the literature focused on studies surrounding Haredi education and how the 

system is impacted by the religious and cultural beliefs of the Haredi Jew culture, as well as the 

secular culture (Katzir & Perry-Hazan, 2019; Levin, 2018). Many empirical results are presented 

in terms of the curriculum and issues in current Haredi education, the link between education and 

employment, in addition to the challenges and barriers surrounding employment for the 

population. Throughout the review, the overall aim is to establish an objective assessment of the 

current state of Haredi education, aiding further research and allowing Haredi males to make 

further career advancements. 
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Haredi Education 

Since 2007, the number of pupils in the global education system has grown by 25% 

(Blass & Shavit, 2016). Within Haredi education, growth has been international (Blass & Shavit, 

2016). Within international communities, Haredi education is separated by gender, with young 

men predominantly receiving teachings following the Torah and women being taught both 

Jewish education curriculum and secular studies (Levin, 2018). 

Within Haredi, also known as ultra-Orthodox Jewish communities, followers have been 

known to dismiss any external influence by sources, including literature and the media (Bachner-

Melman & Zohar, 2019; Levin, 2018). Such groups tend to maintain traditional customs, 

including dress codes and strict gender roles, which perpetuates through childhood education 

(Levin, 2018). Researchers have also noted followers within Haredi communities believe 

mainstream education is a threat to the more traditional values (Bachner-Melman & Zohar, 2019; 

Levin, 2018). As a result of these perceived threats, Haredi communities tend to provide little to 

no secular education to children (Blass & Shavit, 2016). 

The threats posed are of serious concern to policymakers, educators, and researchers in 

the fields of sociology and social psychology, as the dangers pertain to an at-risk demographic 

for many issues related to poverty and a lack of social inclusion and development, which 

perpetuates mental and physical health decline (Katzir & Perry-Hazan, 2019). The U.S. Supreme 

Court has not ratified policy recognizing children’s right to a comprehensive education, or an 

education at all (Levin, 2018). Parents within Haredi communities have the right to refuse 

secular education to children, and privately funded schools are not forced to teach a traditional, 

secular education curriculum (E. Brown, 2018; Levin, 2018). The limitations in policy have led 
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researchers, such as E. Brown (2018) to argue Haredi children are insufficiently protected from a 

stagnant education. 

A limitation discussed by Levin (2018) is the lack of comprehensive research conducted 

on Haredi communities in the United States. A plethora of data concerning Haredi education can 

be identified from Israeli investigations (Freund, Zriker, & Shor, 2019; Hamo & Idisis, 2017; 

Keren-Kratz, 2016). Though these studies are not necessarily relevant for shaping schooling and 

education policy in the United States, the importance may be in understanding how these 

communities integrate within international contexts to garner a full understanding of practices, 

and whether these behaviors can be identified in the context of the United States (Katzir & Perry-

Hazan, 2019). Katzir and Perry-Hazan (2019) found perceptions held by Haredi communities 

toward secular education and education reform are significantly detrimental to any kind of state 

intervention. The researchers argued governmental or district-wide school boards need to focus 

any effort to evolve the understanding of Haredi importance to secular educational curricula in 

the marketing and public discussion with cultural mediators (Katzir & Perry-Hazan, 2019). The 

strength of Haredi education is seen through the curriculum, which shapes secular values in the 

minds of ultra-Orthodox Jews. 

Alternatively, some studies have found Talmud-based education within Haredi 

communities can help students in specific study areas, such as computer science. Genut and Ben-

David Kolikant (2017) found male Haredi students had the same grades as secular peers in 

computer science classes. The researchers made the argument the unique nature of Haredi 

knowledge fosters a form of conceptual knowledge for solving tasks and need not necessarily be 

viewed exclusively as a barrier to success (Genut & Ben-David Kolikant, 2017). The specific 
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religious and cultural beliefs perpetuated by the Haredi education system is still significantly 

lacking in comprehensive research in the United States (Kingsbury, 2018). 

Religious and cultural beliefs. Within the ultra-Orthodox Jewish community, values and 

strict behavioral codes are deeply set in religious tradition and the history of faith (Gabbay, 

McCarthy, & Fins, 2017). Since 1995, Haredi education perpetuating these values and codes has 

consistently undergone an expansion throughout Israel and the developed world, with funds 

being allocated to build strict education centers being dispersed regularly (Shiffer, 1999). 

Notwithstanding, the beliefs and values held by such communities have also been argued as 

significantly limiting to development within modern society (May-Yazdi & BenDavid-Hader, 

2018). Haredi communities have consistently been found to be poorer when compared to secular 

counterparts, suggesting financial literacy might be significantly less than appropriate for the 

group of individuals (May-Yazdi & BenDavid-Hader, 2018). 

May-Yazdi and BenDavid-Hader (2018) analyzed relationships between income, 

education, and financial literacy, while controlling for various background factors such as 

Internet connection and parental education perpetuating the cycle of deprivation experienced by 

these communities. The survey of 200 Haredi households was conducted using questionnaires, 

with responses analyzed using six multiple linear regression models and one logistic regression 

model. The core finding was Haredi Jews have significantly lower financial literacy when 

compared to secular counterparts, suggesting a deep relationship between income and lower 

financial literacy. Higher income was positively correlated with greater financial literacy, but 

those with higher income and financial literacy were also more likely to have attended an 

institution of higher education (May-Yazdi & BenDavid-Hader, 2018). The finding reiterates the 

thoughts presented by other religious studies suggesting Haredi K–12 education may be 
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significantly limited, but if an individual can gain entry to a university or college, the 

individual’s ability to move up the ladder and out of poverty is significantly higher (Kilpeläinen 

& Nielsen, 2018; Kingsbury, 2018; May-Yazdi & BenDavid-Hader, 2018). 

Researchers stated the need for policies promoting Haredi schools in fostering a greater 

sense of importance in higher education attainment (Kilpeläinen & Nielsen, 2018; May-Yazdi & 

BenDavid-Hader, 2018). Given the rates of poverty within Haredi communities internationally, 

the religious and cultural beliefs of the Haredi, particularly as to matters related to education, 

may be the core problem with the ability to prosper to the same degree as other demographics 

(Barth & Benoliel, 2019). Barth and Benoliel (2019) argued the expansion of open systems 

within Western educational institutions needs to allow for greater growth of secular beliefs and 

values to integrate into Haredi curricula. The strict leadership styles employed at these schools 

can often limit such intended expansions (Barth & Benoliel, 2019). Such desired outcomes were 

posited in 2000, when the world made a promise to children from every nation regarding the 

right to an education, dictated as a fundamental human right (May-Yazdi & BenDavid-Hader, 

2018). 

The Convention on the Rights of the Child (CRC) dictates, regardless of religion, 

ethnicity, or economic status, all individuals are entitled to a full and comprehensive education; 

such policies and conventions are not honored under the U.S. education system (May-Yazdi & 

BenDavid-Hader, 2018; Kilpeläinen & Nielsen, 2018). In areas including the United States and 

many other cultural backdrops where human rights are ignored, the global promise of education 

was challenged within the balance between children’s right to education and the rights of 

minorities to preserve culture via education (Fusch, Fusch, & Ness, 2018). The CRC did not 
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guarantee education as a fundamental human right, potentially one of the core issues facing the 

inclusion of Haredi people in mainstream culture and employment. 

Researchers have demonstrated the trade-off between secular and right to religious 

education, as the most dominant in multicultural countries competing within the global economy, 

such as the United States, where beliefs and values can limit the inclusion of religious minorities 

into mainstream society (May-Yazdi & BenDavid-Hader, 2018; Fusch et al., 2018). Some 

researchers have referred to the balance between competitiveness and multiculturalism as a 

necessary trade-off, which was explored using the right to education of Israeli ultra-Orthodox 

students by May-Yazdi and BenDavid-Hader (2018). Researchers mainly argue ultra-Orthodox 

students have the right to an education, putting forth the idea the state (and every state) is 

obligated to the provision and finance of educational institutions (Fusch et al., 2018; Kingsbury, 

2018; Perry-Hazan, 2018). Despite the guarantee of knowledge provision, discrepancies exist in 

the quality of the education in ultra-Orthodox schools, with some more remote and inclusive 

institutions refusing to align with past research and even provide data on the success of students. 

Blass and Shavit (2016) surmised, though multiculturalism might be achieved as these 

children are enrolled in ultra-Orthodox schools financed by the state, the competitiveness of 

these students in many business sectors is meager. The quality of the data provided under the 

archaic belief and value system is low (May-Yazdi & BenDavid-Hader, 2018). May-Yazdi and 

BenDavid-Hader (2018) sought to identify the exact nature of multiculturalism as the practice 

stands for students in ultra-Orthodox Haredi schools, educated under the belief and value 

systems. The results revealed the extent of equality of educational opportunity (EEO) is 

significantly lower for students enrolled in ultra-Orthodox schools compared to secular 

counterparts (May-Yazdi & BenDavid-Hader, 2018). The finding indicates Haredi schools are 
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underserving students and perpetuating placement in cycles of deprivation once students 

graduate (May-Yazdi & BenDavid-Hader, 2018). Such findings confirm the argument Haredi 

students are significantly less competitive in the employment market as a result of limited 

cultural beliefs and values and the lack of new laws transitioning these trends to the modern, 

multicultural world (Katzir & Perry-Hazan, 2019; May-Yazdi & BenDavid-Hader, 2018). 

The extent of equality of educational opportunity is seriously declining along the 

schooling level, particularly for students in Grades 2–5 (May-Yazdi & BenDavid-Hader, 2018). 

Considering the incremental trend of students enrolled in ultra-Orthodox schools (BenDavid & 

Iram, 2014), the low extent of EEO might hinder the acceleration of state competitiveness. The 

finding has implications for other countries with diverse populations striving to achieve both the 

sustainability of multiculturalism and the acceleration of state competitiveness. The issues are 

perpetuated by curriculum, discussed as follows. 

Curriculum. Contrary to much of the literature, literature related to the Haredi 

curriculum states modern American ultra-Orthodoxy is facing a crisis caused by problems related 

to student identity formation (Krakowski, 2017). A study conducted in 2010 established the 

modern Orthodox student feels an increasing sense of disengagement from religious studies 

classes (Krakowski, 2017). The disconnect has been portrayed as a paradigm in the decline of the 

ultra-Orthodox lifestyle (Finkelman, 2011; Krakowski, 2017). 

Researchers maintained such forms of student disengagement may have resulted from 

Haredi schools’ inability to accommodate students’ personal agency over epistemological 

commitments to religious pluralism and autonomy (Finkelman, 2011). Young Haredi students’ 

ability to develop personal identities is arguably exacerbated by the dissonance between the 

religious teachings students are accustomed to at home and the predominantly secular view 
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imposed by American society (Perelman, Yaish, & Bental, 2019). Krakowski (2017) used data 

from fieldwork in an ultra-Orthodox school in the United States previously known to have 

implemented an exclusively problem-based learning (PBL) curriculum. The data were coupled 

with qualitative findings from interviews and discussions with teachers participating in PBL 

curricula and practices. From these data, the researcher suggested PBL may be uniquely suited to 

address the problem associated with lack of integration into Haredi traditions (Krakowski, 2017). 

The major limitation of the research conducted by Krakowski (2017) may further 

perpetuate the social inequalities faced by young Haredi men and attempts to gain employment 

postgraduation. Krakowski’s research centered on furthering the normalization of Haredi 

curricula in a way mitigating the sociocultural influences of American society, thereby causing a 

detriment to the students. The course of investigation may be why gaps in social inclusion and 

development are so highly observed in Haredi communities (Alpert, 2019). 

According to Finkelman (2011), the development of Haredi/ultra-Orthodox Judaism and 

traditions occurred throughout the modern era as an attempt at isolationist reaction, propagated 

against the forms in which the freedoms of integration with globalization push young Jews away 

from strict observance of traditional Jewish law. As a result of the mild form of fundamentalism, 

Haredi Jewish males are taught to view the study of the Torah as especially central, often as the 

purpose of creation, thereby limiting the introduction to alternative and globalized concepts of 

creation (Ben-David Kolikant & Genut, 2017; Finkelman, 2011). Researchers found the Haredi 

education system discourages almost all forms of general education for young men, arguing 

education is designed to introduce individuals to a life of piety accompanying the study of the 

Talmud (Finkelman, 2011). By understanding the psychological nature of Haredi education, 

hypothetical lines between traditions related to poverty and actual levels of poverty experienced 
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by these demographics worldwide can be drawn. Though the thinking behind Haredi curriculum 

is aimed at teaching a form of independence, the curriculum mitigates many young men from 

being able to achieve financial independence for themselves in the same way young men can 

innovate for success in other cultures (Finkelman, 2011; Genut & Ben-David Kolikant, 2017). 

The nature of the time commitment imposed by the Haredi curriculum further mitigates 

any form of involvement in moneymaking activities (Iluz, Katz, & Stern, 2018). In Haredi 

tradition, young males are expected to follow deep involvement in full-time Torah study well 

into adulthood (Krakowski, 2017). The expectation differs for women. Under the Haredi 

education system, women are educated on the value of feminine domesticity and internal and 

external sexual modesty, while downplaying intellectual capital in abstract text knowledge (Iluz 

et al., 2018). Women are taught to resign themselves to a life as mothers, wives, and 

occasionally, in harsh juxtaposition to the ideal, are made to be breadwinners to support 

husbands’ Torah study (Finkelman, 2011). 

Contrary to previous findings, though the Haredi community and education system 

enjoyed a brief period of heightened growth from 2010 to 2020, the archaic education system has 

been and is undergoing a severe financial crisis and is hemorrhaging students at rates observed in 

secular education institutions (Finkelman, 2011).  Specifically, some researchers propose 

Talmud Torah schools are facing these rates of financial insecurity and dropout as the schools 

have been inherently resistant to any process of standardization (Iluz et al., 2018). Forms of 

standardization relate to measurement, evaluation, and content within the curriculum (Iluz et al., 

2018). In contrast, the globalized education system in the public sector has enormously increased 

standardization, allowing for the global movement of people across sectors and fields of study 
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and employment (Kohn, 2017). Talmud Torah Haredi schools can be private, designed for only 

ultra-Orthodox male students (Iluz et al., 2018). 

Within the ultra-Orthodox schools, men are limited to studies of the Talmud, often 

ignoring forms of mathematics and literature critical to attaining employment postgraduation 

(Finkelman, 2011; Iluz et al., 2018). For what is largely thought to be ideological and religious 

reasoning, the curriculum in Haredi schools places an emphasis on total independence of 

individuals at all grades and education levels, and the resistance of assessment, such as testing 

(Iluz et al., 2018). As a result of these curriculum-based ideologies, such institutions have rarely 

been investigated by international researchers (Iluz et al., 2018). 

An example of a study not seeking to understand the nature of Haredi schools was 

conducted by Kohn (2017). Kohn’s research began in 2012 when a team of curriculum 

specialists in Israel was asked to develop a new Jewish studies curriculum for an Australian 

Haredi school. Within the research and development of the curriculum, the school administrators 

and Israeli specialists centered the focus on the student voice, as the focus had been shown as a 

critical element in curriculum-based deliberations and decision making (Kohn, 2017). Kohn 

argued previous research had shown teachers’ assumptions about what students would find 

interesting and want to learn about had repeatedly been proven inaccurate. According to the 

findings, the curricula in Haredi schools have veered far from what students would consider 

interesting or relevant to the needs of the modern world, but the finding was limited to an 

Australian demographic (Kohn, 2017). From an international perspective, the findings from the 

research suggest the lack of student voice in curricula for Haredi schools is a significant 

limitation for the development of a Haredi education system around the globe, as well as for the 
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students learning within the system. The lack of student voice in curricula has been argued as a 

major issue facing the international Haredi community (Kohn, 2017). 

Issues. Within Haredi education systems, schools largely set curricula without any major 

form of standardization, leading to disparities in educational attainment in many topics (Gal, 

Morgenstern, & Elimelech, 2018). Autonomy leads to discrepancies in reportage and the actual 

education level of graduates from Haredi schools (Gal et al., 2018). Much of the research into the 

issues presented by the Haredi education system focuses on aspects considered deviant within 

these populations, such as low academic achievement (Gal et al., 2018), teen pregnancy (Blumen 

& Freedland, 2019), and spiritual risk (Nadan et al., 2019). 

In the example of teen pregnancy, studies have focused on means of mitigation, as 

modesty and gendered hierarchies are vehemently instilled and communicated in Haredi schools 

(Heinemann, Atallah, & Rosenbaum, 2016). In the context of secular schools, student attendance 

has become one of childhood’s defining experiences as the practice exposes children to broad 

academic knowledge and the development of intellectual capital and skills, but also the 

alternative curriculum of socialization by the young (Blumen & Freedland, 2019; Gal et al., 

2018). The same socializations do not occur in the Haredi education system, leading to a lack of 

appropriate sexual education for both male and female students (Schapiro-Halberstam & 

Josephs, 2018). 

Issues surrounding socialization are further compounded by the rates of young students 

perceived to be moving away from traditional ultra-Orthodox values and studies (Nadan et al., 

2019). Though previously discussed studies posited Haredi communities shun outside influence 

(Levin, 2018), arguments put forth by researchers, such as Nadan et al. (2019,) and the emphasis 

placed on Torah-oriented study in other research suggest the real issue facing Haredi 
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communities is the younger generations no longer want to follow ancestors’ traditions of 

exclusion. Students in urban Haredi communities are consistently found to be more inclusive of 

“other” students, such as those with disabilities, than those in rural nonintegrated Haredi 

communities (Glaubman & Lifshitz, 2001). Further investigation is necessary to fill gaps in 

research related to the reality of the problem of ideological discrepancy between generations. 

Ariel (2016) found when Haredi Jews discuss ideology, the individuals are often found to 

talk with an enormous amount of self-confidence and an inherent degree of single-mindedness, 

per the requirements of the educational curriculum in Haredi schools. When studies, such as 

Finkelman’s (2014), progressed further in the investigation of fundamental Haredi education, the 

studies revealed an almost exclusive degree of ambivalence toward such things as Zionism, the 

State of Israel, secular Jews, isolationism, Torah-only education, Israel’s multiculturalism, 

poverty and the Kollel life, and gender roles and rabbinic authority. Finkelman argued the forms 

of Haredi ambivalence identified in Israel stem from complexities related to trying to implement 

incessant and dogmatic isolationism in the social context of a developed and modern, open 

Jewish society. The findings are either indicative of the standard of education, the limitations of 

actual ideological development in Haredi schools, or the gradual growth of inclusion sought by 

younger generations of Haredi Jewish males. The study was aimed at discerning between these 

three options. 

Researchers have consistently found the mismanagement of money within ultra-Orthodox 

education (Cohen, 2017). In international studies, the funding of ultra-Orthodox education is a 

major political discussion (Lipshits, 2015), but given the insular nature of Haredi education, an 

investigation and a problem-solving approach are often impossible. Some researchers have been 

able to use data to compare Haredi education with secular education. 
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Comparison with secular education. A major limitation of the research concerning both 

Haredi and secular education systems is most studies are centered on international case study 

examples. The findings from studies may inform the findings of the present study. A study by 

Cochran (2017) revealed, in Israel, the two fastest growing religious groups continue to be ultra‐

Orthodox and Muslim Israeli Arabs. The two religious groups are not learning to integrate 

lifestyles and traditions into modern democratic principles or marketable skills (Cochran, 2017).  

Limitations on educational development hinder the individuals in being able to assist in the 

economic development of Israel, which is of significant concern to both policymakers and 

sociologists alike (Cochran, 2017). 

 Issues may not be unique to fundamentalist education institutions, such as Haredi and 

Israeli Arab schools, as other studies identified Israelis attending secular and other forms of 

Israeli government schools are technically academically behind in mathematics as measured in 

2011 international achievement tests (Cochran, 2017). Cochran (2017) demonstrated the history 

of religious integration into traditional education from 1928 to 1955 built the foundational 

aspects for the current divisions in educational attainment by Jews across Israel. 

Many of the studies investigating differences in Haredi and other education curricula 

place particular emphasis on the importance of public and state-led policy to foster greater 

adherence to standards and diversity in educational content (Kaufman, 2019). Kaufman (2019) 

argued state regulation of independent faith-based schools is a complex process in the United 

States as the regulation involves balancing multiple variations and specific case law on human 

rights. When applied to the specific demographics of parents and children who uniquely identify 

both as citizens of a liberal democratic state and as followers of an insular and limited religious 
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tradition, researchers and policymakers are faced with issues related to ethical pluralism 

(Kaufman, 2019). 

The way ethical pluralism influences comparisons between secular and traditional 

religious values are not particularly understood in academic literature focused on the United 

States (Kaufman, 2019). From studies concerning ethical pluralism, results have suggested those 

institutions limiting the educational variation of students do not actually fall under any form of 

ethical consideration (Kaufman, 2019). Brown (2018) surmised the limitations are best 

exemplified by the consistent research finding those students who leave Haredi tradition are 

often ignored for the detriment education placed on the ability to integrate into secular society. 

Studies comparing students pre- and post-Orthodoxy have shown the limitations and 

negative impact of schooling may even be a significant contributing factor to the decision to 

leave traditional practice and community (Brown, 2019). Such studies have found ex-Orthodox 

Jews state the various aspects of personal education experiences, such as differing expectations 

for male and female students, the focus on modesty yet financial leadership for females, and 

exclusively Torah-led scholarship for males, are an inherently constricting and oppressive issue 

not experienced when these students enter secular education institutions (I. Brown, 2019). I. 

Brown’s (2019) study highlighted the significant inequities faced by Haredi Jews in school 

compared to secular counterparts. 

Even ultra-Orthodox Jews living in urban communities in the United States have been 

found to compartmentalize secular integration from a cognitive perspective, meaning even those 

who take part in research concerning ultra-Orthodox Jewish education as compared to secular 

education often release limited or misleading data to researchers (Bieler, 1986). Some 

researchers comparing Haredi education and secular schools also posited secular institutions are 
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wrong in the stance fostering diversity in thought (Haller, Golden, & Tavecchio, 2018). Studies 

comparing secular and Haredi education have also realized limited results as so few Haredi men 

are willing to discuss personal careers in education (Perelman et al., 2019). 

Ultra-Orthodox followers are inherently limited in study in the United States, and the 

nature of the ultra-Orthodox education perpetuates the group’s segregation from traditional 

society. The segregation led to a plethora of problems related to issues of social work, policy, 

and long-term economic development as a niche demographic living in the United States 

(Freund, 2019). Contrary to the leadership and administration of ultra-Orthodox education 

institutions, the evidence from the discussion suggested young Haredi Jews are not aligned with 

segregation from modern society. The major issues pertaining to Haredi education appear to be 

(a) mismanagement of funds and allocation of costs in running ultra-Orthodox institutions; (b) a 

lack of consistency in the curriculum wanted by the students and what is presented for learning; 

and (c) a lack of inclusion with modern secular education, which limits the ability to assimilate 

into the cultures surrounding personal lived experiences outside of school. 

The significant limitations identified throughout the literature related to Haredi education 

was the methodologies employed (Katzir & Perrry-Hazan, 2019). Within the scope of literature 

identified, few centered on an American population of ultra-Orthodox Jewish education 

institutions, or demographics in general. The emphasis on studying Haredi Jews in Israel places 

limitations on the scope of understanding. The gap in literature pertaining to Haredi Jews in the 

United States was the largest limitation identified in reviewing relevant literature (Arlosoroff, 

2016, Genut & Ben-David Kolikant, 2017). The following subsection continues with a 

discussion of ultra-Orthodox Judaism and employment research. 
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Ultra-Orthodox Judaism and Employment 

Given the inherently inclusive nature, Haredi Jews are particularly wary of revealing 

personal information regarding income and financial situation (Waxman, 2017). What can be 

discerned from the Haredi existence in the United States is the Haredi often go through 

traditional schooling and eventually go on to lead lives similar to other types of Jews, often 

marrying at the same rate, having similar numbers of children. Employment remains a key area 

of investigation lacking ample data (Waxman, 2017). Researchers such as Waxman (2017) 

argue, from what evidence can be uncovered, and despite the number of more modern Orthodox 

Jews earning an annual income of $150,000 and over, one inherent limitation placed on Jewish 

males is much of the life comes with an incredibly high cost. The lack of inclusion in traditional 

society has dominated the course of investigation into Haredi male employment. 

Prior research into Haredi Jews argued lack of inclusion has been historically perpetuated 

by the fact many Haredi Jews traditionally spoke Yiddish, but the number of Yiddish speakers 

has drastically declined since 1998 (Beer, 2018; Hary & Benor, 2018). The majority of Haredi 

Yiddish Jews in the United States are descended from Eastern European Jews who fled Germany 

and other parts of Europe during and after World War II (Beer, 2018; Hary & Benor, 2018). 

Some researchers have hypothesized the reluctance to integrate into modern society stems from 

the near destruction during the Holocaust, and fears if male and female Haredi Jews become too 

dependent on secular lifestyles and employment, threats of similar nature will confront the group 

in the future (Hary & Benor, 2018). 

One of the largest sectors of employment within the U.S. Haredi community is the 

printing of Haredi literature, which is almost exclusively conducted on American soil (Hary & 

Benor, 2018). The scope includes works such as children’s books, newspapers, magazines, 
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various Yiddish and Haredi periodicals, and online media, such as blogs and other websites 

(Beer, 2018; Hary & Benor, 2018). The use of the Yiddish language unites many Haredi peoples 

with a sense of community (Russo-Netzer & Bergman, 2019). Within these communities, 

microeconomics takes place fostering a further dependence on one another (Russo-Netzer & 

Bergman, 2019). Some research has suggested the use of Yiddish gives Haredi Jewish 

communities in the United States an edge over other monolingual religious and secular groups 

(Chiswick & Miller, 2018). 

Chiswick and Miller (2018) used a group of pooled data taken from 2005 to 2009 via the 

American Community Survey to analyze any perceived economic benefits of being associated 

with being capable of bilingualism. The data were taken exclusively from U.S.-born adult men 

from a range of demographic backgrounds, including those who spoke Yiddish and other dialects 

associated with ultra-Orthodox Judaism (Chiswick & Miller, 2018). Within the context of other 

studies, the ability of bilingualism by those individuals born to immigrant parents or 

grandparents, but in the United States, is defined as speaking a different or additional language at 

home to English (Chiswick & Miller, 2018). 

Native-born bilingualism is rare in almost all parts of the world where a single language 

makes up the national norm (Chiswick & Miller, 2018). In the United States, only 6.5% of the 

population reported speaking a second, non-English language either at home or work (Chiswick 

& Miller, 2018). Of the initial 6.5%, more than 70% reported speaking Spanish as a second 

language, suggesting the Yiddish communities of the United States either did not take part in the 

study in a large or formal way or are a small percentage of the U.S. population, the latter being 

the most likely scenario (Chiswick & Miller, 2018). In addition, most of the native-born 

bilingual individuals who took part in the study reported speaking English well (85%), with most 
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of the others speaking the language well (10%) (Chiswick & Miller, 2018). The findings 

suggested Yiddish communities, despite the use of Yiddish and the nomenclature of the Talmud, 

Haredi in the United States are integrated enough to use English and thus are theoretically able to 

take part in menial jobs better supporting financial expansion. 

Other variables identified in the same study included, overall, people who were bilingual 

earned 4.7% less than monolingual English speakers (Chiswick & Miller, 2018). The finding 

may account for the consistent finding Haredi Jews earn less than other Americans, despite one 

study identifying similar levels of income. Also, the researchers discovered within the data an 

earnings differential that varied sharply by the language spoken (Chiswick & Miller, 2018). 

Those who speak variations of Native American languages, Pennsylvania Dutch, and Yiddish 

have low earnings, but the lower levels were due to a tendency to insulate themselves from larger 

American society and live in geographically spatial or communally cultural enclaves (Chiswick 

& Miller, 2018). According to Chiswick and Miller (2018), individuals who speak both English 

and Hebrew earn significantly more than individuals who speak only Hebrew. The study is 

inherently important to the course of research as the study sheds light on why Haredi Jews 

struggle with economics and employment in the United States. Despite being bilingual, the 

choice to self-segregate and limit integration with other American demographics in general 

(Waxman, 2017) has hindered the ability to realize financial independence in America, similar to 

the situation observed in Israel. 

In the late 1990s, the largest concentration of Haredi and Yiddish-speaking Jews west of 

Chicago was situated in the Boyle Heights neighborhood of Los Angeles, California (Luce, 

2018). Within the neighborhood, the Jewish groups shared apartment buildings with immigrants 

from all over the world, including Japan, China, and Europe (Luce, 2018). As children grew and 
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aged out of family homes, the growing sociodemographic evolutions occurring in Los Angeles 

either pushed out young people or provided greater opportunity elsewhere, particularly during 

the mid-2000s (Luce, 2018). The breakdown of community closeness may be a reason so few 

Haredi Jews were able to move out of the cycle of poverty, a common theme within the families 

before the 1990s (Luce, 2018). Despite abject poverty, Haredi Jews consistently voted in favor of 

fiscally conservative governance (Hakak, 2016). The voting tendencies further limited the Haredi 

ability to expand into new markets, and Republican leadership and governance also limits the 

expansion of various economic activities for already-poverty-ridden citizens (Hakak, 2016). 

Unlike most of the American Jewish counterparts, Orthodox Jews were significantly more likely 

to identify as Republicans and take conservative positions on social issues such as 

homosexuality, financial literacy, and gender roles, suggesting education has not only limited the 

ability to earn money but also shaped intellectual capital in a way in which individuals actively 

vote against secular economic interests (Hakak, 2016). 

On average, Haredi Jews in American were far more religiously committed when 

compared to other Jews and were found to be much younger than other U.S. Jews, and as a 

result, the Haredi are having bigger and bigger families, further compounding the issues related 

to financial inequality and the need to provide for many people at home (Hakak, 2016). Ultra-

Orthodox Haredi Jews tended to receive significantly less formal, secular education, even in a 

passive way, than did other American-born Jews. As a result, only a third of Orthodox Jewish 

adults had a high school education or less, compared with just 15% of other Jews, who are far 

more likely to attend college and enroll in institutes of higher education (Hakak, 2016). 

A majority of studies centered on the Haredi employment trends since 2010 have come 

out of an Israel social context, despite tendencies to go quite deeply into the topic. For example, 
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a study by Regev (2017) examined patterns of Haredi integration into the labor market to 

conduct an inter- and multisector analysis comparison. Regev examined Haredi employment 

optionality in Israel, and how these options have a direct impact on earning abilities but have 

been found to differ based on various interpersonal and education factors, such as individual 

education level, field of research and study, form of employment branch, and individual place of 

residence. Since 2016, Israeli citizens in general and across all Jewish demographics have 

witnessed a consistent rise in all employment rates (Waxman, 2017), but especially among 

Haredim, who are typically the least likely demographic of Jew to be employed (Regev, 2017). 

Due to significant limitations in methodologies within various surveys and samples, as 

well as the reliance on several different identification methods, the exact frequency of Haredi 

employment in Israel is still open to debate (Regev, 2017). In an attempt to mediate these 

limitations presented by methodology, Regev used official Israel Tax Authority data to discern 

how trends in Haredi employment have changed, and with a greater degree of methodological 

accuracy, as the data are not based on a sample but rather on the entire population. The data sets 

continued to be limited by the fact data were only available from 2008 to halfway through 2013 

(Regev, 2017). 

Regev (2017) identified, as of 2008, approximately 64% of Haredi women from younger 

demographics, as well as approximately 27% of Haredi men age 23–30 had at least 1 month of 

formal employment per year within the subsequent 5 years. These figures rose by 9 percentage 

points for both women and men, but more women were likely to take on additional work due to 

educational limitations (Regev, 2017). Comparatively, the growth in the ability of young men to 

gain employment was significantly lower, as many were resigned to continue Talmud studies 

(Regev, 2017). Despite these lower rates when compared to female counterparts, Haredi men 
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have experienced a large upswing in employment opportunity and in gaining formal 

employment, which Regev (2017) identified has occurred concomitantly with rising male Haredi 

academic study rates. 

The results pushed Regev (2017) to testify to the new economic reality stating young 

Haredi men need to gain a greater educational background and expand academic standing in 

order to meet the needs of the modern world as related to employability and the ability of a man 

to provide for his family. Overall, the work conducted by Regev (2017) identified each Haredi 

student’s employment rate is similar to the same rates associated with academic degree 

graduation. Regev (2017) furthered certain study majors, such as management, can enable male 

Haredi graduates to find work in Israel with relative ease, while others, such as law, pose 

employment challenges for Haredi due to the insular nature of Haredi communities and how 

Haredis choose to speak to non-Haredi individuals (Regev, 2017). The findings suggest Haredi 

students need to improve education attainment to be considered for better paying work within the 

wider economy. Regev also suggested the relationship between education and work is evolving 

for younger Haredi Jews, and indoctrinated social norms are not sticking through adulthood. 

Kay and Levine (2019) examined the differences in various employment-related values, 

individual expectations, and personal agency behaviors between millennial Haredi Jews who 

were found to be significant users of technology and social media and those who self-reported 

difficulty in discerning whether these values are shaped by access to the Internet. The researchers 

delineated the growth and development of Haredi millennial behavior in a spatial context of 

Israel. The researchers noted, as a result of strict religious and community norms, many Haredi 

millennials have been shielded from emerging forms of digital technology, particularly the 

Internet and the various functionality associated with the World Wide Web, such as text 
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messaging and social media (Kay & Levine, 2019). Participants in the study who were raised and 

remained within Haredi communities and did not encounter the Internet with any regularity as 

children were still unfamiliar with social media and other aspects of the World Wide Web long 

into adulthood and had little interest in the use thereof. The finding was compared with the 

participants who had far greater levels of social media use and revealed Haredi millennials who 

enter adulthood and have had long-term use of social media are far more likely to fit into modern 

and evolved forms of employment than disconnected cohorts (Kay & Levine, 2019). 

Most of the studies centered in the Israeli context of Haredi employment were almost 

exclusively united on the finding Haredi men are more likely to acquire better paying work in 

adulthood after having graduated from a higher education institution (Levy, 2019). Such studies 

consistently attempted to inspire integration into the normal working world of Israel by non-

Haredi Jews toward Haredi Jews (Levy, 2019). Programs have been developed throughout 

academic literature attempting to develop employment opportunities for Haredi Jews living in 

Israel. Levy (2019) developed an innovative undergraduate program aiming to be sensitive to the 

increasing demand for higher education by the multicultural population in northeastern Israel, a 

spatial area predominantly made up of Haredi communities. The program was designed with the 

purpose of interweaving different types of technological, informational, and societal facets of the 

international world of business, globalized organizations, as well as smaller communities to 

prepare students for successful information systems careers in the technological sector (Levy, 

2019). Levy’s focus was on a group of ultra-Orthodox students who graduated in 2017 and 

represented one of the few adequate studies conducted on the ultra-Orthodox Jew population. 

Levy further claimed, as a result of recent calls for changing the low employment rate of Israeli 
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ultra-Orthodox Jews, and for enabling employment in fields offering higher paying jobs, such 

programs designed to fill gaps in education may prove fruitful. 

A search of the literature revealed limited information relating to Haredi employment 

status in the United States. The data sets either used archaic data or were inherently limited in 

terms of findings and application of the findings to the current state of affairs. One reason for 

these consistent limitations is the emphasis placed on studying young Haredi women and 

employment opportunities, as women are often forced to be the breadwinners for families while 

husbands continue to attend Talmud studies. Data from studies concerning Haredi women’s 

opinions on life and degree of satisfaction are gradually showing an increase in the emphasis 

placed on job satisfaction and professional life (Freund et al., 2019). Similarly, Freund et al. 

(2019) found Haredi women’s desire for self-fulfillment, for professionalism, and to be able to 

work has become a core source of self-expression and fulfilment. Freund et al. (2019) asked 

more than 200 Haredi women in Israel to answer a questionnaire related to occupational, 

familial, and personal ideological–spiritual fulfillment items. The findings indicated the 

existence of new, positive correlations among self-expression, job satisfaction, and aspects of 

family life, but predominantly the occupational experience (Freund et al., 2019). Maintaining 

such trends is possible for Haredi women, given the emphasis placed on Haredi men’s education 

within the traditions of religion. 

Researchers have maintained, within ultra-Orthodox Israeli Haredi societies, the 

cultivation of male leadership provides control over sources of knowledge and education, so 

women are largely directed toward fields of knowledge regarding education and social welfare, 

remaining in a home environment throughout one’s professional life, which is only required if 

the husband cannot financially support the family (Feldman, 2019). The control of male 
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leadership is present in the lives of female workers even when working outside the home 

(Feldman, 2019). Male leadership is often established through the day-to-day conversations and 

guidance of ultra-Orthodox society in Israel, wherein the exclusively male political and spiritual 

leaders encourage women to garner agency in academic and professional education to be able to 

fulfill themselves independently and to make a respectable living for the family (Feldman, 2019). 

Typically, men are the ones dictating to Haredi women about the importance of 

integration within the modern workplace, ownership, and hierarchy as a form of control 

(Feldman, 2019). These social changes may eventually lead to the development of actual female 

autonomy within the Haredi female communities of Israel and the United States. These 

dictatorships often relate to higher educational attainment and are reshaping occupational and 

academic trends and normality throughout ultra-Orthodox employment (Braun-Lewensohn & 

Kalagy, 2019). The trends in Haredi employment suggest changes are occurring as more 

individuals become aware earning a higher education qualification has a direct positive impact 

on an individual’s ability to earn more money, a core value within Haredi communities (Braun-

Lewensohn & Kalagy, 2019). 

A major limitation in the extant literature is the high concentration of studies taking place 

in Israel. As so many young Jews continued to feel a sense of responsibility and kinship with the 

Israel homeland, many young Haredi males in the United States were perhaps also attempting to 

move educational attainment higher. Whether or not older Haredi males were open to these 

social changes and allowed the changes to happen is unknown, but many researchers suggest 

elder generations of male Haredi will attempt to limit these expansions and return to a 

normalized trend in scholarship for Haredi males (Braun-Lewensohn & Kalagy, 2019). 
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Ultra-Orthodox Jewish men and employment. Most of the studies concerning ultra-

Orthodox Jewish men were inherently limited in terms of geographic scope as the works were 

centered on an Israeli context. As of 2016, Haredi males made up only 11% of the total 

population in Israel, but the population is expected to increase roughly 18% by 2034 (Malach, 

Cohen, & Zicherman, 2016). As a result of low economic standing, Israel has attempted to 

cultivate policy to integrate Haredi males into higher paying jobs, not just more jobs (Malach et 

al., 2016). Such policies have introduced Haredi men to career counseling and employment 

centers, and programs continue to be developed specifically focusing on the male Haredi Jew 

(Malach et al., 2016). 

The Israeli government has identified trends among Haredi Jewish males suggesting the 

group earns less than 72% of the average wages in Israel, and poverty levels of Haredi male Jews 

living in other nations are likely the same; reportage of these rates has vastly misled 

policymakers (Haron & Azuri, 2016). One plausible explanation is the greatest limitation facing 

Haredi males: the inability to develop a foundational understanding in broad subject matter 

(Haron & Azuri, 2016), so many places of employment are forced to bring Haredi men up to 

speed on basic aspects of the work (Malach et al., 2016). 

Héliot, Gleibs, Coyle, Rousseau, and Rojon (2019) argued, despite the consistent finding 

stating Haredi males need a high level of support in entering the modern workplace, studies have 

suggested women are offered as much opportunity as possible to foster earning potential because 

Haredi males are demanded to continue with scholarship and education well into adulthood, 

without being distracted by employment. Notwithstanding, Haredi males want to be part of the 

modern workforce (Héliot et al., 2019). As a minority group in Israel and the United States, 
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Haredi men also need to overcome cultural barriers limiting communication and integration with 

other cultures within the workplace (Hakak, 2016). 

Studies argue Haredi men’s cultural approach to life falls too far from those observed in 

secular and other communities, and employers are reluctant to hire the men as a result of 

potential litigation and internal marketing issues associated with extreme diversity (Vivod, 

2019). Research coming out of Israel claims integration of ultra-Orthodox Jewish males into the 

highest rungs of the employment market is of utmost importance to the nation, and further 

research is recommended to identify how best to achieve the improvement on an international 

level (Malach et al., 2016). Some researchers stated the best means of achieving the 

improvement will be through integrating education for employment into Haredi men’s work in 

the army (Vivod, 2019). In a heightened intellectual and physical environment, Haredi men are 

forced to integrate with non-Haredi men and develop a sense of teamwork and camaraderie 

(Vivod, 2019). 

Coping with secular norms is one of the core requirements facing the Haredi male 

community and dictates job satisfaction and ability to maintain employment in secular 

environments (Braun-Lewensohn & Kalagy, 2019). In an Israeli study exploring the ways in 

which ultra-Orthodox individuals cope when facing secular norms and values in the workplace 

and broader environment, data from more than 600 Haredi men regarding various elements of 

personal identities and different working environments were used to study how these facets 

influenced character and behavior (Braun-Lewensohn & Kalagy, 2019). Individuals in the 

dominant sectors of ultra-Orthodox society and in leadership positions reported a higher sense of 

integration with the ultra-Orthodox Jew community and stronger religiosity. In contrast, 

individuals from the minor sectors of employment reported greater openness to the job’s social 
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environment and new demographics of friendship outside of Haredi (Braun-Lewensohn & 

Kalagy, 2019). 

Younger Haredi males also reported a greater ability and yearning to integrate with 

communities outside of Haredi education and the ability to work will be hindered (Seginer & 

Mahajna, 2018). The only studies finding Haredi males to be significantly different in the world 

of work related to how the men approach social work, with secular males preferring group and 

inclusive therapies, whereas Haredi males felt it more appropriate for individuals to work 

through personal issues independently (Freund, 2019).  Social aspects have consistently broken 

down barriers between Haredi males and other demographics of people around the world (Lavee, 

Kahn, & Fisher, 2018). Haredi men arguably face the biggest barrier to employment from a 

personal perspective: themselves (Lavee et al., 2018). 

Barriers to employment. Researchers, such as Malach et al. (2016), have stated the 

barriers to employment among Haredi males are (a) lack of knowledge, (b) culture, (c) limited 

demand for Haredi workers, and (d) limited access to positions due to a lack of information 

regarding job opportunities. Many Israeli and Haredi researchers have focused efforts to reshape 

the mindset of secular communities to the benefits of the Haredi male attitude toward 

employment. Studies indicated that within secular education, Haredi men perform better in group 

tasks wherein effective teamwork is required, particularly as to individual strengths and patterns 

of success (Ben-David Kolikant & Genut, 2017).  Patterns are considered to be statistically 

significant and suggest Haredi men’s alternative education has fostered a great sense of personal 

confidence and agency in young men, a trait typically not identified in any other demographic 

(Ben-David Kolikant & Genut, 2017). The trait was found to be most apparent when discussing 

the nature of performance and what constitutes a positive performance by Haredi males; as a 
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demographic, these young men are inherently confident compared to secular counterparts, even 

in open group discussions in secular education institutions and workplaces (Ben-David Kolikant 

& Genut, 2017). 

The sense of confidence can also be a significant limitation for Haredi men in the United 

States as the overconfidence can be deemed inappropriate to modern employers, especially those 

who are not Haredi (Metters, 2019). Accordingly, one of the biggest barriers to young Haredi 

males gaining adequate employment may be attitude toward non-Haredi people, which can often 

be abrasive and unfriendly, even if what the individuals are communicating is true (May-Yazdi 

& BenDavid-Hader, 2018). For as much as financial literacy and actual academic knowledge and 

attainment remain low within these populations, both in the United States and Israel, the attitude 

of Haredi Jews toward anyone considered not from the selected culture can be off-putting and is 

likely why these populations have been largely left to themselves in the U.S. system (Mendes, 

2018). Unlike non-ultra-Orthodox Jewish groups, such as left-wing and liberal Jews, Haredi men 

are far more likely to dismiss work opportunities based on the limiting feeling of job satisfaction 

among Haredim for the work output (Mendes, 2018). The attitudes have been observed even 

when the salary offered for various positions is at or above the market rate for the position, 

suggesting the inflated sense of self-importance perpetuated by the Haredi tradition can lead to 

the development of ego, hindering Haredi men from accepting the work (Mendes, 2018). 

Haredi males can be accused of nonassimilation, potentially functioning as the greatest 

barrier to employment in the United States (Mendes, 2018). The trends of nonassimilation place 

the responsibility of moneymaking on the women within Haredi households (Yaffe, McDonald, 

Halperin, & Saguy, 2018). One of the barriers to Haredi employment is the reversal of social 

norms and roles within these families, which do not mesh with current gender pay inequality in 
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the United States and abroad (Yaffe et al., 2018). The irony is, if Haredi males took on the 

responsibility of earning a household income, the men would be paid more than 20% more per 

hour than wives, but due to the emphasis of the role being placed on women, Haredi families are 

further limiting the ability to be financially stable (Yaffe et al., 2018). 

Social work is one area in which Haredi men flourish, suggesting the form of educational 

attainment is far easier for the demographic (Ganz, 2019). Overall trends in community norms 

and values and lost idealizations of how people need to present themselves means many Haredi 

males are limited to working with other Haredi males (Ganz, 2019). To break these trends in 

Israel, the Tal Law was created in 2003 and allowed yeshiva students to defer military services. 

The law was created as a means of attempting to overcome the barrier of age, which limits many 

Haredi men from finding adequate employment. Haredi men are significantly less intellectual 

from a traditional, standardized educational perspective and cannot boast the same qualifications 

as non-Haredi peers; the Tal Law facilitated Haredi men in gaining appropriate qualifications at a 

younger age and perpetuate the ability to keep moving up the employment ladder (Deutsch, 

2018). 

Finally, the last barrier to employment observed in the literature on Haredi males is the 

finding fathers within these populations continue to perpetuate traditional Haredi gender norms, 

and young men are consistently born into cultures which do not value broader education but 

rather religious application (Wagner, 2017). Researchers termed the observed trend a form of 

concealed fatherhood, wherein the head of the household is revered but barely known by the 

children (Wagner, 2017). The major limitation of the research concerning the barriers to 

employment for Haredi males is the group has not been asked opinions regarding what has 

limited and shaped Haredim’s transition into adulthood. Given the secluded and less qualified 
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nature of Haredi male job applicants and the continued deficiencies observed in terms of 

knowledge, culture, demand, and access to the mainstream culture (Ben-David Kolikant & 

Genut, 2017), more exploration into the barriers and challenges surrounding Haredi male 

integration into the job market was needed. 

Chapter Summary 

The paradigm in research on Haredi males was characterized by the tendency to adhere to 

an insular, dated, archaic community demanding a lifestyle which contradicts what is typically 

demanded by the modern mainstream world. The emphasis placed on religious education was a 

major barrier to formal and practice aspects of employment, but cultural underpinnings within 

these communities suggest no great yearning for older Haredi men to help younger generations 

find work and evolve into the modern world. No evidence was found, other than self-reported 

data, indicating Haredi men in the United States make as much as Jewish peers. Given the insular 

nature of these communities, research was limited in general. The following chapter includes a 

discussion of the methodology employed in the study. 
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Chapter 3: Methodology 

While ultra-Orthodox Jewish (Haredi) males may possess several unique technical 

attributes and skills (e.g., manual dexterity) and soft skills (e.g., emotional stability, 

agreeableness, conscientiousness), the men often do not partake in traditional mainstream 

education and, as a result, do not fully develop core skills such as literacy and numeracy, which 

are considered central to attaining proper employment (Genut & Ben-David Kolikant, 2017). An 

inadequate education provided by the Haredi education system hinders these individuals in 

finding gainful employment and substantially increases the risk of poverty and dependence on 

government subsidies (Genut & Ben-David Kolikant, 2017). The problem addressed in the study 

was ultra-Orthodox Jewish males often enter the job market without adequate secondary and 

postsecondary education and experience high rates of unemployment as a result (Arlosoroff, 

2016). The purpose of the study was to identify barriers hindering male ultra-Orthodox Jewish 

secondary school graduates in acquiring employment in the United States and to identify 

potential affordances which can help male ultra-Orthodox Jewish secondary school graduates 

overcome these barriers. The following research questions guided the study: 

Research Question 1: How have male ultra-Orthodox Jewish secondary school graduates’ 

religious and cultural beliefs influenced the attainment of employable skills? 

Research Question 2: What are the barriers male ultra-Orthodox Jewish secondary school 

graduates face in acquiring employment? 

Research Question 3: What are the strengths male ultra-Orthodox Jewish secondary 

school graduates bring to the job market; what skills do ultra-Orthodox Jewish males 

lack? 
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Research Question 4: How can male ultra-Orthodox Jewish secondary school graduates 

be more prepared to enter the job market? 

Following is a discussion of the qualitative descriptive case study design on which the 

study was based and its rationale. Next, the chapter includes descriptions of the study population, 

intended study sample, and data collection procedure, followed by a description of the 

procedures used to ensure the internal and external validity of the findings. Discussion of the 

data analysis procedures and relevant ethical considerations follow. 

Research Design and Rationale 

A qualitative descriptive case approach was used for the study. Quantitative approaches 

were considered, but a quantitative design would involve the collection of numerical data to 

identify statistical relationships between variables (Creswell & Creswell, 2017). A qualitative 

approach, which facilitates an open-ended exploration of participants’ experiences and 

perceptions, was found to be more appropriate for the study (Creswell & Creswell, 2017). A 

qualitative design facilitates the collection of data about how participants interpret and assign 

meaning to personal experiences, as described in personal narrative form, within the district 

cultural contexts (Merriam & Tisdell, 2015). A qualitative research design was appropriate for 

going beyond the problem of unemployment among ultra-Orthodox Jewish men to investigate 

the reasons associated with unemployment, which emerged from richly contextualized 

descriptions of experiences and perceptions and cannot be represented numerically. 

A qualitative descriptive case study design was appropriate for describing participants’ 

opinions and perceptions of external, real-world conditions, and processes (Percy et al., 2015). 

The phenomenon of interest indicated by the research questions included how male ultra-

Orthodox Jewish secondary school graduates’ religious and cultural beliefs influenced the 
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attainment of employable skills, the barriers preventing each graduate from obtaining 

employment, the strengths and weaknesses as employment candidates, and how each graduate 

can be better prepared to enter the job market. Participants were a stratified sample of males in 

the ultra-Orthodox Jewish community in the United States who are searching or have searched 

for jobs. Participants had the relevant experiences of and familiarity with the phenomenon of 

interest to provide useful data. The inclusion of multiple participants in the sample facilitated the 

identification of common themes across participants and the development of a robust description 

of the phenomenon of interest. 

Qualitative descriptive case study is particularly appropriate when the research questions 

require a balanced focus on the internal and external components of an experience (Percy et al., 

2015). In the study, relevant external, real-world conditions included participants’ circumstances 

and capabilities, cultural conditions influencing skill development and education, and social and 

economic conditions influencing the nature and availability of jobs. Relevant internal conditions 

included participants’ self-perceptions of strengths and weaknesses as well as participants’ 

religious beliefs. Accordingly, a qualitative descriptive case study was selected. 

Role of the Researcher 

As suggested by Percy et al. (2015), the role of the researcher in this study was to 

conduct participant recruitment procedures, interview participants, and analyze data to develop 

findings. No preexisting personal or professional relationship with any participant existed. No 

conflicts of interest on the part of the research itself or the participants were presented in the 

study, and no incentive was offered for participation to avoid influencing participants to give 

specific answers (Merriam & Tisdell, 2015). The role of the researcher as the collector and 

analyst of the data created the potential for bias to threaten the confirmability of findings 
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(Merriam & Tisdell, 2015). To minimize the influence of any such preconceptions on the data 

analysis and findings, an inductive data analysis procedure was used as recommended by 

Creswell and Creswell (2017). To allow the reader to independently assess the confirmability of 

the findings, direct quotations from the data are included as evidence in the presentation of 

results (Percy et al., 2015). 

Research Procedures 

The section includes a review of the procedures used in the study, including the 

population and sample of focus, instrumentation, and data collections process. Given the focus 

on the experiences and perceptions of participants in the study regarding an esoteric 

phenomenon, a purposeful sampling procedure was utilized to select a sample of ultra-Orthodox 

Jewish males who had firsthand experience searching for a job. The data collection process 

initially planned for collecting qualitative data via semi-structured interviews, handwritten field 

notes, and a supporting online questionnaire from which a thematic analysis was conducted. Due 

to the COVID-19 pandemic, all interviews were conducted over the phone, making field notes 

unavailable as a data source.  

Population and Sample Selection 

The study population included ultra-Orthodox Jewish males residing in one U.S. Haredi 

community. Approximately 126,000 Haredi-educated males in the United States identify as 

ultra-Orthodox (Greenberg, 2018), and formed the total target population of the study. Haredim, 

or ultra-Orthodox Jews, are Orthodox Jews who claim not to make any compromises with 

contemporary secular culture, who maintain social solidarity and a cultural distance from the 

surrounding secular society, and who refuse to adopt essential changes in the way Judaism is 

practiced from what tradition and halakhah sanctify. The Haredim also became distinguishable 
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by living in relatively insular communities, speaking Yiddish, sending children to yeshivas, 

arranging marriages, and being overwhelmingly endogamous (Wîgôder & Werblowsky, 1997). 

Approximately 43% of Haredi households in New York live below the poverty line, and 

another 16% are close to the poverty line (Rosenberg, 2018). Haredi communities have a greater 

percentage of families receiving cash assistance, food stamps, public health-care coverage, and 

Section 8 housing vouchers, as compared to surrounding communities (Rosenberg, 2018). The 

percentage of people in Haredi communities utilizing public income support, such as cash 

assistance, Supplemental Security Income, and Medicaid has increased dramatically between 

2007 and 2018 as the population grew rapidly without improvements in education (Rosenberg, 

2018). 

A purposeful sample population was recruited for the study. Purposeful sampling 

involves focusing recruitment efforts on individuals who are likely to have the experiences and 

knowledge necessary to provide relevant data (Palinkas et al., 2015). Purposeful sampling was 

appropriate for collecting as much relevant data as possible using limited resources and time 

(Palinkas et al., 2015). 

The inclusion criteria for the sample included male Haredi, ultra-Orthodox Jews; at least 

25 and no more than 55 years of age; educated exclusively in the United States at a yeshiva, 

whether at home or in another educational institution; out of school for at least 5 years, during 

which employment was sought in the United States; fluent in written and spoken English; and 

willing to participate in an audio-recorded interview. The sample included 10 participants, a 

sample size within the range recommended by Creswell and Creswell (2017) for qualitative 

studies. The exclusion criterion was a preexisting personal or professional relationship with the 

interviewer. 



53 

 

Recruitment was conducted by posting information about the study on social media 

platforms used by graduates of schools in the Orthodox community. The recruitment letter is 

presented in Appendix B. The posts included a brief description of the nature and purpose of the 

study, the inclusion and exclusion criteria, and an invitation for eligible individuals interested in 

joining or who have any questions to message the interviewer securely through the social media 

platform’s messaging system. Individuals who were interested in the study initiated contact with 

the interviewer. No site permissions were needed. 

The flyers used to invite participants in the study had researcher’s contact information. 

Interested individuals messaged the interviewer and a preliminary screening phone call of about 

5 minutes was scheduled based on participant’s convenience. The call included a review of the 

purpose and nature of the study, followed by asking the potential participant whether he meets 

each of the prerequisites stated in the inclusion criteria. Interested individuals who could not 

verbally confirm meeting all inclusion criteria were thanked for their interest in the study, and no 

interview was scheduled. When interested individuals confirmed meeting all inclusion criteria, 

the terms of informed consent (Appendix A) were reviewed, and permission was sought to mail 

or e-mail the informed consent form to the participant. The participant was asked to sign the 

informed consent form after a discussion at the time of the interview. An interview was 

scheduled for a time and a place convenient for the participant. 

Participant recruitment and data collection were concluded when data saturation was 

reached. Data saturation was reached when the collection and analysis of additional data ceased 

to yield new themes and insights (Fusch & Ness, 2015). Data saturation was achieved when 10 

participants had been interviewed and analysis of one additional interview yielded no new 

themes or codes. 
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Instrumentation 

Interviews and a questionnaire were utilized as data collection sources. The interviews 

were conducted according to a researcher-developed guide consisting of open-ended questions to 

elicit responses relevant to answering the research questions. An interview protocol was essential 

for focusing the interview, directing the sequence of the questions, and steering clarifying 

questions while keeping the interview within the parameters of the study (Ritchie & Lewis, 

2003). The semi-structured interview format allowed participants to describe the experiences and 

perceptions in their words while maintaining a focus on the phenomenon of interest and giving 

the interviewer the flexibility to ask probing follow-up questions as needed (Pearson, 2018). 

The questionnaire was the second data source. The questionnaire was preceded by a page 

displaying the terms of informed consent and a request for the participant to either accept the 

terms to proceed or decline the terms to participate, which redirected the potential participant to a 

page thanking the participant for opting out of the study. Each participant who accepted the 

terms to participate was asked to enter his participant identifier from the e-mail with the link. 

Creswell and Creswell (2017) argued that questionnaire can help researchers collect additional 

demographic information that can support the understanding of the study results. Therefore, a 

demographic questionnaire was used to elicit information about each participant’s age, current 

employment status, level and nature of education, and family status. Collecting the information 

will assist future researchers in assessing the transferability of the findings (Lincoln & Guba, 

1985). 

The questionnaire included two open-ended questions for participants to answer in open-

ended fields. The open-ended questions elicited information relevant to answering the research 

questions. Each participant’s responses in the open-ended fields may be valuable when 
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triangulated with the same participant’s interview responses because the questionnaire and 

interview were conducted at different times, when circumstantial influences irrelevant to the 

study topic may be different. Member checking was used to assess the truthfulness of the 

responses gathered from questionnaires by cross-checking and providing participants with the 

opportunity to tell whether the responses reflect their intended thoughts. 

A field test using a panel of subject matter experts was conducted to ensure the interview 

questionnaire was consistent (Appendix C), clearly written, and addressed all questions 

comprising the research (Creswell & Creswell, 2017, p.37). The field test involved three 

researchers familiar with the topic who provided input regarding comfort level with the 

instrument via e-mail and any suggestions on how the instrumentation may be improved. All 

input from the field test was considered before proceeding with the data collection. 

Data Collection 

Data were collected through one-to-one, semi-structured interviews and an online 

questionnaire. When a participant was recruited into the study, a link to the online questionnaire 

was e-mailed to the participant along with the alphanumeric code and a request to complete the 

questionnaire within 24 hours before the interview. If the questionnaire was not received on time, 

the interviewer e-mailed a reminder and offered to reschedule the interview if a participant could 

not complete the online questionnaire before the interview. 

Interviews were conducted via phone on a date and at a time of the participant’s choice. 

Interviews were audio recorded with a digital recording device to ensure accurate recording of 

data (Percy et al., 2015). At the beginning of the interview, the participant was reminded of the 

informed consent form and a printed description of the nature of the study. The participant was 

reminded participation is entirely voluntary and can be terminated at any point in the study 
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(Percy et al., 2015). Documents were reviewed with the participant over the phone, and the 

participant was invited to voice any questions or concerns. Once any questions or concerns were 

addressed, the participant was asked to approve verbally the informed consent form and the 

description of the nature of the study. The participant granted permission to turn on the recorder, 

and the interview began. 

Semi-structured interviews were used to gather data, with probing follow-up questions 

when additional clarification or details were needed. At the end of the interview, the participant 

was asked if anything needed to be added to the responses. The recorder was then turned off and 

the participant was given the contact information for follow-ups in case any questions or 

concerns arose. The participants were also informed that a third-party company would be used to 

transcribe the interview files. The audio-recorded interviews will be stored for the mandated 3 

year retention period on password-protected flash drives. At the end of the retention period, the 

flash drives containing the data will be destroyed. 

Data Analysis 

Questionnaire data were compiled into a Microsoft Excel spreadsheet by the survey 

application. Close-ended items were analyzed descriptively using Excel’s COUNTIF and 

percentage-calculation functions, and open-ended responses were analyzed thematically. Audio-

recorded interviews were transcribed by a third party to avoid researcher bias from influencing 

the transcription process verbatim into Microsoft Word documents. Transcripts of the interviews 

were verified by reading each one while listening to the audio recording. All transcripts were de-

identified by replacing the participants’ real names with alphanumeric codes (such as P1, P2) 

assigned in the order in which the participants were interviewed and redacting any potentially 

identifying details. Protections to ensure confidentiality were also addressed. Interview 
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transcripts and open-ended questionnaire data were uploaded into NVivo 12 software for 

analysis.  

Interview and open-ended questionnaire data were analyzed using the six-step thematic 

procedure described by Braun and Clarke (2006). Qualitative data analysis software such as 

NVivo does not automate the analysis process, but the software assisted in speeding up the 

analysis process and ensuring coded data excerpts were maintained in the intended pattern of 

organization (Leech & Onwuegbuzie, 2011). Braun and Clarke’s six steps of data analysis are as 

follows: (a) reading and rereading the data in whole to gain familiarity, (b) coding the data by 

grouping passages expressing similar ideas, (c) theming the data by grouping similar codes, (d) 

reviewing and refining the themes, (e) naming and defining the themes, and (f) creating a 

presentation of results. 

The analysis procedures were inductive, meaning themes and codes emerged through the 

identification of patterns in the data instead of being determined in advance (Terry, Hayfield, 

Clarke, & Braun, 2017). An inductive, thematic analysis procedure was appropriate for allowing 

unanticipated themes and insights to emerge from the data rather than imposing researcher-

developed, deductive codes inappropriately distorting participants’ intended meanings (Terry et 

al., 2017). The procedure was consistent with the study objective of achieving new insights into 

participants’ experiences of the phenomenon of interest indicated by the research questions, 

without limiting the potential for new ideas and themes to emerge or filtering participants’ 

responses through the interviewer’s preconceptions. 

Reliability and Validity 

The qualitative analogs of the quantitative constructs of reliability and validity were 

included in the four elements of trustworthiness identified by Fusch et al. (2018). The four 
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components of trustworthiness are credibility, transferability, dependability, and confirmability. 

The following subsections indicate the procedures used to strengthen each of the elements. 

Credibility 

Credibility is the extent to which qualitative results accurately describe what the results 

are intended to describe (Fusch et al., 2018). Threats to credibility included inaccuracies in 

participants’ responses and failure to accurately record data. Participant honesty was encouraged 

through procedures to ensure confidentiality. The accuracy of participants’ responses was 

simultaneously facilitated by conducting interviews at a time and place of the participant’s 

choice, to ensure the participant is comfortable and has ample time to reflect on responses and 

provide sufficient detail. Accurate recording of data was facilitated through audio recording the 

interviews and having the audio recordings transcribed verbatim and verifying the transcripts 

through comparison with the originals. Participants were also asked to review the respective 

transcript for accuracy and recommend corrections as appropriate.  

Transferability 

Transferability is the extent to which results will be true of other populations and samples 

(Fusch et al., 2018). Generalizability is not a goal of qualitative research, and transferability of 

results based on geographically limited and numerically small samples was likely to be limited 

(Merriam & Tisdell, 2015). To assist future researchers in assessing transferability, rich 

descriptions of the sample, research setting, and data were provided to the extent to which was 

compatible with confidentiality. 

Dependability 

Results are dependable when replication is possible at a different time in the same 

research context (Fusch et al., 2018). The dependability of the results in the study was enhanced 
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by providing clear, detailed descriptions of the study procedures so other researchers can 

replicate the procedures if necessary. Accurate recording of data also contributed to 

dependability by minimizing errors under a counterfactual scenario where the study procedures 

would be replicated. 

Confirmability 

Results are confirmable when reflecting on the opinions and perceptions of the 

participants rather than the researcher (Lincoln & Guba, 1985). Confirmability was enhanced 

through the use of an inductive analysis procedure. The procedure minimized the influence of 

preconceptions on the results by allowing themes to emerge from the data instead of being 

predetermined (Terry et al., 2017). Confirmability was also enhanced through the inclusion of 

direct quotations from the data as evidence for all themes in the presentation of findings. The 

presentation of evidence allows the reader to assess confirmability independently. To overcome 

the effects of research bias, the investigator stated within the study personal assumptions, beliefs, 

and opinions relating to the topic to avoid conflict of interest. 

Ethical Procedures 

Approval was received from the university’s Institutional Review Board (IRB) before 

recruitment efforts began. Ethical procedures were implemented to ensure the protection of 

human subjects. Participants were informed on any recruitment materials and again during initial 

contact with the interviewer regarding the voluntary nature of participation in the study and the 

freedom to leave the study at any time or refuse to answer any interview question, for any 

reason, which need not be stated. Participants were also informed there will be no negative 

consequences for withdrawing from the study. 



60 

 

Informed consent was obtained from participants by reviewing a copy of the IRB-

approved informed consent form with each participant at the time of the interview, inviting the 

participant to ask questions or express concerns, addressing all questions and concerns to the 

participant’s satisfaction, and then obtaining the participant’s signature on the informed consent 

form before any data were collected (U.S. Department of Health and Human Services, 2019). 

Participants were informed of no known risks to participating in the study beyond those 

associated with everyday activities (U.S. Department of Health and Human Services, 2019). 

Participants were also informed no benefits were associated with participation in the study 

beyond contributing insights, which may help ultra-Orthodox Jewish males be better prepared to 

enter the job market. 

All reasonable efforts were made to keep the participants’ identities confidential. 

Participants were invited to choose a location for the interview where adequate privacy was 

assured. Audio recordings of the interviews were downloaded from the recording device onto a 

password-protected flash drive to which only the interviewer had access; the recordings were 

then deleted from the recording device. Transcripts were de-identified by replacing participants’ 

names with alphanumeric codes (such as P1, P2) and redacting potentially identifying details. 

One handwritten key indicating the code assigned to each participant was created. The key, the 

flash drive, and the signed informed consent forms were stored in a locked filing cabinet in a 

private office to which only the researcher had access. As supported by Lincoln and Guba 

(1985), the flash drive, handwritten key, and signed informed consent forms will be destroyed at 

the end of the required retention period of 3 years. 
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Chapter Summary 

The chapter included a description of the qualitative descriptive case study design. 

Procedural descriptions indicated a purposeful sample of 10  male ultra-Orthodox Jews was 

recruited and data collection occurred through one-to-one, semi-structured interviews guided by 

a researcher-developed interview guide. Participants completed an online questionnaire through 

a survey application to provide demographic information and answer open-ended questions for 

with interview data. Interviews were audio recorded, and the audio recordings and open-ended 

questionnaire responses were transcribed verbatim and uploaded into NVivo 12 software for 

analysis. Interview transcripts and open-ended questionnaire data were analyzed using a six-step 

inductive thematic procedure. Ethical procedures were implemented to ensure participation in the 

study was entirely voluntary, participants gave informed consent of participation, and 

participants’ identities were kept confidential. Chapter 4 includes the results of the data 

collection and analysis. 
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Chapter 4: Research Findings and Data Analysis Results 

In the United States, many Haredim choose to send children to yeshivas, private religious 

schools focusing primarily on studying Jewish texts, rather than traditional private schools or 

public schools which opt for more standard educational guidelines (Greenberg, 2018). Reports 

from yeshiva graduates challenge the quality of the education received at yeshivas. In 2015, the 

New York City Board of Education launched investigations into educational neglect in yeshivas 

(Matthews & Frost, 2015). In 2018, the state of New York was sued for allegedly turning a blind 

eye to educational mismanagement in yeshivas and allowing yeshivas to continue teaching a 

curriculum lacking courses in the core competencies (English, math, U.S. history, and science; 

Greenberg, 2018). The absence of these secular courses means many ultra-Orthodox Jews do not 

have the skills necessary to become productive employees (Genut & Ben-David Kolikant, 2017). 

The purpose of the qualitative descriptive case study was to explore how cultural and religious 

factors act as barriers to education, using a sample of 10 Haredi males in the United States, via 

semi-structured interviews. To address the purpose, the following research questions guided the 

study: 

Research Question 1: How have male ultra-Orthodox Jewish secondary school graduates’ 

religious and cultural beliefs influenced the attainment of employable skills? 

Research Question 2: What are the barriers male ultra-Orthodox Jewish secondary school 

graduates face in acquiring employment? 

Research Question 3: What are the strengths male ultra-Orthodox Jewish secondary 

school graduates bring to the job market; what skills do ultra-Orthodox Jewish males 

lack? 
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Research Question 4. How can male ultra-Orthodox Jewish secondary school graduates 

be more prepared to enter the job market? 

The data collection process used in the study is described first. A discussion of the data 

analysis and results follows. Next, the reliability and validity of the study are presented. Finally, 

the chapter ends with a summary. 

Data Collection 

A purposeful sample of 10 participants was recruited for participation in an interview and 

open-ended questionnaire. The plan was to recruit 10 participants for semi-structured interviews. 

Participants were selected based on the following criteria: male Haredi; at least 25 and no more 

than 55 years of age; educated exclusively in the United States at a yeshiva, whether at home or 

in another educational institution; out of school for at least 5 years, during which employment 

was sought in the United States; fluent in written and spoken English; and willing to participate 

in a face-to-face, audio-recorded interview. The criteria were selected to recruit individuals who 

were likely to have the experiences and knowledge necessary to provide relevant data to answer 

the research questions (Palinkas et al., 2015). 

Participants were between 26 and 42 years of age. The 10 participants had an average of 

1.9 years of education and 8.2 years of work experience, while 70% of participants were 

employed. Table 1 details participant demographics. 
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Table 1 

Participant Demographics 

Participant code Employment status Age Years of education Years of employment 

P1 Seeking work 29 1 8 

P2 Employed 26 3 5 

P3 Employed 31 5 9 

P4 Seeking work 34 0 7 

P5 Seeking work 27 0 6 

P6 Employed 42 0 12 

P7 Employed 31 2 9 

P8 Employed 33 4 8 

P9 Employed 37 4 10 

P10 Employed 28 0 8 

 

Recruitment was conducted in 1 month by posting information about the study on social 

media platforms used by graduates of schools in the Orthodox community. The last interview 

with P10 was conducted 3 months after the initial interviews due to insufficient recruitment 

during the first round of interviews. The posts included a brief description of the nature and 

purpose of the study, the inclusion and exclusion criteria, and an invitation for eligible 

individuals interested in joining or who have any questions to message the interviewer securely 

through the social media platform’s messaging system. Individuals who were interested in the 

study initiated contact with the interviewer. An informed consent was secured for each potential 

participant by assuring each participant the data would be kept confidential and no harm was 

expected to result based on participation in the study. Participants were informed of the option to 
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decline answering any questions or withdrawing from the study at any time. Participants were 

asked to sign the informed consent form at the time of the interview. Receiving informed consent 

from all participants and collecting the study data took approximately one month. 

Instrumentation 

The interviews were intended to be conducted in person. The interested individual made 

contact and met the study inclusion criteria, a phone interview was scheduled at the person’s 

convenience. Potential participants received a consent form via e-mail prior to beginning the 

interview, to be signed and returned. The collection of the online questionnaire data was not 

affected by COVID-19. The questionnaire was administered through SurveyMonkey. The 

questionnaire link was e-mailed to the potential participants after contacting the researcher to 

express interest in the study. The time of recruitment, including an alphanumeric code (P1, P2, 

etc.), which was the participant’s identifier throughout the study. The questionnaire was used to 

gather demographic data such as age, income and education level.  After contacting the 

researcher, recruited participants signed an informed consent. All participants gave consent. 

Next, each participant was asked to enter his participant identifier from the e-mail with the link. 

Data Analysis and Results 

Audio-recorded interviews were transcribed by a third party to avoid researcher bias from 

influencing the transcription process verbatim into Microsoft Word documents. Transcripts of 

the interviews were then verified by reading each one while listening to the audio recording. All 

transcripts were de-identified by replacing the participants’ names with alphanumeric codes (P1, 

P2, etc.) assigned in the order in which the participants were interviewed and by redacting any 

potentially identifying details. 
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Interview transcripts and open-ended questionnaire data were uploaded into NVivo 12 

software for analysis. The data were analyzed using the six-step thematic procedure described by 

Braun and Clarke (2006). Qualitative data analysis software, such as NVivo, does not automate 

the analysis process, but the software can assist in speeding up the analysis process and ensuring 

coded data excerpts are maintained in the intended pattern of organization (Leech & 

Onwuegbuzie, 2011). Braun and Clarke’s six-step data analysis process includes (a) reading and 

rereading the data in whole to gain familiarity, (b) coding the data by grouping passages 

expressing similar ideas, (c) theming the data by grouping similar codes, (d) reviewing and 

refining the themes, (e) naming and defining the themes, and (f) creating a presentation of 

results. 

The analysis procedure was inductive, meaning themes and codes emerged through the 

identification of patterns in the data instead of being determined in advance (Terry et al., 2017). 

An inductive thematic analysis procedure was appropriate for allowing unanticipated themes and 

insights to emerge from the data rather than imposing researcher-developed, deductive codes 

inappropriately distorting participants’ intended meanings (Terry et al., 2017). The procedure 

was consistent with the study objective of achieving new insights into participants’ experiences 

of the phenomenon of interest indicated by the research questions, without limiting the potential 

for new ideas and themes to emerge or filtering participants’ responses through the interviewer’s 

preconceptions. 

Several major themes emerged from the data. One of the most prevalent themes was the 

idea a lack of competitive education and other culture-related restrictions reduced male ultra-

Orthodox Jewish secondary school graduates’ ability to compete in the job market. The theme 

arose in all the interviews. Not all participants believed their education prepared them to enter 
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the job market; in fact, many indicated it did not. However, almost all participants believed 

Haredi men bring strong soft skills to the workplace.  Soft skills were often difficult to quantify, 

such as strong management, teamwork, and communication skills. Most participants believed 

religion and culture negatively affected their ability to access secondary school education. To 

address this issue, most participants believed integrating into mainstream society would improve 

ultra-Orthodox Jewish men’s prospects when the men enter the workforce. The themes are 

described in Table 2. 

Table 2 

Major Themes in the Data 

Theme No. participants 
Related research 

question 
 

Religion and culture negatively affected participants’ ability to access 
secondary school education. 
 

7 RQ1 

A lack of competitive education and other culture-related restrictions 
reduced male ultra-Orthodox Jewish secondary school graduates’ ability to 
compete in the job market. 
 

10 RQ2 

Haredi men’s employable strengths include soft skills often difficult to 
quantify, such as strong management, teamwork, and communication skills. 
 

9 RQ3 

Integrating into mainstream society would improve ultra-Orthodox Jewish 
men’s prospects when the men enter the workforce. 
 

8 RQ4 

 

 

Research Question 1 

Research Question 1 was: How have male ultra-Orthodox Jewish secondary school 

graduates’ religious and cultural beliefs influenced the attainment of employable skills? 

According to the interviews, participants believed religion and culture had negatively affected 
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their ability to access secondary school education. Sixty percent of participants (n = 6) indicated 

a disbelief that Haredi men educated in yeshivas were likely to succeed in gaining competitive 

employment. The most stated reason for the perception among the participants (n = 5) was the 

“performance gap” between themselves and other individuals in the workplace. P6 described the 

sentiment by saying: 

I found that employers are reluctant to recruit super-Orthodox experts due to their 

generally weak educational foundation. Indeed, even those Haredi candidates who have 

received professional education are likely to get this degree, not in the advanced first-

class education in institutions, but still considered to be one of the super-Orthodox 

universities of lower quality. 

Like P6, P2 reported difficulty competing in the job market. P2 reported the skills learned 

in yeshivas do not necessarily compare to skills learned from other education systems. According 

to P2: 

I find it troublesome to compete with young non-Haredi Jews. This is because, from their 

training focus, it can be inferred that there is a gap between Haredi and non-Haredi Jews. 

We the Haredi people study in religious schools full-time until about 40 years old. 

 Like other participants, P10 indicated that educational and culture issues made it difficult 

for Haredi Jews to maintain employment. P10 discussed issues related to educational gaps, such 

as a lack of understanding of math and science to cultural gaps such as language barriers. P10 

said, 

From low societal proficiency in Hebrew or any other related language to wide 

educational/cultural gaps, I could see that being a Haredi was heavily influenced by these 

factors in various controversial ways that can only point to integration. The huge 
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academic, gender as well as economic gaps, let alone competing with the non-Haredi 

Jews can only be eliminated through integrating these minority groups with these issues. 

Other obstacles reported by participants include a lack of understanding or support of 

common networking techniques, such as the Internet. By not using the Internet to find jobs, most 

Haredi men have no choice but to rely on word of mouth. The issue is further exacerbated by the 

tendency to remain in isolated communities, putting the individuals at a disadvantage in the job 

search outside of the direct community. According to P7: 

I believe that our Haredi job searchers have never thought of many vacancies because 

they only consume sector media and live in isolated communities, which are usually 

withdrawn from the global information stream. Many super-Orthodox churches do not 

advocate the use of the Internet. In the absence of family associations and informal 

organizations in the labor market, super-Orthodox Christians are even more reluctant to 

obtain oral reports on available positions or vacancies outside the region. 

Research Question 2 

Research Question 2 was: What are the barriers male ultra-Orthodox Jewish secondary 

school graduates face in acquiring employment? During the interviews, participants discussed 

barriers related to education, such as language proficiency and lack of core academic training. 

According to P1, “My main challenge has been the low proficiency in the Hebrew language, 

which reduces my opportunities in the labor market.” P8 likewise reported difficulties due to 

language barriers: 

Because of the language, I think it is difficult to explore high-level public spaces around 

the world. Yiddish is still the mother tongue of some Hashidians in the super-Orthodox 

world, although most of us super-Orthodox Jews do speak “Hebrew.” We do not speak 
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Hebrew with all the most advanced social references, expressions, and languages. Our 

oblivion to the methods and standards of the mainstream world makes it difficult for us to 

integrate into the social sphere. 

Many participants agreed with P1 and P8, indicating a lack of competitive education 

reduced their ability to compete in the job market. Other cultural restrictions, such as shortened 

working hours and the need to maintain gender divisions, represented barriers to obtaining 

employment. P4 said: 

As a male, I believe that our lifestyle has increased the burden on us. We have shorter 

working hours. Short working hours reduce current profits, and break through the 

potential for professional development, especially in the technology field. Not working 

for long working hours and poor adaptability is a big challenge for me. 

P5 faced similar cultural barriers as P4. P5 found Haredi restrictions around food and 

gender mixing impacted his ability to acquire and maintain employment. According to P5: 

I found that most managers are reluctant to recruit super-Orthodox workers because they 

are worried about adjusting the working environment. So, representatives can choose to 

abide by his/her religious commitments; these changes include real food and gender 

divisions. Haredi males cannot mix with women, hence cannot sit in the same workspace. 

Research Question 3 

Research Question 3 was: What are the strengths male ultra-Orthodox Jewish secondary 

school graduates bring to the job market; what skills do ultra-Orthodox Jewish male lack? 

Interview participants were reluctant to attribute concrete strengths to the Haredi education 

system as related to the job market. Reported strengths Haredi men bring to the job market 

included soft skills often difficult to quantify, such as strong management, teamwork, and 
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communication skills. Participants reported strengths related to discipline and positive work 

engagement. P10 succinctly summed up the importance of soft skills when he discussed the 

strengths he brought to the job market. P10 said, “I had a keen interest in soft and life skills that I 

can arguably confirm have proven to be lifesaving towards becoming employable as a Haredi 

Jew.” 

Interview themes related to Haredi men’s well-developed soft skills were validated in the 

questionnaire responses. The questionnaire asked participants to describe the strengths male 

ultra-Orthodox Jewish secondary graduates bring to the job market. Six participants indicated 

Haredi men have a propensity for hard work and commitment. P1 stated, “I believe the male 

ultra-Orthodox Jewish secondary graduates bring hard work and commitment to the job market.” 

P10 said, “They are often taught to believe in hard work and competency.” P3 also mentioned 

commitment, saying, “The male ultra-Orthodox Jewish secondary graduates bring honesty and 

commitment to work. They are often the earliest members of the staff [to arrive in the morning] 

in most workplaces.” These and other skills are described in Table 3. 

Table 3 

Strengths Haredi Men Bring to the Job Market 

Strength No. participants 

A propensity for hard work and commitment 6 

Honesty 2 

Strong written communication skills 2 

Leadership potential 1 

Detail-oriented 1 
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Unlike the questionnaire responses, most soft skills mentioned in the interviews were 

mentioned by a single participant. In the interviews, religious understanding was the most 

referenced skill brought to the job market by male ultra-Orthodox Jewish secondary school 

graduates. Fifty percent of participants (n = 5) indicated religious understanding to be the 

primary strength. In speaking of strengths, P8 said, “I have gained the skills to describe and set 

the type of religious expression by clarifying its importance to work and establishing 

relationships with religious customs.” P9 expressed a similar sentiment by saying, “I think I must 

show the skill to find the relationship between religious expressions and the social conditions of 

other places on the Earth by establishing a more comprehensive internal and external 

understanding.” 

The interviews contained more consensus about the skills ultra-Orthodox Jewish men 

lack when entering the job market. Nearly a third of participants (n = 3) indicated a lack of 

family resources is a hindrance when entering the job market because Haredi families are less 

likely to be able to afford academic guidance for children. P5 said, “I think that among the 

Haredi people, the impact of parental income on obtaining recognition, which undoubtedly 

increases the possibility of obtaining academic guidance, is several times higher than that of non-

Haredi Jews.” P8 expressed a similar sentiment to P5, saying Haredi families cannot afford to 

send children to the most prestigious training schools preparing the children for quality jobs. 

Haredi schools operate on a closed system, perpetuating struggles in finding employment outside 

of the system. P8 said: 

I note that the basic training results at the intersection of sociopolitical environments and 

large-scale methods and practices have a limit. The Haredi Jewish graduates cannot 
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afford to join the best training schools in and globally because of ignorance. The schools 

operate as a closed system. 

Another near third of participants (n = 3) indicated a lack of foundational academic skills 

is a weakness among Haredi men. P6 said the gap in test scores during school prevents Haredi 

individuals from continuing education. P6 stated: 

I observe that many Haredi students regard [standardized] tests as an important obstacle 

to integrating into higher education. Although the gap between the normal test scores of 

Jews and Haredis is gradually narrowing, it remains around 100, which reminds people 

that the absolute score is 800. The gaps in the English part are particularly prominent. 

This is because the Haredi system fails to teach us English and other necessary skills to 

compete fairly. 

P12 indicated the lack of educational attainment may arise from schools’ budgetary 

restrictions. P12 believed Haredi schools lack the means to provide both a religious and secular 

education and prioritize the religious component. According to P12: 

I believe the Haredi schools are facing budgetary difficulties in providing the additional 

basic considerations required by these students. These schools do not provide support for 

students with the learning skill, yet the students here need a lot of help. These problems 

are related to writing and detailing. They are not comprehensive in covering the 

necessary life skills courses. Such a system promotes a culture of laziness. We, therefore, 

find it hard to fit in the fast-paced society. 

Research Question 4 

Research Question 4 inquired: How can male ultra-Orthodox Jewish secondary school 

graduates be more prepared to enter the job market? According to the interviews, 80% of 
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participants (n = 8) believed further integrating into mainstream society would improve ultra-

Orthodox Jewish men’s prospects when the men enter the workforce.  Ideas are described in  

Table 4. 

Strategies to Better Prepare Haredi Men to Enter the Job Market 

Strategy No. participants 

Further integrate into mainstream society 8 

Encouraging students to take greater responsibility for mistakes and shortcomings 3 

Encouraging greater parent involvement during their education 1 

 

Participants who believed Haredi graduates need to take responsibility for shortcomings 

rejected the idea external barriers, such as discrimination or lack of opportunity, prevent Haredi 

men from finding employment. P2 stated, “I believe Haredi graduates must learn to admit defeat 

when mistakes are discovered and fixing them are a priority. They are not rationalized or 

discriminated. We are responsible and fix its problems only if we are open-minded.” 

In relating to the need to further integrate with mainstream society, the 7 participants who 

discussed the sentiment in interviews largely believed Haredi schools teach students to exist in a 

closed society, hampering graduates’ abilities to find employment outside of the Haredi society. 

P10 expressed the notion by saying, “I believe, in the corporate world, cooperation is the way to 

prosperity. I look for graduates in a project that can work with others. The Haredi schools are 

teaching their students to live in closed societies.” 

P9 said something similar to P10, indicating isolationist thinking ultimately hurts students 

who need to find employment after graduation. While P9 indicated he gained several positive 
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work habits during his education, he was frustrated by some of his peers who believe religious 

beliefs set the individuals apart from society at large. P9 explained: 

I think if I check my references and background, I find my work attitude is shaped largely 

by my previous school. How I treat others and where I come from shape this diligent 

attitude. I find it hard to deal with some Haredi graduates who feel entitled and have their 

religion as the yardstick that is better than the rest. The schools should be liberal in their 

teaching. 

The interview theme of needing to integrate into larger society was supported in the 

questionnaire responses. Four participants indicated, to better prepare to enter the job market, 

Haredi men should embrace more practical aspects of mainstream culture. P1 said, “The ultra-

Orthodox Jewish graduates can be more prepared to enter the job market by learning the 

technical aspects of different fields which are not restricted by their culture.” In close agreement 

with P1, P4 said, “The graduates should consider embracing other cultures apart from their 

religious beliefs, to be more prepared for the job market.” 

Other more infrequently mentioned strategies in the questionnaire included further 

education, improving ability to communicate, and embracing work. Two participants said Haredi 

men could undergo additional education by taking college courses or receiving additional 

technical training. P6 said, “The graduates could also start undertaking professional training and 

courses besides their basic secondary education to prepare for the job market.” Another two 

participants stated Haredi men could improve their communication skills to better interact with 

their coworkers. P8 believed more effective communication is necessary, while P9 believed 

Haredi men could learn additional languages. Finally, two participants believed Haredi men 

could better prepare for the job market by thinking of work as a career rather than just a way to 
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earn money. P2 said, “Most ultra-Orthodox men only see their jobs as a source of livelihood but 

could look at employment as a long-term successful career.” One participant (P10) believed 

Haredi men would be more prepared to enter the workforce if they more strictly adhered to 

required timelines and budgets. 

Reliability and Validity 

The qualitative analogs of the quantitative constructs of reliability and validity are 

included in the four elements of trustworthiness, identified by Fusch et al. (2018). The four 

components of trustworthiness are credibility, transferability, dependability, and confirmability. 

The following subsections indicate the procedures used to strengthen each of the elements. 

Credibility 

Credibility is the extent to which qualitative results accurately describe what the results 

are intended to describe (Fusch et al., 2018). Threats to credibility include inaccuracies in 

participants’ responses and failure to accurately record data. Participant honesty was encouraged 

through procedures to ensure confidentiality, such as assigning pseudonyms to participants and 

maintaining data security in a password-protected computer. The accuracy of participants’ 

responses was facilitated by conducting interviews at a time of the participant’s choice to ensure 

the participant had ample time to reflect on responses and provide sufficient detail. The 

interviews were intended to be conducted in person but were performed over the phone instead 

due to the COVID-19 pandemic. Participants were able to take the phone call at any location of 

their choosing, ensuring comfort in the interview environment. Accurate recording of data was 

facilitated through audio recording of the interviews, transcribing the audio recordings verbatim, 

and verifying the transcripts through comparison with the original recordings. Participants were 
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asked to review the respective transcripts for accuracy and recommend corrections as 

appropriate. No participant made corrections to any transcript. 

Transferability 

Transferability is the extent to which results are true of other populations and samples 

(Fusch et al., 2018). Generalizability is not a goal of qualitative research, and transferability of 

results based on geographically limited and numerically small samples is likely to be limited 

(Merriam & Tisdell, 2015). To assist future researchers in assessing transferability, rich 

descriptions of the sample were provided, in addition to the research setting and data in the 

chapter. As much information on study participants and the data collected were provided without 

jeopardizing participant anonymity. 

Dependability 

Results are dependable when replication is possible at a different time in the same 

research context (Fusch et al., 2018). The dependability of the results in the study was enhanced 

by providing clear, detailed descriptions of the study procedures in a way that other researchers 

can replicate the procedures. Accurate recording of data further contributed to dependability by 

minimizing errors under a counterfactual scenario where the study procedures are replicated. The 

procedures used in the study to assure future researchers can closely replicate the study were 

carefully documented. 

Confirmability 

Results are confirmable when the findings reflect the opinions and perceptions of the 

participants (Lincoln & Guba, 1985). Confirmability was enhanced using an inductive analysis 

procedure. The procedure minimizes the influence of preconceptions on the results by allowing 

themes to emerge from the data instead of being predetermined (Terry et al., 2017). 
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Confirmability was similarly enhanced through the inclusion of direct quotations from the data 

as evidence for all themes in the presentation of findings. The presentation of evidence could 

allow the reader to assess confirmability independently. To overcome the effects of research bias 

in the study, one can state personal assumptions, beliefs, and opinions relating to the topic to 

avoid conflict of interests (Terry et al., 2017). Personal assumptions, beliefs, and opinions 

relating to the topic include a strong concern for ultra-Orthodox men lacking a modern education 

struggle to earn enough money to make employment worthwhile as opposed to relying on a 

social welfare system. The opinion was mitigated during data collection and analysis to avoid 

biasing the study. 

Chapter Summary 

The purpose of the qualitative descriptive case study was to explore how cultural and 

religious factors act as barriers to education, using a sample of 10 Haredi males in the United 

States, via semi-structured interviews.  Sixty percent of participants in the interviews (n = 6) 

indicated Haredi men educated in yeshivas were unlikely to succeed in gaining competitive 

employment. The most stated reason for the perception among the participants (n = 5) was the 

“performance gap” between themselves and other individuals in the workplace. 

Barriers faced by the participants were answered and data emerged from the findings. 

Participants reported barriers relating to language proficiency, lack of core education, cultural 

restrictions, discrimination, and having large families. Of these reported barriers, lack of core 

education was the most stated Participants additionally reported strengths related to discipline 

and positive work engagement. Participants reported ultra-Orthodox Jewish males lack the 

necessary familial resources to obtain high-quality services and supports and foundational 

education to obtain employment. Preparing males for the job market was included in the research 
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questions. According to the interviews, the majority answer to the question was to further 

integrate into mainstream society. The theme was supported by questionnaire responses, in 

which participants indicated further integration into mainstream society was an opportunity for 

improvement. 

Detailed results of the study were revealed in the chapter. Discussion of the limitations of 

the study as well as recommendations for future research is included in the following chapter. 

The findings are discussed in conjunction with the available literature to draw conclusions. 

Conclusions regarding the study’s implication for leadership are additionally presented. 
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Chapter 5: Discussion and Conclusion 

The purpose of the qualitative descriptive case study was to explore how cultural and 

religious factors act as barriers to education using a sample of 10 Haredi males in the United 

States. The targeted participants were recruited through purposeful sampling. The study 

population was ultra-Orthodox Jewish males residing in one U.S. Haredi community. The 

population was chosen due to easy accessibility. The following sections include the research 

findings, interpretations and conclusions, limitations, recommendations, and implications of the 

study. 

Participants indicated religion and cultural beliefs affected their ability to access 

secondary education. From the interview data, participants likely meant access to secondary 

school was negatively affected by aspects of religion and culture. In addition, 80% of the 

participants indicated the skills learned in secondary school did not aid the participants in 

obtaining an employable skill set. 

During the interviews, participants discussed barriers related to education, such as 

language proficiency and lack of core academic training. Additional barriers identified by the 

participants included cultural restrictions, discrimination, and having large families. The study’s 

overarching objectives were to inform the academic community of existing barriers and to 

identify approaches to be taken by the Haredi school system as well as the Haredi community to 

better prepare students for the job market. 

Findings 

Interview participants described perspectives indicating Haredi education does not teach 

strengths related to preparing students for the job market. The reported strengths Haredi men 

bring to the job market include soft skills often difficult to quantify, such as strong management, 
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teamwork and communication skills. Religious understanding is the primary focus of ultra-

Orthodox Jewish secondary school graduates. 

Participants reported the best way for Orthodox Jewish secondary school graduates to be 

prepared for the job market is through further integration into mainstream society. Participants 

believed further integrating into mainstream society would improve ultra-Orthodox Jewish men’s 

prospects in the workforce. A few participants reported the importance of the length of education 

received, improving the ability to communicate, and adapting a better mindset toward a career in 

general. 

Research Question 1 

The first research Question was: How have male ultra-Orthodox Jewish secondary school 

graduates’ religious and cultural beliefs influenced the attainment of employable skills? Based on 

results of the study, cultural and religious beliefs affect the quality of education individuals in 

ultra-Orthodox Jewish secondary schools receive, negatively affecting the level of employable 

skills. The findings are consistent with Katzir and Perry-Hazan (2019), who argued education 

infrastructure within Jewish schools has been based on those built by previous religious 

organizations and leaders to enhance education.  Facilities largely promote the spread of 

religious faith as well as education, through which students can achieve better skills for 

employment. The curriculum of ultra-Orthodox Jewish secondary schools discourages secular 

education, resulting in students with less employable skills. The education system is focused on 

cultural practices, religious beliefs, and legal canons (Levin, 2018). Religion has been the main 

reason for the establishment and development of religious schools across the United States, 

which are run by faith groups such as Catholics and Quakers.  Schools are responsible for the 

education of immigrants (Katzir & Perry-Hazan, 2019). 
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In line with the results of the study, Genut and Ben-David Kolikant (2017) noted ultra-

Orthodox Jewish secondary school students recorded low grades as compared to students in 

other religions. Ultra-Orthodox Jewish secondary school students were found to have GPAs 2.33 

points lower than students from other religions (Genut & Ben-David Kolikant, 2017). The poor 

results in school translate to a lack of employable skills, which are important in the highly 

competitive job market across the United States. The national employment analysis indicated the 

majority of ultra-Orthodox Jewish secondary school graduates were unemployed (Genut & Ben-

David Kolikant, 2017). The most educated people in the United States are those who are less 

religious, as less religious individuals tend to be able to focus more on employable skills and are 

more detail-oriented than devoutly religious individuals (Waksman, 2019). Frequent and deep 

religious and cultural practices have been associated with low educational aspirations. Waksman 

(2019) found Jewish students spend much time learning about traditions and religious beliefs, 

leaving little time for secular education. As such, Gabbay et al. (2017) argued, the limited time 

set aside for formal learning makes the students unsuitable for employment. Jewish religion 

views education as personal knowledge and individual enhancement. Students are required to 

individually work hard to achieve better performance in school. 

Research Question 2 

The second research question was: What are the barriers male ultra-Orthodox Jewish 

secondary school graduates face in acquiring employment? The barriers male ultra-Orthodox 

Jewish secondary school graduates face in acquiring employment include lack of language 

proficiency, lack of core education, cultural restrictions, discrimination, and having large 

families. High unemployment among the ultra-Orthodox Jewish secondary school graduate 

participants was attributed to a lack of basic employable skills. According to Vivod (2019), 
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language proficiency increases the probability of securing employment. High unemployment has 

been attributed to poor language proficiency and communication skills. Good communication 

skills are important in the workplace as the skills ensure a smooth flow of information and 

instructions. Communication skills are critical in avoiding and solving workplace conflicts 

(Vivod, 2019). Feedback from the media industry has shown graduates from ultra-Orthodox 

Jewish secondary schools lack the necessary language and communication skills for the 

workplace (Braun-Lewensohn & Kalagy, 2019).  Individuals cannot speak confidently during 

oral presentations, impacting their potential to even be considered by employers. 

As identified in the study, cultural restriction is another barrier male ultra-Orthodox 

Jewish secondary school graduate’s face in acquiring employment. Culture influences the 

management of human resources, job recruitment, leadership styles, and decision-making. 

Additionally, culture affects managerial functions, such as motivation, work design, 

communication, and the employment process. In the United States, race-based discrimination 

within the employment sector has resulted in high unemployment rates among Jewish secondary 

school graduates. Due to the focus on religious and traditional teachings, Jewish students have 

been found to have less employable skills as compared to other secular students. According to 

Waksman (2019), racial discrimination causes poor health, mental issues, and depression among 

ultra-Orthodox Jewish secondary school graduates. Workplace discrimination has been 

associated with poor work quality, work conflicts, lack of commitment, increased cynicism, and 

employee turnover. 

Core education equips students with necessary skills to remain competitive in the job 

market. According to Dehan (2013), core education involves the courses students should 

complete before graduating from school. The education provides students with knowledge 
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important in handling workplace duties. As found in the study, male ultra-Orthodox Jewish 

secondary school graduates do not get enough core education as the Jewish school curriculum 

focuses more on religious and traditional teachings. As opposed to Jewish schools, traditional 

schools provide knowledge in different fields, including arts, computer, physical education, 

health, and different world languages. According to Taras, Steel, and Kirkman (2016), 

knowledge in different sectors allows graduates to be well equipped for the dynamic work 

environment. Furthermore, core education ensures learners take courses considered culturally 

and academically essential. 

Research Question 3 

The third research question 3 was: What are the strengths male ultra-Orthodox Jewish 

secondary school graduates bring to the job market; what skills do ultra-Orthodox Jewish male 

lack? According to the findings from the study, Haredi education does not teach strengths 

preparing students for the job market. Ultra-Orthodox students have come under scrutiny for not 

learning marketable skills contributing to tangible developments in the U.S. economy. The 

findings were in line with Wagner (2017), who found ultra-Orthodox secondary school students 

were behind in important subjects such as mathematics. Ultra-Orthodox secondary school 

systems focus more on religious and sectarian conflicts among individuals. Ultra-Orthodox 

secondary schools have little government oversight, making it difficult for the schools to include 

nonreligious studies in the curriculum (Taras et al., 2016). 

Depending on the type of ultra-Orthodox school attended, some students acquire more 

employable skills than others. Young Advocates for Fair Education (YAFFED) was founded in 

2012 to help ultra-Orthodox secondary school students acquire employable skills. According to 

Taras et al. (2016), the strategy of YAFFED is to encourage ultra-Orthodox secondary school 
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graduates to send old report cards and speak out about the skills they are lacking. The leadership 

of ultra-Orthodox secondary schools does not advocate for secular education. Students do not 

even understand the civil rights issues the United States has faced. Detaching these graduates 

from the real world makes it difficult for these individuals to have the skills for the job market. 

The U.S. Department of Education is responsible for enhancing and ensuring education 

standards are upheld in all schools across the country, including private and ultra-Orthodox 

secondary schools. Due to poor politics, the leadership of schools has been rendered powerless in 

implementing these rules (Vivod, 2019). According to Seginer and Mahajna (2018), 

superintendents, who are tasked with overseeing school activities, are often compromised by the 

local board of education when issues such as lack of secular education are raised. The board of 

education has little intention of changing the education system in ultra-Orthodox schools. In 

Rockland County, a majority of the ultra-Orthodox secondary schools are located in East 

Ramapo. In the district of East Ramapo, the ultra-Orthodox schools have teamed up to hire a 

superintendent. It is difficult for such a superintendent to raise the alarm for the poor education 

students receive in the region (Seginer & Mahajna, 2018). Legislation has been passed requiring 

both ultra-Orthodox and private schools to provide the same quality and quantity of education as 

provided in public schools. The legislation was intended to ensure both public and private school 

students acquire the same employable skills (Seginer & Mahajna, 2018). According to the 

theoretical framework used in this study, social cognitive theory, the strengths and behaviors 

male ultra-Orthodox Jewish secondary school graduates bring to the job market depends on what 

they learned in school. Due to a poor education system lacking secular education, ultra-Orthodox 

Jewish secondary school graduates develop little employable skills and behaviors. 
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Research Question 4 

The fourth research question was: How can male ultra-Orthodox Jewish secondary school 

graduates be more prepared to enter the job market? The results of the study showed integration 

into mainstream society would improve ultra-Orthodox Jewish men’s prospects when entering 

the workforce. Haredi education in ultra-Orthodox schools focuses more on religious beliefs than 

core education, creating difficulty for the graduates in socially and economically integrating with 

students from other religions. To prepare male ultra-Orthodox Jewish secondary school 

graduates for real work demands, some level of integration into modern society is necessary. As 

Russo-Netzer and Bergman (2019) argued, the integration should involve greater enrollment into 

universities, active roles in the workforce, and creation of forums through which students from 

ultra-Orthodox Jewish secondary schools can express personal issues. Having such integration 

would bring help in the country where Haredim is on the rise. Once ultra-Orthodox schools’ 

graduates are transformed to meet the employment demands, access to employment opportunities 

for ultra-Orthodox Jewish communities can be enhanced. According to Russo-Netzer and 

Bergman, integration of ultra-Orthodox school graduates across the United States is low. The 

graduates lack adequate employable skills, making it difficult to attain employment. 

The findings from the study were echoed by Rosenberg (2018), who shared further 

integration of ultra-Orthodox students into the real world is a necessity. With the increasing 

technological advancements, individuals require more skills to cope with changes within 

organizations; hence, programs aimed at enhancing the skills of students after graduation from 

ultra-Orthodox Jewish schools are needed. The Pew Research Center (2013) shared one of the 

biggest challenges facing ultra-Orthodox Jewish secondary school graduates is integration into 

higher education. The ultra-Orthodox Jewish secondary education system leaves students 
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unprepared, and the students cannot receive any secular education. The students experience one 

of the biggest knowledge gaps as compared to students in other schools (Pew Research Center, 

2013). In addition, ultra-Orthodox Jewish secondary students do not have study skills and are 

unprepared to take tests. 

In addition to the academic challenges ultra-Orthodox Jewish secondary school graduates 

experience, several social challenges exist. Perry-Hazan and Perelstain (2018) highlighted the 

main issue for these graduates is being accepted by coworkers and superiors. Another integration 

challenge is resistance from the leaders in ultra-Orthodox Jewish schools. The leaders maintain 

taking part in modern education means taking big steps toward secularization and forgetting 

one’s religious beliefs. As shown in the study, the ideal solution is to strive for a balance 

between secular education and maintaining ultra-Orthodox Jewish values in schools. The 

dichotomy is evident in the United States, where some individuals from ultra-Orthodox 

communities work as entrepreneurs, doctors, and lawyers. According to Perelman et al. (2019), 

Haredi culture can be protected even if secular education is introduced to equip students with 

real work skills. 

Limitations 

In the study, the sample size was limited to 10 ultra-Orthodox Jewish males. The figure 

was a small percentage of the approximately 126,000 ultra-Orthodox Haredi-educated males. 

The quality of the data and the number of interviews determine the amount of usable data. 

Qualitative interviews generate a large amount of data. An inverse relationship exists between 

the amount of usable data and the number of participants needed. Toye, Williamson, Williams, 

Fairbank, and Lamb (2016) recommended 6 to 30 participants for an ethnographic study. The 

sample group was selected from carefully screened volunteers but was not random, meaning the 
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sample was limited in its generalizability of application to other geographic areas and scope not 

covered by the study. 

The study lacks generalizability, controls, and the ability to manipulate variables. The 

theory focused on processes of learning, and in doing so, disregards biological predispositions 

potentially influencing behaviors, regardless of experience and expectations. The model does not 

focus on emotion or motivation, other than through reference to experience, as the constructs are 

not elements of the study’s problem statement and purpose. As a whole, the theory can be far-

reaching and thus difficult to operationalize in its entirety. 

Recommendations 

Several recommendations are provided for practice potentially important in increasing the 

employable skills of male ultra-Orthodox Jewish secondary school graduates. First, the U.S. 

government may use the study findings to improve oversight on how education is handled both 

in private and public schools. A change in education policies can ensure a similar curriculum is 

used both in private and public schools regardless of cultural and religious beliefs. Second, the 

selection of school superintendents should be done by the federal government to ensure the 

individuals serve the interests of the students, to achieve employable skills. The majority of the 

ultra-Orthodox secondary schools in Rockland County are located in East Ramapo district. In the 

school district, the ultra-Orthodox schools have teamed up to hire a superintendent, making it 

difficult to raise awareness regarding the poor education students receive in the region. 

Data from the study additionally provides recommendations for future researchers. Two 

areas emerged during the study which require further research. The areas include the social 

challenges students in ultra-Orthodox Jewish secondary schools experience and how the 

challenges affect performances and the integration of ultra-Orthodox Jewish secondary school 
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graduates into higher education. In the study, a qualitative approach with a small sample size was 

used, making the generalizability of the final results difficult. The recommendation is for future 

researchers to carry out further studies on the same research topic but using a quantitative 

approach with a larger sample size to increase the generalizability of the research outcomes. 

Implications for Leadership 

The findings from the study provided important information in understating the state of 

education in ultra-Orthodox Jewish secondary schools. The U.S. government needs to develop 

and implement education policies aimed at providing egalitarian education policies across both 

public and private schools. Ultra-Orthodox Jewish secondary schools are no different, and the 

students’ needs for religious, cultural, and secular education should be reflected in the 

curriculum. Given the demanding nature of the job market and the necessity of a career for most 

individuals to support their families, the hope is ultra-Orthodox leadership will become more 

aware of the barriers identified in the study and actively promulgate policies to improve both the 

skill sets Haredi men bring to the job market and the employment rates within the community. 

Aside from the implications for religious leadership, the findings from the study have 

implications for ultra-Orthodox Jewish secondary school leadership. As a result of being better 

informed of the specific barriers between students and the mainstream job market, ultra-

Orthodox Jewish secondary school leadership may become more open to the idea of allowing 

adequate time to be spent on students in the quest to acquire employable skills and become more 

competitive in the job market. Both the community and school leadership can coordinate to 

devise programs, policies, and systems aimed at teaching students to become more aware of the 

importance of striving for a career and learning the associated skill sets. 
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As demonstrated throughout the study, ultra-Orthodox male students often forgo secular 

studies, which would have trained the students for the job market in favor of religious education 

aimed at preserving their faith and heritage. The findings from the study revealed ultra-Orthodox 

Jewish secondary schools could find a balance between secular and religious education. The 

decision for ultra-Orthodox leadership to change revolves around the fact, while religion is 

important in preserving both religious faith and cultural heritage, the need to interact and coexist 

with the secular world is a necessity in life for many ultra-Orthodox community members. 

Conclusion 

The qualitative descriptive case study identified the cultural and religious factors acting 

as barriers to education for Haredi males in the United States. Semi structured interviews were 

used to collect in-depth information regarding the research topic. The study revealed cultural and 

religious beliefs affect the quality of education individuals in ultra-Orthodox Jewish secondary 

schools receive, negatively affecting the level of employable skills. The barriers male ultra-

Orthodox Jewish secondary school graduates face in acquiring employment include lack of 

language proficiency, lack of core education, cultural restrictions, discrimination, and having 

large families. Developing government oversight policies in education can help improve the 

quality of education both in private and public sectors. These policies can ensure ultra-Orthodox 

Jewish secondary schools balance between religious and secular education. 
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Appendix A: Informed Consent 

Prospective Research Participant: Read this consent form carefully and ask as many questions 
as you like before you decide whether you want to participate in this research study. You are free 
to ask questions at any time before, during, or after your participation in this research. 
 

Project Information 
 

Project Title: Ultra-Orthodox Jews as Active Participants in the Workforce: A Qualitative Study 

of the Effects of Education 

 
Researcher: Scott Klein 
 
Organization: American College of Education 
 
Email: scottiraklein@gmail.com Telephone: 773-547-3822 
 
Researcher’s Faculty Member: Dr. Marsha Moore 
Organization and Position: American College of Education Administrative Faculty and 
MAT/T2T Program Coordinator, Department of Teaching and Learning 
Email:  marsha.moore@ace.edu  
 
Introduction 

I am Scott Klein, and I am a doctoral candidate student at American College of 

Education. I am doing research under the guidance and supervision of my Chair, Dr. ____.  I will 

give you some information about the project and invite you to be part of this research. Before 

you decide, you can talk to anyone you feel comfortable with about the research. This consent 

form may contain words you do not understand. Please ask me to stop as we go through the 

information, and I will explain. If you have questions later, you can ask them then. 

Purpose of the Research 

You are being asked to participate in a research study which will assist with understanding the 

effects of education on ultra-Orthodox Jewish males as active participants in the workforce.  This 

qualitative case study is intended to identify barriers that hinder male ultra-Orthodox Jewish 
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secondary school graduates in acquiring employment in the United States.  The aim is also to 

identify potential affordances that may help male ultra-Orthodox Jewish secondary school 

graduates overcome these barriers. 

Research Design and Procedures 

The study will use a qualitative methodology with interviews and an online 

questionnaire.  Informed consent forms and interview guides will be disseminated to specific 

participants within the ultra-Orthodox Jewish male community in New York.  The study will be 

comprised of 12 participants, randomly selected, who will participate in semi-structured 

interviews and the completion of a two-question questionnaire to be completed online after the 

interview and at the participants’ convenience.  The study will involve interviews to be 

conducted at the site most convenient for participants; the questionnaires can be completed at 

home.     

 

Participant selection 

You are being invited to take part in this research because of your experience as an ultra-

Orthodox Jewish male seeking employment or currently employed in the workforce who can 

contribute much to the perceptions and experiences of this population, which meets the criteria 

for this study.  Participant selection criteria:  

 

(a) male Haredi, ultra-Orthodox Jews,  

(b) at least 25 and no more than 55 years of age,  
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(c) educated exclusively in the United States at a Yeshiva, whether at home or in another 

educational institution, (d) out of school for at least five years, during which they have sought 

employment in the United States,  

(e) fluent in written and spoken English, and  

(f) willing to participate in a face-to-face, audio-recorded interview. 

Voluntary Participation 

Your participation in this research is entirely voluntary. It is your choice whether to 

participate. If you choose not to participate, there will be no punitive repercussions and you do 

not have to participate.  If you select to participate in this study, you may change your mind later 

and stop participating even if you agreed earlier. 

 

Procedures 

We are inviting you to participate in this research study.  If you agree, you will be asked 

to contact the researcher, sign the informed consent form, and choose a site and time for an 

interview.  The type of questions asked will range from a demographical perspective to direct 

inquiries about the topic of employment as an Haredi educated ultra-Orthodox Jewish male 

seeking or finding employment in the US.   

 

Duration 

The interview portion of the research study will require approximately 1 ½ hours to 

complete (5 minutes for the phone call and approximately 45 to 60 minutes for the interview).   

If you are chosen to be interviewed, the time allotted for in-person interviews will be at a 

location and time convenient for the participant.   
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Risks 

The researcher will ask you to share personal and confidential information, and you may feel 
uncomfortable talking about some of the topics. You do not have to answer any question or take 
part in the discussion if you don’t wish to do so. You do not have to give any reason for not 
responding to any question.   

 

Benefits 

There are no benefits associated with participation in the study, other than contributing to 
insights that may potentially help ultra-Orthodox Jewish males be better prepared to enter the job 
market. 

 

Confidentiality 

I will not share information about you or anything you say to anyone outside of the 

research. During the defense of the doctoral dissertation, data collected will be presented to the 

dissertation committee.  The data collected will be kept on a flash drive in a locked file cabinet. 

Any personal information about you will be coded and will not have a direct correlation which 

directly identifies you as the participant. Only I will know what your number is, and I will secure 

your information. 

 

Sharing the Results 

At the end of the research study, the results will be available for each participant.  It is 

anticipated to publish the results so other interested people may learn from the research. 
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Right to Refuse or Withdraw 

Participation is voluntary.  At any time, you wish to end your participation in the research 

study, you may do so without repercussions. 

 

Questions About the Study 

If you have any questions, you can ask them now or later. If you wish to ask questions 

later, you may contact me by phone, text, or email: scottiraklein@gmail.com. This research plan 

has been reviewed and approved by the Institutional Review Board of American College of 

Education. This is a committee whose role is to make sure research participants are protected 

from harm. If you wish to ask questions of this group, email IRB@ace.edu. 

 

Certificate of Consent 

I have read the information about this study, or it has been read to me. I acknowledge 

why I have been asked to be a participant in the research study. I have been provided the 

opportunity to ask questions about the study, and any questions have been answered to my 

satisfaction. I certify I am at least 18 years of age.  I consent voluntarily to be a participant in this 

study. 

 

Print or Type Name of Participant: ____________________________ 

 

Signature of Participant: ____________________________ 

 

Date: ________________ 
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I confirm that the participant was given an opportunity to ask questions about the study, 

and all the questions asked by the participant have been answered to the best of my ability. I 

confirm that the individual has not been coerced into giving consent, and the consent has been 

given freely and voluntarily.  A copy of this Consent Form has been provided to the participant. 

 

Print or type name of lead researcher: ________________________________________ 

 

Signature of lead researcher: ___________________________________ 

 

 

 

I have accurately read or witnessed the accurate reading of the assent form to the 

potential participant, and the individual has had the opportunity to ask questions. I confirm the 

individual has freely given assent. 

 

Print or type name of lead researcher: ______________________________ 

 

Signature of lead researcher: ________________________________ 

 

Date: _____________________________ 

 

Signature of faculty member: ____________________________ 
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Date: _________________________________________ 

 

 

PLEASE KEEP THIS INFORMED CONSENT FORM FOR YOUR RECORDS. 
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Appendix B: Recruitment Letter  

Dear Friend, 

I am writing to ask your help in participating in a research study I'm conducting Ultra-
Orthodox Jews in the Workforce in regard to how social and cultural factors at as barriers to 
employment. Your participation is confidential and voluntary, and you are free to answer any 
questions you'd like, to withdraw your consent and/or to discontinue participation at any time 
without penalty. The general purpose of the study is to examine the ways in which Asian 
immigrant family culture shapes children's long-term views on family, ethnicity and culture. It is 
estimated that there will be at least 12 participants interviewed. 

If you volunteer to participate in this study, I will first ask for some brief background 
information vis-a-vis e-mail or phone in order to prepare for our interviews. With your consent, I 
would then ask you to provide about 30-45 minutes of your free time for an audio-taped, face-to-
face interview. The interview will consist of open-ended questions about childhood/family 
experiences, past/current relationships and activities, school/workplace experiences, and views 
on identity, family and culture. The interview will be scheduled at a time and place that is most 
convenient for you. If you are available, I may also get in touch with you to cover any follow-up 
questions, although you are free to decline at any stage of the research. Other than potential 
discomfort in answering these questions, risks will be minimal, given these interviews are strictly 
voluntary and confidential and interview questions are open-ended.  For further information 
contact: 

Researcher: Scott Klein 

Organization: American College of Education 

Email: scottiraklein@gmail.com Telephone: 773-547-3822 
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Appendix C: Semistructured Interview Questions 

1. To what degree were religion and culture a factor in your secondary school education? 

2. What essential skills did you learn in secondary school that influenced the attainment of 

employable skill sets? 

3. What barriers existed in male ultra-Orthodox Jewish secondary education in terms of 

allowing one to be competitive with mainstream graduates seeking similar positions? 

4. What strengths existed in male ultra-Orthodox Jewish secondary education in terms of 

preparing one for the job market? 

5. What skills would you say are the most lacking for ultra-Orthodox Jewish secondary 

graduates? 

6. What practices in Haredi education can improve practical skill sets needed for the job 

market? 

7. How can the cultural and religious values of the ultra-Orthodox Jews coexist with the 

values of mainstream education? 

8. What skills sets are the most critical for an ultra-Orthodox Jewish male to have when 

entering the job market? 
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Appendix D: Field Test of Instrument 
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